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EXECUTIVE SUMMARY

1

This annual report represents the progress of the Asian Development Bank (ADB) and the
European Union (EU) co-financed Technical Assistance (TA) Facility to the Nepal School
Sector Development Plan (SSDP) for the period of January 2019 to June 2020. The SSDP
TA Facility was initiated in January 2019 to support the Government of Nepal Ministry of
Education, Science and Technology (MOEST) to successfully implement the SSDP.
During the course of the reporting period the SSDP TA Facility! has made significant
strides to achieve the outputs that it was mandated with.

Output one of the TA focused on capacity development of the government for effective
implementation of policies and plans. A Capacity and Institutional Assessment (CIA) was
conducted by the TA in 2019 to identify capacity gaps as well as priority areas for the
implementation of policies. Subsequent to the CIA, a Capacity and Institutional
Development Plan (CIDP) was developed by the TA in 2019/20 in consultation with the
MOEST and other education departments/units. The CIDP identified specific thematic and
institutional priority areas, and TA intervention activities were developed by the TA Facility
in consultation with the government to be implemented for the remainder of the TA
duration.

Under output two, the TA extended support for strengthening the management and
monitoring of key MOEST departments to effectively implement the SSDP. Support was
provided to organise various platforms for progress monitoring of the SSDP activities and
their improved management. The support further included strengthening the Education
Management Information System (EMIS) at all levels of education service delivery.
Successful management and monitoring of the SSDP was not possible without an effective
communication approach to engage concerned stakeholders in all programme aspects. In
addition, the TA further supported in the communications area by developing a
Communication Strategy for the MOEST.

Output three involves engagement of an external agency for the independent review and
assessment of SSDP activities that fall outside of the scope of the TA Facility.

The final (fourth) output focuses on knowledge management, proposing activities for
sharing knowledge to further strengthen SSDP implementation, communication and
visibility. Apart from communication, activities under the fourth output will be carried out in
the fourth quarter of 2020 and in 2021. A summary of the progress against key activities is
as follows:

MOEST and Centre for Education and Human Resource Development (CEHRD) were
supported through the TA to gather data and prepare progress reports against
Disbursement Linked Indicators (DLI) for years 3 and 4 of the SSDP. The TA developed a
DLI progress matrix for the government which is regularly updated as new progress is
reported against DLIs from the field. The TA also helped with developing a DLI
achievement report that the MOEST presented in the Budget Review Mission (BRM) held
in May 2020. The support from TA further included preparing the DLI report on retrofitted
schools, and translation and logistical support for 2019 and 2020 BRMs and 2019 Joint
Review Mission (JRM). Further details of the support provided by the TA Facility during
the joint missions is provided in Section B under Output 2a.

The TA Facility provided technical and logistic support to hold the JRM in November 2019
and the BRM in May 2019 and 2020; the BRM in 2020 was organised virtually given the

! Terms TA and TA Facility are used interchangeably in the report. TA Facility refers to package 1 of TA 9215.
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Covid-19 lockdown in Nepal. TA Facility members worked with government officials to
refine the DLI reports and helped prepare presentations made by government officials
during the review mission. The TA Facility also helped with the completion, orientation and
dissemination of Social and Environmental Management Frameworks (SMF and EMF)
through the CEHRD website and to Local Governments (LG), and provincial and federal
officials.

The TA Facility is also supporting the government with the development and
implementation of the Annual Strategic Implementation Plan (ASIP), Annual Work Plan
and Budget (AWPB) and revising the Programme Implementation Manual (PIM) 2019.
Support was also provided for holding thematic working group (TWG) meetings and for
organising specific DLI committees.

The TA Facility extended support to the CEHRD to strengthen the web based integrated
EMIS (IEMIS). Currently all schools in the system have login credentials for the web based
IEMIS to upload their data directly, and for the Local, Provincial and Federal Governments
to access this data respectively for their planning and management purposes. With this
support, the web based IEMIS can now generate Grade 8 examination results, Out-of-
school children data, Pro-poor Target Scholarship (PPTS) beneficiary report and also
necessary outputs required to generate Flash I/ll reports. The TA Facility also extended
support for developing an IEMIS policy for Nepal; the draft IEMIS policy has already been
shared with key stakeholders and is now in the process of being finalised. In addition, the
TA Facility organised numerous sessions through online platforms to technically guide LGs
and schools on different aspects of IEMIS. Given the Covid-19 pandemic situation, the TA
Facility will also be exploring options for blended trainings to 1000 schools and LG officers
to develop their capacity for effective utilisation of web based IEMIS.

Based on the importance of effective communication in the federal context when
engagement of all tiers of the government is paramount, it was crucial to have a
communication strategy in place. The TA helped develop a communication strategy for the
government, which is now in its final stages of endorsement. The TA Facility has also
developed five priority communication activities in coordination with the CEHRD to help
strengthen SSDP communication at all levels.

In order to strengthen the LGs, the TA Facility is supporting the CEHRD to develop a
capacity building programme for LG education officials to help them implement the SSDP.
With TA’s support a five-day initial training programme is currently being formulated for the
capacity building of some 700 LG education and planning officials in 346 LGs covering 38
districts. Preliminary plans have been prepared and the CEHRD and TA are finalising the
details before moving ahead with implementation of the training. Given the situation arising
from the Covid-19 pandemic, the training programme is likely to be pushed to the end of
2020, and any follow-on trainings will most likely be conducted in 2021.

For extending school level support to teachers and students, the TA Facility is helping to
prepare a Resource Book covering school safety, fiduciary management, environmental
and social safeguards and use of Information and Communication Technology (ICT) for
school management. Additionally, a School Safety Training Manual is being prepared by
the TA to make schools more resilient to disasters, as well as more child friendly, inclusive,
and follow standardised school construction procedures. The TA also supported the
CEHRD with following up on the status of construction for retrofitting work of 120 damaged
school buildings. The TA further helped CEHRD review the master plans for 60 selected
model schools in aspects such as building design and supervision and monitoring.

For education quality enhancement the TA is extending support in teachers’ Continuous
Professional Development (CPD), Curriculum reforms and Assessment and Examination.
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A teacher mentoring programme is in the process of being designed and a concept note
has been shared with the government and their feedback received. The concept note will
lead to the development of a pilot mentoring programme for teachers to enhance their
classroom level teaching capacity.

To support the development of local curricula, the TA has plans to strengthen the capacity
of the Curriculum Development Centre (CDC) to support Local Governments to develop
and implement local curricula. In this regard an orientation manual on developing
curriculum locally has already been prepared by the TA Facility and shared with the CDC.

The TA Facility has also developed a concept note for establishing a helpdesk at the CDC
that will serve as a bridge between Local Governments and CDC to help facilitate the
development of local curricula. The helpdesk establishment is likely to occur as soon as
the offices open after the Covid-19 lockdown ends.

The TA, in coordination with an ADB international consultant, has developed a daft
National Assessment Framework (NAF) for Grade 8, awaiting approval from the National
Examination Board (NEB). The TA Facility is also providing regular support to the NEB to
develop standardised tests for Grades 8 and 10. TA will also provide conceptual level
support for the establishment of an item bank for tests in 2021. The importance of a
continuous assessment system (CAS) for students is crucial to help improve the quality of
teaching and learning. The TA Facility will help undertake a research study to recommend
a feasible school-based assessment (SBA) system.

The first major challenge encountered by the SSDP TA when it was initiated in 2019 was
the transition of the government to the federal system. Under the new system 753 LGs are
responsible and accountable for the school education sector. In the absence of a clear
communication strategy, adequate LG level capacity and coordination mechanisms
between national and sub-national governments, challenges relating to legal, institutional
and programmatic roles are immense and remain to be overcome.

The biggest challenge faced by the TA is the situation arising from the Covid-19 pandemic,
which has led to a complete lockdown of all activities since March 2020, just as the CIDP
implementation activities were being finalised to be rolled out in the field. Nonetheless,
since then all conceptual and planning related activities have been carried out
successfully. Meetings were held and presentations made using virtual platforms, sharing
documents and reports and seeking feedback. Some programme activities like workshops
under Assessment and Examination and IEMIS have also been held virtually.

In response to the Covid-19 situation, the TA Facility has held numerous consultations with
the government to provide support. Based on these consultations, the TA has proposed a
hybrid/distance delivery model for teacher training, and support for developing and
improving materials for learners with a focus on Grades 4-8. Additionally, the TA team is
also helping set up a communication platform for the Federal Government (FG) to
effectively communicate with LGs and schools in such times of crisis for key messages
and flow of information. A third area currently being explored focuses on school reopening
support to the government by developing safety protocols/routines for LGs and schools as
they prepare to reopen later this year.
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SECTION A: TA - 9215 BACKGROUND

21 The Government of Nepal has shown great commitment to the education sector by making
significant investments in education. However, the challenges in education quality, equity
and access, governance and management remain, requiring sustained efforts to improve
them. The SSDP was approved by the government for the Financial Years (FY)
2016/2017-2022/2023 to continue its efforts in addressing the challenges of school
education. The SSDP is being supported by nine joint financing partners (JFPs) as well as
non-JFPs through a Sector Wide Approach (SWAp). The JFPs are financing the SSDP
through results-based and programme-based financing. Commonly agreed DLIs and the
SSDP Programme and Results Framework (PRF) are the basis for triggering JFPs’
disbursements to the government in support of the SSDP. While the SSDP is supported
by nine JFPs, there are many development partners outside the JFP group supporting the
SSDP through discrete projects and off-budget support. The combination of support from
JFPs and other national and international development partners helps address different
dimensions of school education development. The MOEST is the Executing Agency and
the CEHRD is the Implementing Agency. The constitution has devolved all school specific
functions to LGs. Therefore, LGs are responsible for the implementation of the SSDP.

22 The SSDP envisaged TA in key areas that are vital to ensure that capacities are
strengthened at all levels of programme implementation and appropriate technical inputs
are provided on an ongoing basis. It was expected that Development Assistance
Coordination Section (DACS) of the Planning Division of MOEST, which functions as the
programme secretariat of the SSDP programme implementation will coordinate with the
TA and serve as the Technical Support Unit (TSU).

23 ADB signed a Consultant Services contract for Package 1 of the TA 9215 with the British
Council for the value of USD 3,299,562.00 on 14 January 2019 to support MOEST to
implement the SSDP (Package 1 of TA 9215 referred as TA Facility in the report). Under
this contract the TA Facility is co-financed by the ADB and the EU, and the British Council
is implementing the contract in association with the Building Design Authority (BDA) Nepal
and METCON Consultants(mgpl) Nepal. The TA is being implemented over three years,
from 15 January 2019 to 27 December 2021. The TA Facility outputs? are outlined in Table
1 below.

Table 1: TA Facility Outputs

Output 1: Capacity Development Plan The output supports the development and implementation

and implementation for quality of a Capacity Development Plan for SSDP, responding to

improvement institutional capacity needs to implement the SSDP,
including emerging needs related to the federalisation
process.

Output 2a: Programme management The output supports capacity development for programme

and monitoring strengthened management and monitoring functions for the timely and
effective implementation of the SSDP.

Output 2b: Web-based EMIS The output supports capacity development for programme

implementation and sector performance = management and monitoring functions for the timely and

reporting effective implementation of the SSDP.

2 Qutputs 1 to 4 have been presented here as per Inception Report (IR). IR has organised output 2 of the original TOR (TA:9215)
into output 2a and output 2b.
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Output 4: Knowledge management The output supports knowledge sharing and knowledge

strengthened. management activities to enrich the implementation of the
SSDP through seminars and conferences, research
studies, study trips and twinning and exchange
programmes between institutions in and outside of Nepal.

Source: TA facility inception report

Inception Phase

24

25

After signing the consulting services contract and receiving Notice to Proceed from the
ADB, TA services officially began from 15 January 2019. The key activities of the inception
phase included TA office set up and team mobilization, review and analysis of TOR, TA
planning, preparatory works for CIA, stakeholder consultations and setting up internal
project management and governance systems.

The entire TA Facility except the Deputy Team Leader (DTL)® was mobilised within a few
days of TA commencement. The TA project office was temporarily set up at the British
Council office premises until March 2019, and later moved to CEHRD premises, which is
its current location. TA carried out refurbishment work on the office space and procured
necessary office equipment and furniture. Internal project management systems were also
set up during the inception phase, which included the development of a project
management plan, TA governance plan and project operation manual. The Inception
Report (IR) was approved in April 2019.

Methodology and Implementation Period

26

27

28

29

This section provides a summary of the methodologies and approaches used by the TA
Facility for designing various thematic area frameworks, implementation plans, concepts
and strategies to guide and strengthen the SSDP implementation for the government.

The IR identified TA’s main responsibility to provide facilitative support for the
establishment and strengthening of systems that will allow institutions across all three tiers
of government to execute their roles and responsibilities in line with their constitutional
mandates. The TA’s role and contribution were outlined in the IR as helping to facilitate
alignment, communication and coordination between all levels of government to deliver
education services effectively and in a sustainable manner.

The TA TORs were flexible in the implementation arrangements and adopted a
methodology to accommodate emerging needs. Based on a thorough review of the 4
outputs and tasks that were undertaken during the inception phase, a work plan for the TA
Facility was developed following the findings and recommendations of the SSDP’s Mid-
Term Review (MTR) in May 2019.

A methodological foundation was laid during the inception phase, as outlined in the IR
highlighting the CIA and CIDP, to be carried out in keeping with the following six
dimensions:

e Poalicy, strategy and plan — To what extent are policies, strategies and plans in place
to guide the MOEST work for attaining outputs? To what extent are they followed? Are
there systems in place to monitor implementation?

8 Originally proposed DTL had to withdraw citing personal health issues. He was later replaced.
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30

31

32

e Management, organization and staffing — Does the concerned MOEST unit have the
required management capacity? To what extent has the required mandate been
delegated? Has an appropriate structure been developed? Is there a need for structural
changes? Are regular performance reviews carried out?

¢ Organizational system, procedures and tools — Have relevant procedures and tools
been developed? Are they used? Is there a need to revise or develop new systems or
procedures? Are there gaps between these procedures and tools and the roles and
responsibilities of units, and is there hence a need to revise these or develop additional
procedures and tools? Is sufficient information available on these procedures and
tools, and regular orientation taking place on the use of the procedures and tools?

e Knowledge and skills — Do job descriptions form the base for professional
development? Do all staff members have the qualifications required for the posts
assigned to them? Are regular staff performance reviews conducted for all staff? Are
performance reviews used to identify training needs for professional development?
Have attempts been made to develop Professional Development Plans (PDPs)?

e Internal and external relations — To what extent is the internal/external environment
conducive for achieving outputs? Could a better result be achieved by strengthening
the co-operation with internal and/or external actors? To what extent should the unit
mandate be expanded to include related functions/tasks? To what extent is it relevant
to delegate related responsibilities to related internal and/or external actors?

e Motivation and incentives — To what extent is performance affected by motivation?
How could a higher level of performance be achieved; through increased motivation?
To what extend are performance reviews used as an instrument for staff motivation?

The CIA was initiated with a focus on ensuring continued implementation of the SSDP,
and to minimise disruption to service delivery and ongoing reforms. A total of three
workshops were organised in three provinces to generate the required information.

During June and July 2019, a substantial amount of formal and informal consultations were
conducted with stakeholders at federal and provincial levels. The findings from the
consultations provided the inputs required to prepare a first draft of the CIA report. The
main chapters of the report were presented for review by government stakeholders in early
August 2019; the final report incorporated inputs and suggestions from these key
stakeholders and was submitted in November 2019.

The CIA report paved the way for preparation of the CIDP. The CIDP was the third key
deliverable after the IR and CIA, supporting SSDP TA Facility output 1. The development
of the CIDP was linked to findings and recommendation of the SSDP MTR 2019 and the
CIA conducted by the SSDP TA Facility. The main focus of the CIDP is to extend targeted
TA support to facilitate high quality implementation of the SSDP, and to minimize any
obstruction to service delivery amidst the ongoing federalisation reforms. In the process of
developing the CIDP, efforts were made to relate the plan to the SSDP PRF objectives.
The CIDP was thus intended to support the government in SSDP reform areas, particularly
to help with the achievement of the SSDP DLIs and PRF by providing programme
management and technical support. CIDP also identified thematic and institutional
priorities for focused interventions. The priorities identified are based on MTR and CIA
findings, and by assessing gaps and other available TA support in each of the SSDP
reform areas.
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33

34

35

36

37

38

The CIDP thus incorporated recommendations of the CIA and MTR as well as those that
were within the scope of work of the SSDP TA, and requisite budget was allocated for its
implementation. An important reference in the development of the CIA and CIDP thematic
priorities involved a review of the SSDP cornerstone objectives, as described by SSDP
MTR. As in the case of the MTR, these objectives were taken as a starting point to develop
the CIDP.

Key programme/thematic areas under output 1 were guided in their methodology/approach
by the CIA and CIDP and are in keeping with the priorities established by the SSDP. The
SSDP envisaged various models of teacher CPD that included provision for virtual
contacts, self-learning resources, short modular courses and the formation of networks.
The mandate given to the LGs calls for the development of a facilitative approach to
support CPD/Teacher Professional Development (TPD) at this level. CIA and other
consultations indicated the need to develop a comprehensive CPD model for improving
the quality of education. The teacher CPD thematic area made extensive consultations
with stakeholders at all levels while also keeping abreast through contemporary research
for designing a robust approach to strengthen teacher capacity building initiatives by
making them more responsive to the needs of teachers as well as students. The TA
organised a two-day national workshop in January 2020 to engage all the key stakeholders
responsible for teacher quality improvement and to further inform its approach for
developing and improving CPD in Nepal. Among other approaches, a blended/hybrid
approach to teacher CPD supplemented by a mentoring system is in the TA plans for
rollout later this year in response to the Covid-19 situation.

The SSDP places significant emphasis on examination reform, moving to more
decentralised and transparent assessment systems, to incorporate assessment for
learning rather than just assessment of learning. In keeping with the CIA findings and
SSDP priorities, the TA Facility has adopted a systematic approach to strengthen the
existing examination system by developing a framework, supporting the standardisation of
tests and capacitating teachers to engage in school based formative assessments. The
TA’s Assessment and Examination Specialist has held a number of discussions with the
NEB, CDC and other stakeholders to better inform the initiatives being planned.

Curriculum, in addition to teacher training and examinations, is the third key area in any
education system. The Nepali government is moving towards major curricular reforms,
such as integration of curriculum, or local curriculum development and adaptation.
However, the human resources required for curriculum development mainly exist at the
central level, but the responsibility to develop and implement local curricula has been
delegated to LGs. The TA is therefore developing an approach to support local capacity
for local curriculum development and implementation. Local support will however be
provided in addition to the development of federal level institutions to provide on-going TA
to Local Governments.

The TA Facility helped establish mechanisms and platforms for programme management
and monitoring support under output 2a. In close coordination with the MOEST and
CEHRD, the TA mobilised technical support for results-based annual work plans and
budgets, facilitating annual Joint and Budget Review Missions (JRM/BRM), collating DLI
achievement reports, producing quality status and progress reports, organising/facilitating
specific DLI/TWG meetings, and monitoring and coordinating support to progress. The TA
also helped in a coordination role to facilitate the engagement of Development Partners in
the SSDP, and the functioning of TWGs and DLI Committees.

Under output 2b, web based EMIS implementation is contingent on formulating policies
and plans to build capacity at all levels. The IEMIS action plan was reviewed and revised
by the TA and a draft IEMIS policy was developed to structure EMIS support under a
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39

40

framework. Given the low capacity at school and LG level for adopting web based IEMIS,
capacity building is at the core of EMIS interventions under the TA.

Knowledge management activities under output 4 are yet to be finalised given the
lockdown due to the Covid-19 pandemic since March 2020. Following the federalisation
process, the transitional phase of the SSDP implementation was challenging for the
administration as existing communication channels prior to the start of the federalisation
process were no longer relevant. Considering that Nepal has a strong tradition for
communication through hierarchical structures, the communication vacuum created during
the transition period was realized by federal agencies, LGs and their institutions and came
out visibly during the CIA process. In addition, the role of communication and the need to
clarify messaging across the three tiers of government was underscored at the SSDP TWG
meetings documented by the TA.

Until March 2020 the TA activities were implemented smoothly and according to the
agreed plan and schedule. However, since 24 March when the Government of Nepal
imposed a lockdown due to the Covid-19 pandemic, all TA activities have moved to a
virtual mode. Virtual communication platforms and email groups have been formed for TA’s
different work streams to continue the dialogue and engagement process. Virtual platforms
have been used successfully to organise some trainings, especially under the IEMIS and
Assessment and Examination. Various policies, plans, and concept notes have been
shared with different stakeholders by the TA, their feedback sought, and documents have
been revised for further iterations, all while using virtual platforms. The TA has also
successfully supported and facilitated virtual meetings related to DLIs, TWGs and BRM,
ensuring that all deadlines are met, and required reports and documents produced.
Detailed status of implementation progress on the basis on each TA outputs are presented
in the following section.
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SECTION B: TA IMPLEMENTATION PROGRESS
STATUS

TA Output 1: Capacity Development Plan and Implementation for Quality
Improvement

41

42

43

44

The IR of the SSDP TA was prepared and shared with all major stakeholders in March
2019. Assessment of TA TOR, suggestions for reorganising TA outputs into four outputs
(as in Table 1 above), corresponding activities under each output, TA workplan and
recommendations for changes to the TA Facility structure were presented in the IR.

Along with the final revision of the IR, preparation for the CIA was initiated. A draft
assessment tool was developed and shared with team members to be involved in the CIA
process in late March 2019 and tested and developed further in April and May.

Two two-day workshops were organised in June 2019 at Dhulikhel of Baghmati Province
and Siraha of Province 2, and the third two-day workshop was organised in Butwal
(Province 5) in July 2019. These workshops were attended by Head Teachers, Teachers,
Education Section Chiefs of Local Governments (LGs), Education Development and Co-
ordination Unit (EDCU), Planning Division of the Provincial Ministry of Social Development
(MoSD), Provincial Education Development Directorate (PEDD), Provincial Education
Training Centres (PETC) and Parent-Teachers Association (PTA) Chiefs. The TA Facility
also engaged with elected representatives of Local Governments (Mayors/Chairpersons)
and their teams to triangulate information generated during the workshops, in addition to
gaining their feedback on service delivery for education, challenges and opportunities. The
draft CIA report was shared with all Development Partners (DPs). Subsequently their
inputs and suggestions were addressed.

The CIA gave priority to themes and institutions that had major responsibilities towards
implementing the SSDP cornerstone objectives described by SSDP MTR, as outlined in
Table 2 below.

Table 2: CIA: TA Institutional and Thematic Focus

Ministry of Education Science and L IEMIS
Technology 2. Communication

Centre for Education and Human Resource = 3. cPD/TPD

Development L
4. Assessment and examinations
Local Governments

Schools 5. Curriculum Implementation

Source: TA facility CIDP report

45

46

a7

Culminating from the CIA and the SSDP MTR was the CIDP prepared by the TA to move
forward with the implementation of various programme level activities to strengthen and
support the SSDP implementation.

The institutional priorities for the CIDP include MOEST/CEHRD, Local Governments and
schools.

Similarly, thematic priorities include IEMIS, Communication, Professional Development of
Teachers and Head Teachers, Assessment and Examination and Curriculum
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Implementation. In addition to thematic priorities, TA has also focused on school
safeguarding aspects.

48 While finalising the CIDP, an assessment was also conducted of the ongoing SSDP reform
areas, proposed reforms for the remaining period of the SSDP, support from other
DPs/TAs, and any other gaps to justify priorities and identify CIDP intervention in each of
the reform areas. The CIDP report provides details of identified interventions, justifications,
major tasks and approaches for those interventions, the role of TA and indicative timelines
for support interventions. The final CIDP report has incorporated inputs and suggestions
provided by DPs, MOEST and its CLAs.

Changes in the CIDP due to Current Lockdown Situation as a result of Covid-19

49 The lockdown in Nepal since 24 March 2020 due to the global Covid-19 pandemic has
impacted the activities under CIDP, and has required some adjustment in their scope,
modality and timelines as follows:

e Support for the MOEST and CEHRD in developing and implementing the ASIP, AWPB
and PIM, monthly Disbursement Linked Indicator (DLI) committee meetings and
DLI/PRF workshops for each SSDP reform area will be undertaken virtually at least up
to September 2020.

¢ No joint monitoring visits will be possible until the lockdown is lifted or eased
substantially. Model school visits will also be postponed until 2021.

e Support to JRM in November 2020 may require a virtual platform, such as the BRM
conducted in May 2020; TA will extend the required support for the JRM in November
based on circumstances, including support for language interpretation.

e Knowledge management activities have also been curtailed and postponed due to the
lockdown. A national conference is now scheduled for the end of 2020 and another
one for 2021. The TA had planned a media visit in the second quarter of 2020, but
given the situation, the media visit will now take place in 2021. Likewise, one research
study as well as an international study tour will be cancelled. The TA Facility will
develop a concept note for the twinning programme in 2021. Implementation of the
twinning programme will not be possible within the TA’s contract duration.

e The training of LGs, which was originally planned during the third quarter of 2020 has
now been postponed to the last quarter of 2020 and early 2021. Options for
blended/online training have been discussed, but as of now the government has a
preference for this first training to be conducted face-to-face.

e The evaluation study on implementation of local curricula has been removed from the
work plan.

e Support in various areas under assessment and examination is being extended using
virtual platforms, including the holding of some meetings and workshops.

o Web based EMIS support is being extended virtually at various levels. Support to 1000
schools which has been delayed due to the lockdown is now being reviewed for
possible blended training. EMIS policy development work has continued virtually and
a second draft of the policy is being prepared.

e There are certain demands made by the CEHRD to support their work for reaching out
to children who are currently housebound due to the lockdown; training of teachers
through alternative modes; supporting develop a school reopening plan; and
establishing a communication platform. TA swiftly moved ahead with providing the
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necessary support in this extraordinary situation. Based on consultations made with
the ADB, Government/CEHRD, the British Council and discussions among the TA
team, the TA Facility has already developed two concept notes with the following focus:

» Teacher capacity building through a virtual/blended approach, along with support
for the review and development of virtual/hybrid learning material for school
children with a focus on grades 4-8.

» A communications platform using mobile phone services and other social media to
maintain regular communication with the local and Provincial Governments,
schools and other stakeholders for important messaging and other communication.
Some key communication activities, such as the push short message service
(SMS) or hotline were already part of the CIDP; however, in response to Covid-19
the activities will be taken up at a larger scale and will also include other social
media platforms.

e To support school reopening, the TA has held preliminary in-house discussions and
some initial discussions with the CEHRD and prepared a preliminary concept note.

e Concept notes for teacher capacity building/student learning and communications
platform are attached as Appendix 6A and part of Appendix 7 (page 116) respectively
for information and further actions. The preliminary concept for school reopening
support is also attached as Appendix 6B.

Progress on Interventions for CIDP Institutional and Thematic Priority Areas

50 Progress reported below on institutional and thematic areas is aligned with TA Design and
Monitoring Framework (DMF) indicators, DMF outputs and DLIs. Please note that not all
activities under the CIDP are aligned with the DMF targets and indicators, which may
require the DMF indicators to be modified to cover all such activities.* Since the CIDP
interventions cuts across all the TA DMF outputs, the report has tried to present progress
under sections related to respective outputs. The DMF indicators for output 1 are provided
below; status on achievements against these indicators is reported in the DMF matrix in
Appendix 1.

DMF Output 1: SSDP policy implementation strengthened
DMF Indicators:

la. Manuals for key SSDP policies and interventions developed and disseminated to all
districts and Local Government

1b. Training for equity and quality interventions for provincial and local level officials
implemented

1c. Capacity building initiatives implemented in apex national education institutions

4 Proposed revisions are included in Appoendix1A

Page 18




TA 9215: SUPPORTING POLICIES AND IMPLEMENTATION IN THE SCHOOL SECTOR
(SSDP -TA FACILITY)

MOEST and CEHRD

51 MOEST and CEHRD are the two central agencies responsible for managing and executing
the SSDP and supporting and overseeing its implementation. The SSDP core document
mentions that MOEST is the executing agency while CEHRD is the implementing agency.
With the promulgation of the constitution and also with the approval of the National
Education Policy in 2076 BS (2019), the onus of the SSDP implementation falls on LGs.
This section covers the support provided to MOEST, CEHRD and some other central
agencies through trainings/workshops, coordination/communication and for meeting DLI
targets. The TA support is presented in the form of matrix including key activities
conducted, outputs attained and their linkages with DLIs and DMF indicators, and any
impact on activities and outputs due to Covid-19.

52 Support to other central and sub-national agencies in thematic priority areas as laid out in
the CIDP follows in the subsequent sections.

Table 3: MOEST/CEHRD Activities and Linkages with Outputs and Indicators

Trainings & Workshops

Logistics support to MOEST for a high- e Discussed possible responses for e No impact.
level workshop convened for coping with managing the Covid-19 situation in Workshop held
Covid-19 to manage education and sharing the education sector, possible just before the
of the AWPB with Provincial MoSD (16 organisational structure for joint lockdown was
March 2020): service delivery and the AWPB enforced.
« Participated by Ministers from Federal 2020.

MOEST and Ministry of Women, Children e The activity relates to TA DMF

and Senior Citizens (MOWCSC), all 7 output 1 and DMF indicator 1a

Ministers for Provincial Ministries of Social (SSDP continuity amidst Covid-19

Development (PMOSD), National Planning crisis).

Commission (NPC) member of FG,
Secretaries of MOEST, Ministry of Youth
and Sports (MOYS) and MoWCSC
respectively and other high-ranking officials.
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Organisation of a national workshop on
CPDI/TPD (28-29 January 2020):

Participated by the heads of the PETCs,
PEDDs and Education Division of the
PMOSD of all 7 Province on DLI3 progress
achievement and to explore options for
technical support to school teachers after
the abolition of resource centres/resource
persons.

Supported a residential workshop on O and
M survey of MOEST and its organizations
(October 2019):

The workshop was chaired by the MOEST
Secretary and participated by all CLAs and
some officials from the provinces. The TA
Facility provided support by making a
presentation on Governance and
Management issues in the education sector.

Coordination & Communication

Coordination and communication support
for reporting physical progress of the
federal fund by LGs to MOEST/CEHRD with
the Ministry of Federal Affairs and General
Administration (MOFAGA):

The SSDP TA Facility has been coordinating
with the relevant Division of MOFAGA and
MOEST/CEHRD to facilitate the process of
incorporating education specific reporting
requirements into the system.

Support for updating and refining of the
Transitional Road Map (TRM) (October and
November 2019)

Supports to DACS of the MOEST:

SSDP TA Facility has been providing
focused support and advice to the DACS
chief on SSDP implementation and for
meeting DLI targets and results along with
briefing on DLIs, PRFs and other SSDP TA
activities.

Details of this support appear in table 11
under output 2a

Helped record the progress on
DLI3 with the active involvement of
PETCs heads, CEHRD responsible
officers, Independent Verification
Agency (IVA), parallel TAs, SSDP
TA Facility etc.

A training protocol was developed
and endorsed by the CEHRD and
PETCs.

4,287 (2,916 cumulative number of
past three FY and 1,371 of current
FY) teachers (teacher’s name,
subject, school, LG and district)
information who received training in
English, maths, science has been
collected.

The activity relates to DMF Outputs
1 and 2 and contributes towards
indicators 1b (quality interventions)
and 2b (DLI achievement and
disbursement).

Helped in the institutional
strengthening of MOEST and its
subsidiary agencies.

This relates to TA DMF Output 1
and indicator 1c (institutional
strengthening and capacity building
in apex national education
institutions).

Expected to strengthen the SSDP
programme management in terms
of receiving timely and good quality
physical progress report related to
TA DMF output 1 and indicator 1c
(capacity building initiatives).

Contributed to revise and refine the
TRM in the changed context.

Strengthening of the SSDP
programme management,
implementation and monitoring
(Ongoing support relating to TA
DMF output 2 and indicator 2b)

« No impact on the

workshop.
However, for DLI
verification
subsequently, the
independent
verification
agency (IVA)
could not do field
verifications.

Telephone survey
planned with
head teachers,
School
Management
Committee (SMC)
representatives to
gain information
on the status of
teachers.

No impact

e No impact

e No impact

e Coordination and

communication
achieved through
virtual means
since lockdown.

Source: TA facility
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Local Government

53 According to the constitution of Nepal, 2072 (2015), Nepal is divided into 7 Provinces, 77
districts, and 753 LGs to share power among different tiers of the government.
Management of basic and secondary school education falls under the responsibility
entrusted to municipalities and rural municipalities (also referred to as LGs) according to
Article 8 of the constitution. Chapter three of the LG Operation Act 2074 mentions the role,
responsibility and right of LGs with regards to basic and secondary education. There are
23 different roles, responsibilities and rights mentioned in the chapter. There are education
sections established in each municipality to deliver education services to schools.

54 The structure and position of these education sections at municipal level are dependent
on the nature of municipalities. For urban municipalities there is provision for three
positions (Under-Secretary, Section Officer and Technical Staff). Likewise, there is
provision for two positions (Education Officer and Technical Staff) in rural municipalities.
Current records show that 76 percent of LGs have at least one education officer while 24
percent of LGs are yet to fill positions for the delivery of education services. However,
most of the 24 percent of municipalities have hired qualified people for the position on a
temporary basis; the staff in most instances are previous education system resource
persons or retired teachers, hired temporarily from the municipality budget.

55 The assessments derived from the CIA report and the CIDP for LGs highlight the need for
building capacity of education staff to implement the SSDP, with a greater need in rural
municipalities. With gaps identified in the capacity of LGs, the TA Facility in coordination
with the CEHRD is supporting capacity development for 692 participants from 346 LGs
covering 38 districts. The selection of LGs to be provided training is based on a mapping
exercise done by the TA Facility to identify different Development Partners (DPs) offering
capacity building to LGs. Those LGs already identified by other DPs, such as United States
Agency for International Development (USAID) and Japan International Corporation
Agency (JICA), are not considered by the TA Facility. Table number 4 below covers
activities relating to planning for capacity building of LGs through a five-day workshop, to
be held later this year. For details about training implementation cycles, training content
and other areas please refer to Appendix 6 (6C).

Table 4: LG Activities and Linkages with Outputs and Indicators

Capacity development of LG staff (education e Draft training e The training

and planning officers): programme prepared programme has been

« The TA Facility in coordination with the CEHRD which contributes to postponed until the
has been planning for a five-day capacity building TADMF output 1 and  end of 2020 in view of
workshop for the LG officials. indicator 1b as these the pandemic.

are trainings to LG
officials. (Contributes

to DLI 9)
Selection of Districts and LGs: e 346 LGs covering 38 | e Mapping and related
« Subsequent to a mapping exercise to avoid districts have been meetings and
duplication with other ongoing interventions for LG selected, with two discussion have been
capacity building, LGs were selected. participants from held virtually.

each LG or 692
participants (DMF
output 1, indicator
1b).
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Preparation of training plan:
e The TA Facility in coordination with the CEHRD

Training plan and
implementation cycle

¢ Virtual meetings
conducted to finalise

has developed a provisional plan leading to the prepared. (DMF training plan.
five-day training and follow-on activities. OE§DUt 1, indicator
1b).
Design and develop training content: e List of training ¢ Virtual meetings

conducted with the
CEHRD team and
leadership to finalise
training content list
and manual writers.

content prepared.

e A panel of training
content writers
agreed with CEHRD
(DMF output 1,
indicator 1b)

e CEHRD and TA Facility jointly developed training
content areas that will be developed into manuals
by a team of writers in the future.

Source: TA facility

Schools

56

57

There are 35,055 schools in Nepal, out of which 27,728 are community schools, 6,206 are
institutional schools and 1,121 are religious schools. There are also 35,993 Early
Childhood Education Development (ECED) centres and Pre-primary Education (PPE)
classes. The structure of school education includes basic education and secondary
education. Schooling can be categorised into one year of ECED/PPE, lower basic (Grades
1-5), upper basic (Grades 6-8), lower secondary (Grades 9-10) and higher secondary
(Grades 11-12). There are 498,849 students enrolled in ECED and PPE classes,
4,124,478 are in basic level and 1,152,674 are in secondary level in community schools.
School-student ratio in community school is 1:145 at basic level, 1:122 at secondary level
with Grade 9-10 and 1:185 at secondary level with Grade 11-12. (Flash report
2018/19)There are 184,714 and 40,520 teachers in basic and secondary community
schools respectively (Flash report 2018/19).The student-teacher ratio (based on approved
teacher positions) in community schools is 27:1 at lower basic level, 54:1 at upper basic
level, 33:1 at basic level and, 41:1 at secondary level with Grade 9-10 (Flash report
2018/19). There is a need to increase the number of teacher positions at upper basic and
secondary levels.

Many of the school related activities are covered under CPD/TPD, curriculum and
assessment and examination sections later. The table number 5 below carries two
activities including production of a resource book for school staff managerial capacity, and
the upcoming mentoring support for school teachers, which is also covered under
CPD/TPD in more detail.

Table 5: School Activities and Linkages with Outputs and Indicators

Strengthen professional and managerial capacity
of school staff:

e Based on needs identified during the CIA/CIDP
process, the SSDP TA Facility is preparing a
Resource Book with content focusing on i) school
safety, ii) social and environmental safeguard, iii)
use of ICT for school management and iv)

» School Resource Book
ready by the 3rd
quarter of 2020 for
printing. The activities
relate to TA DMF
output 1, indicator 1a.
as it relates to
preparation of manual

e Printing is
scheduled for
August 2020; in the
event of continued
lockdown it can be
delayed.
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fiduciary management. The main objective of this for SSDP

resource book is to enhance managerial capacity implementation.

of headteacher, SMCs and accounting staff. Out of (Contributes to the DLI
the four themes, use of ICT for school 8 and DLI 9.)

management is ongoing, while the other three are
almost complete.

Mentoring support to teachers: « Mentoring Concept

o A draft concept paper for piloting teacher Note and
mentoring has been developed by the TA Facility Implementation Plan
and is covered in detail under CPD/TPD section of ready by the 3rd
this report. quarter of 2020.
Relates to output 1,
indicator 1b

Source: TA facility

IEMIS and Communications are covered under outputs 2b and 4 respectively later in
the report

Continuous Professional Development/Teachers Professional Development

58

59

60

The SSDP has put “improved learning opportunities” at the forefront of its reform agenda.
It recognised that large achievements have been made in securing access to education,
and it is now necessary to also focus on the quality and efficiency of education provision.
Improving pedagogical practice to advance learning outcomes has been mentioned as one
of its key strategies.

The SSDP emphasizes CPD/TPD as key priority areas for improving quality at all levels of
school education - ECED/PPE, basic education and secondary education. It has planned
to implement various models of CPD, including online and mobile phone-based self-
learning resources, short modular courses, support for the development of subject teacher
networks and school-based professional development for secondary teachers (MOEST,
2016). However, CPD/TPD programme and activities as stipulated in SSDP have not been
implemented due to the lack of required policies, plans and targeted strategies. The CIA
report revealed a number of gaps in the implementation of CPD/TPD as envisioned in
SSDP.

The TA facility has made extensive consultations with key stakeholders for improving the
CPD/TPD of teachers including organisation of a national workshop on CPD/TPD in
January 2020 (reported in table number 3). Based on various consultations and discussions
the TA is coming up with a distance/hybrid model for teacher CPD and is also developing
a pilot mentoring programme for teachers. Both the initiatives have been discussed with the
CEHRD and will soon be ready for implementation. Table 6 below provides information on
both the initiatives as well as some information on relevant DLI progress and tracking. For
further details about CPD/TPD please refer to Appendix 6 (6D).
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Table 6: CPD/TPD Activities and Linkages with Outputs and Indicators

Support to CEHRD in the implementation of on-

going CPD/TPD:

e Discussions held with CEHRD and other
stakeholders to develop distance/hybrid teacher
training and teaching/learning models.

e Follow up of DLIs and PRF progress on
CPDI/TPD - A series of meetings have been
held with relevant officials at CEHRD/Teacher
Training Section (TTS), Education Management
and Training Section (EMTS), CDC, and ADB
Consultant to follow up on progress, challenges
and possible ways to track achievements.

e DLI progress and achievement report on
CPD/TPD prepared - Coordination with IEMIS
TA team to collect data and information on DLI
3.3a year 3 (1,000 basic schools and 500
secondary schools have full complement of
math, science and English subject teachers)
and 3.3b year 3 (4,500 subject teachers for
math, science and English) trained in new
subject-wise training through IEMIS system on a
regular basis.

Piloting of Teacher Mentoring as a Core Element

of CPD:

e Asidentified in the CIDP and in search of
alternative approach for teachers’ CPD, in order
to pilot test teacher mentoring as a new
approach for teacher development in Nepal, a
concept note on teacher mentoring has been
developed.

e The draft concept paper has been shared with
the relevant officials at MOEST / CEHRD, inputs
have been received and the concept paper has
been revised by incorporating the comments,
suggestions and inputs.

e  The mentoring programme design document
has been developed based on the concept
paper and a review of national and international
experiences with regard to teacher mentoring.

Source: TA facility

Assessment and Examinations

A concept note on
potential for the SSDP
TA support to CEHRD
with regard to distance
and online learning
modalities in the context
of Covid-19 and beyond
has been developed.

Activities are related to
TA DMF outputs 1 and 2
and indicators 1b
(training for quality) and
2b (support DLI
achievement).

Contributes to the overall
DLI 3 and especially for
DLI 3.3a. and 3.3b.

Teacher mentoring as a
new approach for
teacher development is
expected to empower the
LGs, meet the emerging
training needs of the
teachers towards
meeting DLIs and
demonstrate a viable
option of sustainable
teacher development.

This relates to TA DMF
output 1 and indicators
la and 1b as mentoring
is expected to build
capacity of education
institutions at central and
local level. It also
contributes to the DLI 3.

Meetings with
CEHRD/TTS have
been limited to
virtual contacts
since March 2020.
This also relates to
providing feedback
on the directives
developed by
CEHRD to
implement teacher
training as a part of
TPD in distance
mode.

The preliminary
work on preparing
piloting (including
the orientation on
teacher mentoring to
LGs and schools,
selection of LGs,
schools, teachers
and mentors) are
being done through
virtual contacts. The
implementation of
piloting has been
scheduled for the
last quarter of 2020.
However, if schools
continue to be
closed the pilot will
be delayed.

61 The SSDP puts an emphasis on making both formative and summative assessments more
skills and learner-focused rather than content-focused. SSDP recognizes that more time
must be spent helping teachers understand the use of formative and summative exams to
target their teaching and to thereby improve learning outcomes. Examination reform will
remain a major focus with the aim of standardizing exams and ensuring that exams assess
the competencies that students need to acquire in each subject.
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62 Itis unlikely that teachers will change the way they teach, which essentially is ‘teaching to
the test’ unless there is a change in the ways by which students are assessed. The
assessment and examination system is yet to strengthen its focus on application and
synthesis skills.

63 Based on the CIA and other consultations made with stakeholders, the following priority
areas were identified by the TA Facility under assessment and examinations to support
the MOEST:

e Strengthening of NEB and coordination with the Education Review Office (ERO) and
National Assessment of Student Achievement (NASA).

o Review of SBA and CAS programme.

e Provide technical support for foundation work to develop standardised tests for Grade
8, 10 and 12 examinations.

e Develop a concept paper and plan to establish an item bank.
o Develop a NAF for Grade 8 examination.

64 The progress made by the TA under Assessment and Examinations until June 2020 is
outlined in Table 7 below.

Table 7: Assessment/Examination Activities and Linkages with Outputs

and Indicators

Strengthening of NEB and coordination e Capacity building of NEB, ¢ Meeting and

with ERO/NASA: CDC and other institutions on presentations were

« The TA Facility initiated several assessment framework held virtually but
engagement and coordination initiatives development. (related to TA were smooth as
with NEB. ERO, CEHRD and CDC as part DMF output 1, indicator 1c. on people gradually got
of coordination required to support capacity building of national used to handling the
examinations and assessment. The education institutions). technology.
coordination initiatives facilitated in brining o [t contributes to the DLI 4,
clarity about functions and responsibilities especially for the DLI 4.3b.

of NEB for related stakeholders and
created synergy amongst them for
assessment and examination reforms
under SSDP. The coordination initiative in
particular was helpful to bring the CDC,
ERO, CEHRD, LGs, Schools, Faculty of
Education (FOE) and MOEST officials
together as expert contributors in the
development of assessment framework for
Grade 8 standardised tests.
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Review of SBA and CAS programme:

The curriculum component in the SSDP
places emphasis on SBA and CAS and
warrants standard robust external
summative exam. Implementation of SBA
and CAS are intended to improve the
teaching and learning process to ensure
better learning outcomes for students.

TORs have been developed for a research
study on SBA and CAS to draw lessons
from past practices and design simplified
and user-friendly approaches.

TORs for the SBA and CAS
research study (related to TA
DMF Output 4 indicator 4b on
research study). It contributes
to the DLI 4.

e Field work might be

impacted if the
lockdown/risk of
Covid-19 continues.

Provide technical support for
foundational work to develop
standardised tests for Grade 8, 10 and 12
exams:

Prepare outline of ‘item development
manual’ and stocktaking of relevant
documents.

Draft ‘Item Writing Training Agenda’.
Prepare list of prospective participants.
Pre-training activities such as collecting
material for training and preparing training
materials.

Develop concept note and detailed plan
for establishment of an item bank:

Consultations have been initiated with an
assessment and exam international expert
and other relevant organisations.

Develop NAF for Grade 8 exams: Draft
NAF for Grade 8 which was based on 2012
curriculum, was updated based on new
curriculum 2020 focusing on
standardisation of Grade 8 exams.

Source: TA facility

Curriculum Implementation

Supporting activities for the
development of Grade 8
standardised tests.

Item writing training for Grade
8 standardised test.

Grade 8 standardised test.

The activities are related to TA
DFM output 1 on
strengthening SSDP policy
implementation and its
indicator 1c for strengthening
capacity of national education
institutions and DLI 4.

Concept note for item bank
(TA DMF Output 1, indicator
1c).

The TA has prepared the
Assessment Framework for
Grade 8 standardised test and
shared with the NEB for the
approval process. The NEB
has approved it and sent to
the MOEST (related to TA
DMF output 1, indicator 1a
and 1c)

Helped meet the 4.3 b ADB
DLI (In the process) to release
USD 0.5 million.

Desk based
activities and virtual
meetings. Face-to-
face item writing
workshop planned
for July 2020.

No impact

Team formation and
working strategy
was planned before
lockdown and
drafting and sharing
was done online.

65 The SSDP has mentioned that curriculum, pedagogy and TPD need to be developed to
improve learning outcomes. The federal system of government has policy guidelines for
the development of the curriculum at the local level to make school education more
relevant to local community needs, contexts and the requirements of the diverse
population. Based on this policy some schools have introduced local curricula in different
subjects, including local mother tongue languages, agriculture and tourism. However,
there is no clear data or information on how many schools have introduced local curricula.
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66

67

There are also instances of schools misinterpreting the policy and using the flexibility
provided for local curricula to provide additional English classes or additional classes in
other core subjects. This indicates that the provision for local curriculum development has
not been as effective as envisioned, due to limited expertise and capacity in municipalities
and rural municipalities.

The TA’s position is that there is a need for curriculum experts and subject specialists at
the provincial level, and their services need to be made available to develop local curricula
for Local Governments within their respective provinces. In the communities and schools
where local curricula have been developed, there is enthusiasm and an ability to adapt to
the local context with the support of local expertise in specific languages. However, there
are challenges where expertise is not available to ensure curricula are technically sound,
and have clarity in learning objectives, levelling, pacing and sequencing. Moreover, it is
evident that LG authorities, including education committees, often do not have adequate
knowledge and expertise to develop local curricula.

The curriculum at both basic and secondary levels of school education has not been
appropriately and effectively implemented due to a lack of adequate training of teachers
on implementing the curriculum at the level and grades that they have been teaching. The
CIA has made recommendations to develop a separate unit at CDC to link its activities
and programmes with local municipalities, especially in providing technical support to
develop local curricula and adapt curricula at the local level and implement it in schools.

There are three major activities proposed in the CIDP for curriculum implementation: i)
Support to develop local curricula and curriculum implementation; ii) Organise orientation
programmes for LGs, and iii) Support TWG on curriculum. The activities undertaken and
achievements made are outlined in Table 8 below.

Table 8: Curriculum Activities and Linkages with Outputs and Indicators

Support LGs to develop local curricula and e Output — A concept | ¢ Delayed
curriculum adaptation in the local context by note on help desk establishment of the
establishing a help desk at the CDC: has been help desk due to the
« After a series of meetings between the SSDP TA developed. Covid-19 pandemic.

and CDC officials, including DG of CDC, a team e This relates to TA

has been formed to develop a concept note and DMF output 1,

establish help desk. indicator 1a, 1b and
« A concept note on help desk has been developed 1c as the help desk

that includes objectives, modes of operation, is expected to

provision of in-person and virtual consultations, and disseminate SSDP

list of equipment and materials required to establish curriculum related

a help desk. Allocation of a separate room for a aspects as well as

help desk and procurement of the equipment and build capacity of

materials - The CDC has already allocated a room provincial and local

for a helpdesk. The TA Facility is in the process of level education

procuring the equipment and materials, based on officials. It also

the list provided by CDC. contributes to the

DLI 2 progress.

Orientation manual for developing the local e Output — A draft of e No impact of the
curriculum: the orientation Covid-19 pandemic
« Ateam comprised of CDC curriculum expert and manual has been on developing the

SSDP TA consultant was formed to develop an prepared. manual. However,

orientation manual on developing local curricula. organisation of LG

training is delayed. A
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e An orientation manual on development of local

curricula has been prepared by reviewing several
relevant documents including the National
Curriculum Framework, the Local Curriculum
Development Guidelines and through a series of
discussions between CDC and SSDP TA team.

e This contributes to
TA DMF Output 1,
indicator 1a and 1b
as manual will be
disseminated and
used for LG
training.

plan is being
developed to organise
virtual orientation
programmes.

Source: TA facility

School Safety

68 The TA Facility’s support towards school safety includes defining safety mechanisms and
standards under various conditions and environments. The safety standards should
provision for the school building to withstand extreme events without collapsing or
extensive damage, and with a low risk to loss of life with clear exit points for safety of
people and their rescue. Likewise, vulnerability of schools in the context of quality of
buildings take into account structural and non-structural elements and building services.
Under the TA, the progress that has been achieved so far is outlined in Table 9 below.

Table 9: School Safety Activities and Linkages with Outputs and Indicators

Present an overview of the progress in
providing a policy framework for school safety
in Nepal:

Combined study, discussions and review of the
Disaster Risk Reduction (DRR)/ Comprehensive
School Safety (CSS) framework, school safety
policy framework and other related safety
documents.

Prepared checklist and questionnaire for
Capacity Assessment of school safety
(structural and non-structural), and random site
visit for Assessment.

Development of Handbook for construction
procedure of model as well as other schools:

The handbook includes a checklist covering
school safety and procurement. The building
construction procedures are both in English and
Nepali language and were completed in close
coordination with the CEHRD.

Updated
DRR/CSS/Safety policy
in the public domain and
easily available on
MOEST/CEHRD
website.

DLI 8.3b

Safety Questionnaire
and checklist, minimum
CSS indicators.

This will contribute to
TA DMF output 1,
indicator la.

Handbook of School
building construction
procedures for Local
Governments, schools,
SMCs and model
schools were
completed.

This will contribute to
TA DMF output 1,
indicator 1a.

¢ No immediate impact
due to Covid-19 so
far.

e Field visit may start
from September if
Covid-19 situation
eases. If the situation
continues, we will
schedule it for 2020
last quarter.

¢ No immediate impact
due to Covid-19, but
a delay in approval
and publication.
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Support for establishing the actual progress of
retrofitted school buildings in various
districts.

e TA supported the
CEHRD in following up
on the status of
construction for its
targeted retrofitting work
for 120 damaged school
buildings in non-affected
districts. Out of the 120
schools, technical
support on monitoring,
documentation and
reporting for DLIs (8.3a)
covered 92 school
buildings.

¢ Remaining retrofitting
school building may
be completed in
August 2020 if the
Covid-19 situation
eases. If the situation
continues, we will
schedule it for 2020
last quarter.

Combined study, discussion and review of
model school design, drawing and CSS related
documents, random monitoring and
supervision of construction of model schools.

Checklist and
construction format of
model and other
schools is completed
and will provide TA to
the CEHRD for the
model school
programme in
designing, supervision
and monitoring phase.

o Field visit may start
from December if the
Covid-19 situation
eases. If the situation
continues, we will
schedule it for 2021
first quarter.

Training manual and programme for school
design:

e The design of a training programme/manual and
its implementation for school design, school
safety, environmental & social safeguard for
government engineers, sub-engineers, school
management, teachers, students, contractors
involved at site and representatives from local
authority is underway.

e School Safety training manual will help ensure
the government’'s commitment to make schools
resilient in situation of disasters, make them
child-friendly, socially and environmentally
friendly and inclusive (disabled friendly).

The draft School Safety
Training manual for
technical and non-
technical personnel is
completed. The final
Training manual and its
content with Power
Point slides will be
ready by July.

This will contribute to
TA DMF output 1,
indicator 1a

e Training at the field
level may start from
September if the
Covid-19 situation
and national
lockdown is eased. If
the situation
continues, we will
plan for online
training, or shift the
schedule to 2021.
Online training is
possible for technical
group; for non-
technical face-to-face
is needed.

Support for establishment of safequard and
school safety implementation mechanism

e Nomination of
Safeguard and school
safety focal person at
provincial, municipal
and school level.

This will contribute to
TA DMF output 1,
indicator 1la. it also
contributes to the DLI 8.

e No impact

Source: TA facility

Environmental and Social Safeguard

69 The SSDP TA placed due attention to establish safeguarding mechanisms to implement
environmental and social safeguarding activities in the SSDP by providing necessary
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support for capacity building and technical advice at different levels. TA for safeguarding
activities focused on schools and their immediate surroundings. The TA Facility’s
assistance on technical aspects was carried out in coordination with the government
education authorities. Specific technical support to the government included reviewing and
developing implementation approaches, monitoring safeguarding requirements and
capacity strengthening of different stakeholders. The TA Facility’s support included the
development of a Safeguard Resource Book. The TA Specialist has reviewed the Master
Plan of model schools, prepared a resource book, prepared capacity enhancement of a
safeguard focal person, provided orientation on EMF and SMF to federal and provincial
level officials, including safeguarding provision. Specific progress achieved during the
reporting period is outlined in Table 10 below. For further details on Social and

Environmental Safeguards please refer to Appendix 6 (6E).

Table 10: Environmental/Social Safeguard Activities and Linkages with

Outputs and Indicators

Environmental Management Framework (EMF) Revised EMF and SMF. e No impact
and Social Management Framework (SMF): Prepared and uploaded
e To strengthen and support environmental and EMF and SMF summary
social safeguarding policies of MOEST, the TA in Nepali and English
Facility supported the revision of EMF and SMF. language on CEHRD
The two frameworks are in the public domain website.
and can be_ accessed on the CEHRD website. Disseminated the EMF
An orientation programme on §§feguards for and SMF among the
federal and provincial level officials (223 officials of Federal,
partlmpanys) anq Education Dfevelopment Provincial and Education
Coorqlnatlon Unit represer)tatlves was also Development Coordination
organised by the CEHRD in October 2019. The Units
safeguard specialists from TA helped facilitate .
the orientation programme. This rEIates to TA DMF
output 1, indicator 1a on
disseminating
environmental and social
safeguarding policies. It
also contributes to the DLI
8 in general.
Publication and dissemination of Safeguard Output — A safeguard e Delayed
Handbook: handbook on publication
« A safeguard handbook on environmental and environmental and social
social safeguards (Nepali language) was safeguards (Nepali
completed in the first quarter of 2020. The language) was completed
safeguard booklet is intended to help concerned and is in approval process
authorities carry out safeguarding screening by CEHRD. This relates to
and for the preparation of Environmental and TA DMF output 1,
Social Management Plans (ESMP) and indicator 1a.
monitoring and reporting. The standard format
of screening, ESMP and monitoring has also
been included in the booklet.
Incorporation of safeguard provision in The Contract/Request for | e No impact

upcoming detailed design and contract
document:

e Provisions also include requirements for
safeguard assessment report and mitigation
cost to be included in detailed master plans for
school construction. For the fiscal year 2076/77

Proposal (RFP) document
of school building design
for new/reconstruction and
retrofitting activities has
been revised with the
inclusion of safeguard
components and explains
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(2019/20), safeguard provisions will be reflected
in detailed design of 100 model schools and
250 schools that were selected for retrofitting.
The environment and social screening checklist
is also included in the SSDP Programme
Implementation Manual (FY 2076/77) (2019/20)
to ensure that school reconstruction works
follow the EMF and SMF.

Capacity development on safeguard:

e As part of the CIDP, schedules have been
prepared to conduct capacity development
training for safeguard focal persons and school
design consultants from the selected model
schools.

Coordination with different stakeholders:

e The TA team has been routinely engaging with
CEHRD officials and stakeholders to keep them
up to date and seek their input.

e Two meetings were also held with the World
Bank in the course of providing technical
support for the SSDP.

e The 2019 Social and Environment Safeguard
report was prepared and shared for the JRM
2019 and was also shared for the May 2020
BRM.

the provision for a
safeguard personnel to
carry out safeguard
assessment. (related to
TA DMF output 1,
indicator 1a.)

The CIDP for
safeguarding for the FY
2020/21 has been
prepared. Related to

output 1 and indicator 1b.

e The training for

design consultants
of model schools
scheduled for April
2020 has been
postponed due to
the Covid-19 crisis
and nationwide
lockdown.

All coordination
and meetings
since March 2020
have been held
virtually.

Source: TA facility
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Output 2a: Programme Management and Monitoring Strengthened

70 This section of the output highlights support provided by the SSDP TA Facility for
programme management and monitoring functions for effective implementation of the
SSDP. The TA'’s support includes technical support for results-based annual work plans
and budgets, facilitating annual Joint and Budget Review Missions (JRM/BRM), collating
Disbursement Linked Indictor (DLI) achievement reports, producing quality status and
progress reports, organising/facilitating specific  DLI/TWG  meetings, and
monitoring/coordinating support. The TA also had a coordination role to facilitate the
engagement of Development Partners in the SSDP, functioning of TWGs, and DLI
Committees. Key areas of support are aligned with TA DMF indicators and outputs and
DLIs, The DMF indicators for output 2 are provided below; status on achievements against
these indicators is reported in the DMF matrix in Appendix 1.

DMF Output 2: SSDP programme management and monitoring capacity enhanced
DMF Indicators:
2a. Five budget review missions and five joint review missions held in a timely fashion.

2b. 75 percent of DLIs in the common DLI framework achieved and 75 percent of DLI
disbursements completed.

2c. Effective harmonisation of support to SSDP from all DPs maintained.

Structured support for SSDP DLI/PRF Achievement

71 A well-structured mechanism is needed for regular review and analysis of DLI/PRF
performance and progress. CIDP has proposed exclusive meetings of each DLI together
with the meetings of the DLI Lead and Co-lead. The TA has been extending ongoing
support to the government for tracking, recording and reporting progress of DLIs on an
ongoing basis. A full time TA coordinator has been deployed who works closely with the
concerned stakeholders in the government and with DPs to keep track of the DLI
achievements. The achievements and support extended in this area is outlined in Table 11
below.

Table 11: Supportto SSDP DLI/PRF Achievements and Linkages with Outputs
and Indicators

Support to the CEHRD for data collection and | e Contributed to achieve the e IVA verification
report preparation for DLI 8 (Dec 2019-Jan DLI 8.3a target. Final could not be
2020): achievement report produced done due to
« 114 schools retrofitted against the target of and submitted for the IVA COVID-19 as
120 with continuous follow up and support to verification. some schools
the CEHRD. « The activity contributes to TA are used as
DMF output 2 - SSDP quarantine
programme management and centres.

monitoring capacity
strengthened, indicator 2b on
DLI achievement and
disbursement.
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Updating and recording of the progress of all
ten DLIs in an extended Matrix for years 3
and 4 together with possible Covid-19 impact
on all DLI achievements followed by possible
remedies is ongoing.

e The update is being accomplished in regular
consultation with the CEHRD officials, JFPs,
individual consultants and IVA. The matrix was
shared with the DPs during the BRM 2020. An
updated DLI progress report up to June 2020
is appended as Appendix 4 to the report.

Support to prepare the achievement report
for DLI 5.3a (May 2020):

e Achievement report was prepared with the list
of the remaining 40 schools out of 100
additional model schools under a school-
specific multi-year quality improvement plan.
Also provided scanned copies of the approved
master plans for the JFP verification for May
2020 BRM.

Support to CEHRD to prepare the report for

DLI 7.4 based on the Flash Report 2018/19

(May 2020):

e Achievement report was prepared on DLI 7.4
and submitted to the JFPs by the MOEST.

Support to the CEHRD to prepare a list of the
Local Governments with designated
education officer (May 2020)

o A total of 569 LGs have at least one education
officer.

e Final DLI report was prepared and submitted
to JFPs.

Support to the MOEST to make a
presentation on DLI progress for the BRM
2020 (May 2020)

o Draft presentation was prepared by the TA
Facility and organised a virtual meeting with
the government officials and other concerned
stakeholders including ADB in finalising the
DLIs’ presentation slides to be presented by
the government in BRM.

Contributed to track the DLIs
achievement in regular basis
and take necessary action/s
to expedite the activities for
those DLIs which are far
behind in terms of progress.

Support of this kind has
served as a monitoring
function of DLIs achievement
backed by coordination and
communication by TA Facility
with key stakeholders and
helped meet the DLI targets.

Activity contributes to TA
DMF Output 2, indicator 2b.

Achievement report has been
prepared and submitted by
the MOEST. United Nations
Children’s Fund (UNICEF)
verified the report and shared
with other JFPs who then
endorsed it (contributing to
TA DMF output 2, indicator
2b).

Contributed to show the
progress on the DLI 7.4 which
shows 5 percent increase in
Gross Enrolment Rate (GER)
for secondary education over
the baseline, girls 61.6 and
boys 61.8 (TA DMF output 2,
indicator 2b).

Achievement report was
prepared based on the list
mentioned above for DLI9.4f
(At least one designated
education officer appointed
against sanctioned position in
60 percent of the LGs) (TA
DMF output 2, indicator 2b)

Contributed to share the DLI
progress in the BRM 2020
(TA DMF output 2, indicator
2a).

e No impact

* No impact

e No impact

e No impact

e BRM 2020 done
in virtual mode.

Page 33




TA 9215: SUPPORTING POLICIES AND IMPLEMENTATION IN THE SCHOOL SECTOR
(SSDP -TA FACILITY)

Follow up the IVA to expedite the verification |  |VA verification has been
of the achievement report (May- June 2020): completed for the DLI 3.3, 7.2

o SSDP TA Coordinator has continuously and 7.3 and the report has
followed up with the IVA for the verification. been submitted. This has
After postponement, due to Covid-19, the contributed to the DLI
verification now has been completed and the partners and the MOEST for
IVA has submitted the report for DLI 3.3, 7.2 the fund disbursement (TA

e No impact

and 7.3. DMF output 2, indicator 2b).
Support to DACS for EU reimbursements e EU disbursement report o IVA verification
against DLIs prepared but IVA verification not done.
o In May 2020 the SSDP TA Facility provided yet to be commenced (related

Y e Hity provi to TA DMF output 2 and

support to prepare specific document for EU to indi %b

claim the disbursement against different DLIs, indicator 2b)

particularly DLI No 1 and 8. « No impact

« Support extended for DLI reporting to the EU e DLI 8.2 target met and 2.78
for budget release, and support in DLI Leads million Euro disbursed.

finalisation in May and December 2019 (related to TA DMF Output 2
respectively. and indicator 2b

Follow up of DLIs on Curriculum e Output — DLI progress matrix
Implementation: includes the data on

« Followed up with relevant officials at CDC on curriculum implementation. It
the revision of curriculum, piloting of integrated contributes to the DLI 2 in
curriculum for Grade 1-3, and number of basic general, and especially to the
schools provided with activity-based kits for DLI 2.2. Related to TA DMF

maths, science and English language (DLI output 2 and indicator 2b (DLI
2.2). achievement)

Source: TA facility

Support for ASIP/AWPB
72 Technical support for results-based annual work plans and budgets is another area where

the TA is assisting the government under output 2a. Key and sub-activities around this
support are provided in table 12 below.

Table 12: ASIP/AWPB Support and Linkages with Outputs and Indicators

Input to the MOEST and CEHRD for ASIP/ « A consolidated guiding note « Physical
AWPB (May 2020): was prepared for the meeting with the
e SSDP TA was in regular communication with MOEST/CEHRD planning respective
the Planning and Budgeting sections of both and budgeting sections. The sections could
MOEST and CEHRD along with Public note highlighted the under not be held.

Financial Management (PFM) expert to
provide required inputs and support in
formulating ASIP/AWPB, 2077/78 (2020/21).

Given the limitation being posed by Covid-19
on physical movement, the TA Facility
provided a consolidated guiding note to
MOEST/CEHRD intended to facilitate the
ASIP/AWPB formulation process.

achieved KPIs which needed
more attention to achieve the
target (TA DMF output 2,
indicator 2a).

Source: TA facility
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Support to BRM (May 2020) /JJRM (Nov. 2019)

73 The key and sub-activities include facilitating JRM/BRM in terms of extending technical

support, providing professional input during the missions, provisioning for logistics for the
main event and filed visits, producing quality reports, drafting of press releases and so
forth, Table 13 contains the details of support extended by the TA Facility.

Table 13: Support to BRM (May 2020)/JRM (November 2019) and Linkages

with Outputs and Indicators

Tips provided to the MOEST and CEHRD for

BRM (May 2020):

o Written tips provided to the MOEST and
CEHRD on how to make BRM a successful
event were provided and focused especially on
the limitations of virtual platforms.

Support for language interpretation in the
BRM (12-13 May and 18-18 May)

e Provided language interpretation facility by
hiring two interpreters for all the BRM related
activities to translate Nepali deliberations into
English and vice-versa.

Such arrangement has helped both the English
and Nepali language speakers
(representatives from Local and Provincial
Governments, teacher unions and others) to
express their views and understand others’
views, thus leading to a quality discussion.

Support to issue Press release (May 2020):

e TA Facility drafted a Press Release on BRM
May 2020 in both Nepali and English
languages which were issued by the MOEST.

Environmental and Social Safeguard Report
was prepared and shared in the BRM
(covered in more detail in the safeguards
section).

Coordination for the field visit for the JRM
2019 (October and November 2019):

e Coordination and communication with the
PMOSD, Schools, LGs and EDCU for the JRM
field visits in Solukhumbu, Okhaldhunga,
Kathmandu, Kailali and Kanchnapur. TA
Facility also participated in the visits.

¢ One vehicle for the field visit for Kailali and
Kanchanpur was arranged by the TA Facility.

e BRM 2020 participants e No impact
expressed that the conduct of except that
BRM was very successfully in the BRM was
virtual mode and the objectives conducted in
of the BRM were met. a virtual

o Activities relates to TA DMF mode.

output 2, indicator 2a.

e Contributed to make the BRM e Simultaneou
2020 more successful by S
providing opportunities for the interpretation
participants, especially those was
from LGs and teachers’ arranged in a
representative with low English virtual mode.
communication skills, and for
those DP members who could
not understand and speak
Nepali.

o Activities relates to TA DMF
output 2, indicator 2a.

e Contributed to communicate to
the wider stakeholders about the
BRM and its achievement.

o Activities relates to TA DMF
output 2, indicator 2a.

o Activities relates to TA DMF
output 2, indicator 2a.

* Not
applicable

o The field visit was completed
successfully and provided
opportunities to identify key
successes, issues and
challenges regarding the SSDP
implementation at the local level.
It has also provided insights on
how policy makers can overcome
challenges to effectively
implement the SSDP
(contributing to TA DMF output 2,
indicator 2a)

Technical and logistic support for SSDP
Status Report writing workshop (18-19
November 2019):

e The report clearly presented the
status of the DLIs and the KPIs.
Analysis has been made for the
underachieved DLIs and KPIs.
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e Status report was prepared and finalised in the
workshop, shared the report to all the DP
members for the JRM.

These were discussed during the
JRM which helped meet the
targets accordingly (contributing
to TA DMF output 2, indicator 2a)

Interpretation for the BRM Field Visit
(November 2019)

o TA identified English language experts in
CEHRD/CDC. These experts provided support
for the interpretation from Nepali to English
and vice versa during the field visit.

The interpretation has helped the
DP members and community
people to interact effectively
during the field visit. (Contributing
to TA DMF output 2, indicator 2a)

Source: TA facility

Support to MTR and BRM (May 2019)

74 During the MTR of the SSDP (February 2019-June 2019), the SSDP TA Facility interacted
closely with the MTR team and provided input as needed. This included reviewing the draft
report, sharing documentation and providing technical knowledge and experiences when
requested. The MTR and BRM was held from 13-17 May 2019. The support to MTR/BRM
provided by the SSDP TA Facility is provided in Table 14 below.

Table 14: Support to MTR and BRM and Linkages with Outputs and

Indicators

Coordination for the field visit for the combined
mission of MTR and BRM 2019 (May 2019):

Coordination and communication done with the
MOSD of Province 2, EDCU, schools, LGs in
Dhanusha and Siraha districts. TA team
participated the field visit.

TA coordinator facilitated the interpretation along
with other members, and one vehicle was made
available as per the demand/need.

Management of equipment and translator for
simultaneous interpretation in the combined
mission of BRM and MTR (May 2019)

The interpretation facilities for Nepali to English
language and vice versa were established for the
first time for such a mission in close coordination
with the ADB. TA Facility coordinated with the
vendor and the MOEST and CEHRD for the
arrangement.

Sharing of Expert Opinion in BRM sessions (May
2019)

Status report, Flash report and other BRM
documents were analysed and expert opinions
were shared in relevant BRM sessions. TA
members participated in the discussion and
provided their opinions.

e The field visit was one of the key
activities of the BRM 2019 and was
completed successfully. It provided
opportunities to understand the key
success, issues and challenges
regarding the SSDP implementation
at the provincial, local and school
level. (Contributing to TA DMF
output 2, indicator 2a)

e The facilities improved
communication among the DP
members and other participants who
could understand and speak only
English or only Nepali. Interpretation
facility engaged all participants in
quality discussion around various
aspects of the SSDP such as status
of the DLIs, KPIs, issues, challenges
and ways forward. (Contributing to
TA DMF output 2, indicator 2a)

¢ Contributed to establishing focused
discussion on key issues and
challenges and take necessary
actions to overcome challenges and
achieving the SSDP objectives.
(Contributing to TA DMF Output 2,
Indicator 2a)

o Not
applicable

e Not
applicable

* Not
applicable

Source: TA facility
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Support to TWGs
75 DACS is mandated to support the coordination of the TWGs’ tasks. The support provided

by the TA Facility in this regard is outlined in Table 15 below.

Table 15: Support to TWGs and Linkages with Outputs and Indicators

Organising TWG meetings (April-June 2020):
e Support provided to various TWGs to meet virtually,

especially for the TPD and Teacher Management,
model schools and ICT in Education TWGs.

e Meeting minutes prepared and shared with all TWG
members.

e Support provided to the concerned officials to make
their presentations in their respective thematic areas.

Early Grade Reading Programme (EGRP) TWG field

visit (February 2020):

e Ajoint field visit of the EGRP TWG was held in
Provinces 1, 2 and Far Western Province (Province
7). SSDP TA Coordinator joined the visit to Province
7.

Extended logistical and technical support for the
TWG meetings (August-Nov 2019)

¢ Logistical and technical support provided to organize
TWG meetings. Necessary communications with the
government officials and other TWG members held to
ensure their participation in the meeting.

o Prepared meeting minutes for the TWGs, especially
for TPD and Management and EGRP.

Reformation of the TWGs (July-August 2019)

e TWG members list updated as there were changes in
government officials prior to the August TWG
meeting.

¢ Coordination and communication done with the
MOEST and its CLAs, Leads, Co-leads, Coordinators
and other TWG members for organising the TWG
meetings.

Preparation of TWG meeting observation report
(June 2019)

e TA Facility prepared an observation report on how to
make the TWG forum effective. The report was
shared with the MOEST and CEHRD.

e The DLI targets and the

current status were
discussed, and
recommendations
provided for those DLI
targets which are difficult
to meet. Based on the
recommendations,
agreed actions were
developed in the BRM.

Regular follow ups from
TA helped increase the
number of
CEHRD/MOEST officials
participating in the
meeting (Contributing to
TA DMF output 2,
indicator 2a)

The visit helped inform
the EGRP TWG on
status as also meeting
the minimum package
requirement of EGRP.
(Relates to output 2,
indicator 2b).

Technical discussions
were held on different
themes of the SSDP and
provided
recommendations
accordingly for the JRM
2019. (Contributing to TA
DMF output 2, indicator
2a).

New list of TWG
members prepared and
TWG meetings held
successfully.
(Contributing to TA DMF
output 2, indicator 2a)

An observation report
was prepared.
(Contributing to TA DMF
output 2, indicator 2a).

o All events
conducted
virtually.

¢ Not applicable

* Not applicable

Source: TA facility
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Output 2b: Web-based EMIS Implementation and Sector Performance Reporting

DMF Output 2: SSDP Programme Management and Monitoring Capacity Enhanced
DMF Indicators:

2d. Web-based EMIS operational for tracking policy implementation and sector performance
reporting.

76 As part of reform in data management, the CEHRD introduced Excel-based electronic

77

IEMIS in 2014 whereby schools were tasked to provide data on Excel sheets, thus
eliminating the paper-based data collection system practiced since 2004. Since 2019
CEHRD has been using web based IEMIS to replace MS Excel based electronic IEMIS.
The web-based IEMIS not only enabled schools to upload their information onto a website
(https://iemis.doe.gov.np), but also provided all tiers of government with access to relevant
information. Currently, all schools and responsible institutions in the three tiers of
government related to education have been provided with login credentials to the web
based IEMIS. The IEMIS data platform can now be used to access information for
planning, monitoring and sector performance reporting.

During the reporting period, some of the key activities accomplished under EMIS includes
developing a draft IEMIS policy and some other activities including: strengthening of web
based EMIS; planning for training schools, LG and PG officials (delayed due to covid);
EMIS capacity building using virtual platforms; preparations for study tour in Malaysia
(delayed due to Covid-19). The achievements and progress details are provided in Table
16 below.

Table 16: IEMIS and Linkages with Outputs and Indicators

IEMIS Policy Related  Draft IEMIS Policy which e Travel restriction has

Draft IEMIS Policy Submitted to IEMIS contributes for the DLI 10, and limited the IEMIS

TWG also supports TA DMF output 1, International
indicator 1a. Consultant to be

physically present in
the field. Therefore,
all work is being
done virtually.

Strengthening Web-based IEMIS: e The web based IEMIS can be e The outbreak of the
e Grade 8 examination System used to generate Grade 8 Covid-19 pandemic

strengthened. sheets, ledgers if and when restricted field
Grade 8 exams are mobility. Therefore,

e Out-of-school Children system

strengthened standardised (DLI 4). alternative
« Proxy Means Test (PMT) based e Output generated from OOSC mechanisms
scholarship system strengthened system/PMT system can now mentioned below
' answer DLI 6 and DLI 7. were used to train
e Data needed for Flash I/Il made schools, LGs and

e Improvement in web based

available in the system. - -
Y IEMIS is likely to increase

PGs on different

 Review of infrastructure related data efficiency at schools and LG aspects of the web
completed in coor_dlnatlon with the_ levels thus increasing the gasl;ed IEMI;SI‘. ot
Central Level Project Implementation accuracy of the IEMIS data lé sequen YfS or
e (fElb AU _ related fo DLI 10. }’r'egges;]t‘f;zgke g

. D|scus_3|on in p_rogress_wnh CLPIU « Data provided to CLPIU can questions and online
regarding data integration. now answer DLI 8.
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o Activities are supporting TA IEMIS orientation
DMF output 2, indicator 2d as were used.
these support sector
performance reporting.

Capacity Building at school, local and | « Improvement in web based e Travel restriction has

provincial Levels: IEMIS is likely to increase limited the face-to-

e Frequently Asked Questions (FAQs), efficiency at schools and LG face trainings to LGs
videos have been provided to schools levels by increasing the and to 1000 schools
and LGs. accuracy of the IEMIS data as envisioned in

e Zoom based trainings to LGs, PGs and related to DLI 10. CIDP.
schools (a total of 725 participants e The activity supports TA DMF
have been trained). output 1 (Indicator 1b) and

o A Facebook group (IEMIS) has been output 2 (Indicator 2d).

created so that issues and status on
IEMIS can be shared publicly. This
started on 3 July 2020, and currently
has more than 700 members.

Source: TA facility
IEMIS Policy Draft and Relevant Documents

78 The TA Facility is supporting MOEST to develop IEMIS policy and has developed draft
IEMIS policy document and supporting documents to ensure all three tiers of government
are bound by specific protocols and standards, such as collection, management, and
dissemination of data. The IEMIS policy document has also taken into account Vital
Registration Number to be eventually linked with student and teacher information to help
student tracking through the National Identification Number (NIN). With this policy, it is
hoped that all government organisations and their line agencies will integrate their
information systems with each other. The draft IEMIS policy was circulated to stakeholders
including MOEST in April 2020 for inputs, and the following month the draft was presented
to the SSDP’s IEMIS TWG. The IEMIS policy document once endorsed will be supported
by data and coding standards, processes, protocols and guidelines. Similarly, the IEMIS
Action Plan which was reviewed by the TA in November 2019 was revised during the first
quarter of 2020 and presented to the SSDP’s IEMIS TWG. A strategic development plan
for IEMIS 2020-23 will expand the IEMIS Action plan into a strategic plan. These guiding
documents will also help align IEMIS between different departments and sub-sectors and
ensure systems are interoperable.

Strengthen Web-based IEMIS

79 The TA Facility reached an understanding with the CEHRD to support the strengthening
of the web based IEMIS. Strengthening support activities were categorised into two
phases. In the first phase, emphasis was placed to ensure that web based IEMIS would
be able to produce information needed for the preparation of Flash I/ll reports. The first
phase of support also included strengthening of Grade 8 examination system, Out-of-
School information system, and the PPTS system that is part of the web-based IEMIS.
Progress on IEMIS strengthening support is as follows:

e Grade 8 Examination System: The LGs are mandated to perform the overall
management of Grade 8 examination system including the data management.
Technical glitches in the IEMIS system related to Grade 8 examination including
adequate reports on Grade 8 examination result were resolved. Corrections made to
address the glitches by the TA have helped LGs to store Grade 8 examination results
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in CEHRD’s web based IEMIS. As many as 400 LGs have made use of the web based
IEMIS to publish results for Grade 8. Table 17 below provides a sample of the report
that the web based IEMIS is able to produce for Grade 8 exam.

Table 17: Grade 8 examination data from Tikapur Municipality, Kailali district,
Sudurpaschim Province

A
Nepali 12 91 218 363 664 473 288 57 1
English 50 147 274 282 335 349 453 160 6
Maths 63 83 83 111 140 696 711 3 275
Science 21 52 101 161 478 532 599 205 17
Social 15 112 814 268 512 474 439 159 3
Studies

Source: Web-based EMIS

Access to this examination result data has been provided to schools, LGs, EDCUs, PGs
and the FGs for them to use such information to plan different activities. The FG aims
to standardize different aspects of Grade 8 examinations. The current web based IEMIS
is in a position to ensure that such standardized examination results can be stored in
the national database. A separate report on the data analysis of Grade 8 examination
results will be shared with ADB and other stakeholders.

OOSC Information Collection System: The web based IEMIS had the functionality for
schools and LGs to upload OOSC data but is limited in generating the required reports
for all tiers of government. As part of IEMIS strengthening by the TA, reports have now
been added to the system and can be accessed by users across the three tiers of
government.

Table 18 below shows the types of reports that are available in web based IEMIS. These
can be generated on the basis of caste/ethnicity, types of disabilities, reasons for school
absence and the occupation status of parents. In addition, projection based OOSC
information can also be generated in the system for use by all tiers of government for
planning, monitoring and reporting purposes. The TA will check and verify all outputs
generated through this system in the second quarter of 2020 and reports are accessible
on the web based IEMIS since June 2020. Information generated from the report can
be used for reporting equity related DLIs.

Table 18: OOSC Report from Aurahi Municipality, Mahottari district,

Province 2
L |
Total 4 14 |18 32 27 59 5 9 14
Dalit 2 9 11 | 10 18 28 3 5 8
Janajati 2 4 6 0 0 0 0 0 0
B/C 0 0 0 0 0 0 0 0 0
Muslim 0 0 0 0 0 0 0 0 0
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Others 0 1 1 22 9 31 ‘ 2 4 6

Source: Web-based EMIS

PPTS: The web based IEMIS has the provision to collect PPTS related information that
is being administered through the Student Financial Assistance Fund Development
Board (SFAFDB). As part of strengthening the web based IEMIS, provisions to generate
reports have now been added to the system, and technical issues and glitches related
to reporting on PPTS have been solved. Additional requirements needed for PPTS to
deliver DLI related information will be gradually added. Similarly, household information
collected during the PPTS will also be added as sample data, and access to such
information will be provided to all tiers of government to plan programmes along with
monitoring and reporting mechanisms.

Outputs required for Flash I/ll, consolidated and other reports: The current web-
based IEMIS cannot auto-generate all the required outputs for Flash /1l reports. As part
of the TA’s support, efforts are underway to prepare the report layout to be attached in
the system so that all the necessary outputs can be auto generated in the future.
Initiatives are underway to prepare the report layouts, procedures and queries to be
incorporated into the IEMIS system.

Preparation and Distribution of Teacher Report Card for DLI Reporting:
Management of teacher related data and reporting of DLI indicators, particularly on the
teacher training status has been a constant issue. Taking into account these issues,
IEMIS will prepare nationally recognised and certified Teacher Report Cards that can
be updated by schools, LGs and PETCs. The LGs will print and distribute these Teacher
Report Cards to all teachers across the country and information updated during this
process will be recorded in IEMIS so that all teacher related DLIs can be easily
answered. The EMIS Support Consultant has already prepared the sample Teacher
Report Card and this has been shared with the ADB Consultant and the concerned
departments in CEHRD. This activity was initiated during the third week of June 2020.

Integration of Central Level Project Implementation Unit (CLPIU) database with
IEMIS: CLPIU is mandated to collect, analyse and disseminate school construction
related information. However, the information system prepared by CLPIU is not linked
to IEMIS, and therefore necessary and relevant information from these two datasets
cannot be generated. A meeting was therefore held under the leadership of CEHRD
and CLPIU to find ways to integrate these two datasets. The TA Facility reviewed the
physical inventories related information that is currently being collected in IEMIS.

The output of this review has been shared with the ADB and concerned departments in
CEHRD and CLPIU. Other necessary steps to integrate these two datasets will be
discussed further and actions will be undertaken based on the suggested steps.

Training to Schools, LG Officers, PGs and FG: There is a need for schools, LGs,
PGs and FG to be routinely trained and informed about features that are available in
web based IEMIS. The schedule was to train 1,000 schools® and LG/PG officials on
various aspects of IEMIS during the first and second quarter of 2020. The outbreak of
the Covid-19 pandemic allowed limited field mobility but communication platforms

° Options are being explored to extend training to 1000 schools using a blended approach.
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mentioned below were used to train schools, LGs and PGs on different aspects of Web-
based IEMIS.

e Use of videos: Amateur short videos that provide much-needed technical guidance to
schools, LGs and the PGs have been developed and uploaded to relevant Facebook
pages. These simple videos provided instant support to schools, LGs and PGs. Three
videos, one for schools and two for LGs and PGs have been posted online, accounting
for 774 shares and 34,400 views. There are plans to rework these videos with
professional help to be used as resources and learning materials in the future.

e Use of Frequently Asked Qeustions (FAQs): Questions, concerns, issues and
gueries on various aspects of web-based IEMIS were collected and responded to
through FAQs. Such FAQs were provided to schools, LGs and the PGs based on their
requests (attached as Appendix 5).

e Use of Online Sessions for IEMIS orientation: The TA was also engaged with
Provincial MOSD and the EDD to encourage them to host online sessions to orient
schools, and LG/PG level education officers on different aspects of web-based IEMIS.
In addition, the TA Facility also conducted a number of online training sessions,
demanded and hosted by Local Governments and their institutions, details of which are
presented in Appendix 6 (6F).

e Study tour for senior staffs to Malaysia: SSDP TA Facility is assisting the EMIS Unit
to organise a study tour for senior staff members from MOEST and its allied institutions
to review EMIS international best practice. The study tour aims to assist MOEST staffs
to: a) Understand the ways through which school level information has flowed to all
layers of government; b) Understand the mechanism through which FG communicates
with all layers of government in respect to the data request; c) Observe the types of
materials that have been provided to schools with regards to IEMIS, and; d) Understand
how the FG has designed and implemented its information systems to collect all
necessary information from schools. TOR for the study tour were drafted and approved
by MOEST with Malaysia being selected as the host country. However, owing to Covid-
19 travel restrictions the study tour has been postponed to late 2020. Options for
conducting the study tour will be reviewed in August 2020.

Output 4 - Knowledge Management, Communication and Visibility:

80 Based on various consultations with the MOEST, CEHRD and assessments made under
the CIA, the TA Facility has identified the following knowledge management activities
under the CIDP to strengthen the implementation of the SSDP. The SSDP TA will extend
its support to the MOEST through the following specific interventions. These interventions
are aligned with various TA DMF indicators and outputs provided below. The status on
their achievement is provided in the DMF matrix in Appendix 1.

DMF Output 4: Knowledge Management Strengthened
DMF Indicators:
4a. Three annual education conferences held.
4b. Four research studies completed and disseminated.
4c. Two study tours held for policy makers and practitioners.

4d. Two exchange programmes or institutional twinning initiatives implemented.
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81

82

83

84

85

86

87

There is no progress on the knowledge management activities (except communication) in
the reporting period; below is the status update so far.

National Education Conferences: Two conferences will be organized, one each in 2020
and 2021 to capture learning, best practices and challenges from the SSDP
implementation. Representatives from the PGs and LGs will also participate in the
conference.

Media Visit: One media visit will be organized to capture some good practices and
success stories of the SSDP implementation.

Research Study: During the CIA process, the need and focus of research studies were
assessed to support programme implementation. It was decided to prioritise studies
relevant to the SSDP TA output and priorities. Based on these priorities, a study on SBA
and CAS was proposed. The findings of this study will feed into the education plan
development process.

Study Tour: Given the Covid-19 crisis it appears that two study tours will not be possible.
The TA will therefore support one (out of the originally proposed two) study tours after
consultations with the government: i) Education in a federal context — A study tour with this
focus aims to provide relevant experiences to participants for the strategic planning
process and learning or ii) IEMIS — A study tour is proposed in connection with the study
on EMIS international best practices. Dissemination and sharing of the study visit will be
accomplished through workshop/meetings, such as TWG meetings and other active
communication platforms with the relevant officials.

Twinning Programmes: Twinning programmes between institutions in Nepal and
elsewhere can be an approach for capacity-building and sharing learning. A concept note
on the twinning programme will be developed by the TA including areas for twinning
programmes. The TA will also identify potential twinning partners and explore modalities
for the twinning programme.

Given the current lockdown situation in Nepal due to Covid-19, it is possible that some of
the activities proposed under Knowledge Management for 2020 might be delayed until
2021.

Communication and Visibility

88

Under the current SSDP TA, the team was tasked to draft a communication strategy to
help facilitate implementation of the SSDP. The strategy was completed and shared with
MOEST, CEHRD and DPs in February 2020. Capacity assessment of federal, provincial
and municipalities for information and communication work was carried out as part of the
CIA, and information generated formed the basis for drafting the communication strategy.
In light of the strategy, which was in the process of endorsement by the government, the
TA in consultation with the CEHRD drew up five key priority communication activities which
would help open up institutional and individual communication linkages between
concerned institutions and their representatives across the three tiers of government. Key
activities are provided in Table 19 below, followed by details in the writeup.
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89

90

Table 19: Communication Activities and Linkages with Outputs and
Indicators

Development of SSDP Communication Strategy:
o Assessed sector communication activities at federal,

Communication Strategy. Not Applicable;

Concept Notes for priority completed prior

provincial and municipality level.

Assessed communication needs of sector audiences in
the three tiers of government and sector institutions.

Conducted capacity assessment of federal, provincial
and municipality level for information and
communication work.

Developed communication strategy and after sharing
with stakeholders for their feedback provided the draft
to CEHRD and MOEST for ratification and roll out.

Developed five priority communication activities in
coordination with the CEHRD to help strengthen
communications:

Reviewed SSDP toolkit site and recommendations were
provided to make SSDP information user friendly and
useful to implementing agencies.

Revised SSDP TRM translation into Nepali.

Operated push SMS to communicate with municipalities
and provinces. Database of six sets/groups of
telephone numbers in 753 municipalities was provided
as part of the SMS service, functional from June 16,
2020.

Operated CEHRD toll free numbers. Standard
operating procedures for the services drafted and
provided to CEHRD.

Strengthened communication capacity support at

activities.

The activities cuts across various

DMF indicators.

to the Covid-19
outbreak.

Activity clubbed
with LG level
training
postponed. This
will be carried
out in Q4 (2020)
or Q1 (2021).

federal and provincial level, including optimisation of
CEHRD’s audio-visual (AV) section for SSDP
communication activities.

Source: TA facility

Inputs were provided to draft communication strategy for the SSDP based on the CIA
process and individual interviews with officials at federal and provincial level and with
representatives of municipalities. The draft strategy was shared with development partners
who provided three rounds of comments, following which the draft was provided to the
CEHRD and MOEST for review and comments for the endorsement of the final strategy.
The strategy document was shared with CEHRD and MOEST in February 2020.

To support sector wide communication across all tiers of government, the following
recommendations for communication have been made:

e The three tiers of government take policy initiatives to create an enabling environment
for unhindered information flow through communication across all tiers of government.

¢ Review and endorse the draft SSDP communication strategy.

¢ Communication structure and staffing capacity for the executive and executing agencies
be assessed based on institutional history of CEHRD’s AV Section and its
appropriateness to lead.
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e Capacity and skills development for provincial and federal agencies with appropriate

training and exposure.

Promote the establishment of periodic people engagement, grievance handling
channels/mechanism to help sustain institutional commitment and ownership of the
SSDP.

91 To facilitate open communication even in the absence of a communication strategy, the TA
initiated the following process for top down and bottom up communication:

Toll free number — Operationalizing two toll free telephone numbers at the CEHRD. The
standard operating procedures (SOP) for its operation have been drafted and shared
with the CEHRD for inputs. Prerequisites for operations have also been identified in the
SOP draft including human resources needed for response, follow-up and archiving.

Based on the TA’s detailed assessment of the CEHRD’s AV section, the TA has drafted
a concept note for expanding the scope of work of the AV Section and its current
communication platforms to further support SSDP related communication activities
including television and radio airtime for education sector discussions/debates.

Push SMS — The TA Facility supported in identifying contact details of head teachers,
Mayors/Deputy Mayors, Chairpersons/Deputy Chairpersons and Chief Administrative
Officers of municipalities for push SMS for the CEHRD. The push SMS is now
operational and separate SMS groups have been set up for EDCU and Model Schools
in addition to those mentioned above. https://aakashsms.com/admin/public/login. A draft
calendar for the push SMS based on the SSDP has also been prepared and provided to
CEHRD.

As a programme communication platform, the SSDP toolkit site was reviewed by the TA
Facility for glitches, content architecture and accessibility. Based on the review
recommendations have been presented to the CEHRD to make the site user friendly,
with current information and updates.

Review of the CEHRD’s social media engagement was carried out. Facebook (FB) being
a popular platform, the CEHRD does have an official FB page, which has been inactive
for some time. A concept note with TA support to revive CEHRD’s FB presence to
optimize communication and visibility activities for the SSDP was handed over to the
CEHRD. The concept note covered how the social media presence could increase
SSDP’s awareness, strengthen community engagement and participation and support
various communication campaigns such as girl education and scholarships for
vulnerable groups.

Dissemination of revised and translated TRM.

92 With one and half years remaining of the SSDP, a concerted approach to SSDP’s
communication across the three tiers of government is needed to help facilitate
understanding of deliverables, support achievement of targets and reporting of results and
challenges.

93 For further details on communication and visibility activities please refer to appendix 7.
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SECTION C: MAJOR RISKS AND ISSUES IN TA
IMPLEMANTATION AND REMEDIAL MEASURES

94

This section identifies and describes major issues and risks that the TA faced since its
inception. The issues and risks are reported separately below, explaining how they were
or are being dealt with, followed by a risk mitigation matrix in the next section. For the
purpose of this report, issues include aspects that are related to programme management
and implementation and are resolvable at the TA and government level. Aspects included
in risks are those that pose ongoing challenges to the programme, with the potential to
disrupt the programme’s existence.

ISSUES AND REMEDIAL MEASURES TAKEN

95

96

97

98

99

Frequent Transfers and Postings: There were some key transfers and postings
administered by the government in the MOEST which affected working and network
relationships for the TA. For example, transfers were done for MOEST Secretary, CEHRD
Director General, CEHRD Planning Division Chief, MOEST Planning Division Chief,
MOEST DACS Chief. Each transfer required additional efforts by the TA to provide
briefings about programme activities, clarifying expectations and developing new working
relationships and interpersonal communications. The TA Facility made sure that the
transition was smooth from the SSDP perspective and there were no major issues resulting
from these changes.

DLI Focal Person Role: During the initial TA phase, there were some uncertainties around
government DLI focal person’s role. This posed a challenge for TA’s support to SSDP DLI
/ PRF monitoring and reporting. The TA has addressed the challenges by engaging with
alternate officials at MOEST/CEHRD. The TA is now playing a prominent role through a
more structured engagement with these officials.

Support to SSDP: After the MTR it was decided that the SSDP programme will end in
July 2021 as previously planned and support will be extended for the new sector plan
development in July 2021. This caused some confusion over the scope of CIA and CIDP
as it was no longer relevant to develop a long-term education sector capacity development
plan. To address this, the TA carried out CIA, building on the recommendations of the MTR
to focus on institutional priorities and thematic priorities, based on the SSDP cornerstone
objectives described by the MTR. The focus was thus placed on supporting the SSDP
implementation for its remaining period.

TA Facility Location: During the early phase of the TA, the expectation was that the TA
Facility would be accommodated at the MOEST office closer to DACS, which also had the
Programme Support Unit (PSU) role. It was later decided that the team would be
accommodated in the premises of CEHRD in Sano Thimi. While this posed some logistics
challenges to the TA Facility, proximity to CEHRD and other education offices in Sano
Thimi has promoted close cooperation. TA Facility also made sure that DACS and MOEST
officials were engaged closely in all activities.

Replacing Mentoring with Action Learning Group (ALG): At the initial stage of CIDP
planning, the TA Facility prepared concept notes and discussed piloting the ALG as part
of the in-school support to teachers. Some of the MOEST/CEHRD, PG and LG officials
were not too keen to pilot ALG which created some uncertainty for the TA. However, the
TA Facility later decided to drop ALG idea and instead agreed to commence the piloting
of a teacher mentoring system.
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100 Managing Government Expectations: On many occasions, the TA Facility has faced

101

differing expectations from government and Local Education Development Partner Group
(LEDPG) members, which created some challenges. The TA has been managing the
expectations by maintaining transparent communication and standing by its contractual
mandate.

Leadership Gap: After the CIA process, it was mutually agreed between the British
Council and former TA Facility Leader (TL) to terminate their contract. The TA Facility was
therefore without a Team Leader (TL) from November 2019 until mid-February 2020. This
posed a leadership crisis and human resource gap within the TA Facility, but it was
managed with the DTL assuming the acting TL role and British Council providing the
necessary backstopping support during this period. Dr. Fawad Shams joined as new TL in
February 2020.

RISKS AND MITIGATION MEASURES

102

103

104

Transitioning to the Federal System: The SSDP TA was initiated in January 2019, at a
time when the Nepali government was transitioning to the federal system, delegating
functions and responsibilities for school education to Local Governments (LG). The
transition was challenging and still possess risk for smooth transition due to a number of
factors including LG level capacity, communication between Federal and Local
Governments, and alignment and coordination on initiatives that were to be implemented
at LG level but were planned at the federal level. The TA Facility started assisting with
various capacity building initiatives at the LG level, and for establishing communication
platforms to mitigate some of the challenges.

Covid-19: At the start of 2020 the Covid-19 pandemic hit Nepal leading to a lockdown of
activities from mid- March. The TA Facility mitigated the situation by creating various virtual
platforms to regularly engage key government counterparts at one level, and continuation
of activities that were virtually possible at another level. TWG meetings, BRM and other
coordination activities were successfully held using virtual platforms. The TA Facility also
continued with assisting the Local Governments through IEMIS trainings, while also
planning a five-day training programme with CEHRD for LGs to be implemented later this
year. Trainings were also planned and virtually conducted for NEB and CDC to support
activities under assessment and examination. However, the pandemic continues to pose
risks, leading to elimination and delay of certain activities. TA has proposed revised CIDP
mitigation work plan leading up to December 2020. The TA will review the situation in
December/January and propose revised mitigation plan based on situation with pandemic
and progress of TA facility activities.

The matrix in Table 20 below highlights the major risks and mitigation measures for the TA
during the implementation of CIDP.
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Table 20: Risks and Mitigation 2020-21

1 Covid-19 Education
Contingency Plan
Scenario 1 (phased re-
opening until the end of
September) -Affecting
planned TA activities and
overall project
implementation.

2 Covid-19 Education
Contingency Plan
Scenario 2 (phased re-
opening until the end of
March 2021)-
Postponement/revision of
planned TA activities
impacting overall project
implementation.

TA Facility
(Project
Implementation)

TA Facility
(Project
Implementation)

Significant workload for TA project
management team to manage
delayed activities in the subsequent
months, especially field level
activities. For example, training of
300 LG staff, training of 1,000
schools for EMIS, training of exams
and assessment officials on item
writing and data bank creation,
mentoring roll out - some activities
could start simultaneously.

Considering input-based contract,
delay of activities may result in
underutilisation of TA resources.
Revision delivery modality of project
activities will have budgetary
implications.

Stay updated on advice issued by
government. Revise workplan and
financial planning, accordingly,
critically mapping the capacity
required to deliver required activities.
Source additional Events
Coordinator role who will provide
support on events management and
logistics. Closely monitor MOEST
Education contingency plan as we
are now approaching Scenario 2 with
schools likely to reopen before
Dashain. The mitigation planning will
include scenarios and key triggers
that will be monitored.

The Project team will regularly
assess the impact on the project
activities and continue discussing
possible mitigation strategies with
the client. Agree future plans,
critically mapping the human
resource required to deliver required
activities and also the possibility of
delivering the CIDP through virtual
means, supporting the government
to move towards digital delivery,
postponing field level activities to
2021, and, if required, reducing
some activities such as the SWAp
adaptation study, one study visit, one
national conference. The mitigation

Revise implementation plan/timeline based
on internal and government advice on field
level activities.

Propose an additional logistics support role to
support the team.

Conduct task analysis/Responsible
Accountable Consulted Informed (RACI) to
allocate specific tasks to Events Coordinator,
PM, TA coordinator, Office Assistant and
Finance and Admin Manager.

Continue pre implementation activities, e.g.
TOT for lead trainers, Grade 8 assessment
framework finalisation, material development
for school level EMIS training, TOR for
research papers and study visits, concept
note for mentoring, local curriculum
orientation manual, help desk, and
strengthening web based EMIS work.

The project team will need to continue to
revise quarterly mitigation workplans.

CIDP activity will have to be postponed or
revised.

TA-staff and key experts will continue working
from home.

Propose contract variation to accommodate
changes in the plans accordingly.

TA Facility will support the development and
testing of the alternative approaches
identified, for example online teacher training
programmes.
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Table 20: Risks and Mitigation 2020-21

High probability of
planned
meetings/workshops of
each DLI, and DLI leads
and co-leads not being
possible for at least a few
months.

TA Facility
implementation

TA-9215
implementation

Delay in implementing
communication and
visibility components of
CIDP especially of study
tour, national conference
and media visits.

Information Governance
and Risk Management
systems are not in place
while dealing with
personal information and
project confidential data
especially around push
SMS and EMIS work
which involves huge
amounts of data.

TA Facility
(Project
Implementation)

LGs and schools may not | CPD
have required senior
teachers/retired teachers

of the related

field/subjects to work as

Mentors in Mentoring

programme.

Money allocated for the physical
meetings/workshops will be
unspent. A moderate level of risk is
also associated with delay in DLI
progress because of physical
movement restrictions.

Visibility of SSDP implementation
will not be realised because the
desired activities were not
implemented

Data privacy breach, misuse of
data, organisational and
reputational risk for both British
Council and the client.

Mentoring approach may not be
practicable in all situations/contexts
and therefore may not be available
for all teachers in all schools in the
near future

planning will include scenarios and
key triggers that will be monitored.

Maximum use of virtual platforms
and other digital/electronic forms of
communication

Postponement is the only option left
and use of the saved money to fund
other emerging need.

Standard data protection processes
in place for project activities.
Standard due diligence process for
all recruitments around push SMS
and strengthening web based EMIS
will be ensured.

Make provision of using senior
teachers/retired teachers and/or
retired school supervisors and former
RPs as mentors.

Conducting virtual meetings until the present
lockdown is lifted.

Telephone and email to be used more in
collating data on progress on each DLI.

Postponing these activities until next yea
Limiting two study tours to one.

Privacy Impact Assessment for SSDP TA to
be completed by September 2020.

General Data Protection policy and written
assurance have been collected for firms
recruited for push SMS and strengthening
web based EMIS work.

IT firms who had developed similar education
and information management software for
other clients were closely screened during the
procurement of IT firm for strengthening web
based EMIS assignment.

Data protection clause in consultant contract
as well as providing concerned consultants
adequate orientation.

LGs willing to implement teacher Mentoring
Programme will identify the availability of

required human resources at the local level.
TA will develop a survey form to be used by

LGs and schools willing to implement teacher
Mentoring Programme.
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Table 20: Risks and Mitigation 2020-21

7 Piloting of Mentoring
system may be delayed
due to the lockdown and
closure of schools.

8 Establishment of a
helpdesk at the CDC and
its full operation may be
delayed due to the Covid-
19 pandemic.

9 Frequent transfers of key
officials from the MOEST
impacts the smooth
delivery of planned
activities.

10 Delay in implementing
five-day training to LG
staff and three-day
training to planning
officers

Source: TA facility

CPD

Curriculum
Implementation

Overall TA
implementation

Local
Government

Delay in implementing Mentoring as
a new approach to teacher
development will delay school level
mentoring activities, which will
subsequently delay the remaining
planned activities, such as timely
evaluation and dissemination.

Delay in establishment will have a
direct effect on helpdesk
management and training of the
officials, which will impact the LGs
and schools who will not receive
adequate support on curriculum
related issues.

Lack of hand over mechanisms will
break the cooperation cycle and
relationships developed over a
period of time.

This will impact the immediate
needs for FG to meet the LG DLI as
well as the overall capacity building
process necessary in the context of
federal transition.

Develop necessary programme
documents and tools, share with
relevant stakeholders at the selected
provinces and LGs by organising
virtual contacts.

Develop helpdesk guidelines and
share with the relevant stakeholders
and finalise the document.

Proceed with procurement of the
necessary equipment and materials
(hardware and software).

Government staffing changes are not
in the TA’s control. However, as we
need to maintain a good relationship
with government officials at different
levels of governments, detailed
documentation of all meetings is
required.

A writing/training team needs to form
in the leadership of DG of CEHRD.
Conduct virtual meetings at least
once a week to update the progress.
Step by step self-learning manuals
for trainees could be developed.

TA Facility will continue developing
programme documents and tools.

TA Facility will meet CEHRD and officials at
TTS at least once every two weeks.

TA Facility will share the concept, strategies,
tools of the Mentoring Programme with
relevant LGs and schools.

TA Facility has shared the document with
relevant officials at CDC for a final review.

TA Facility will closely work with CDC and
initiate procurement of equipment and
materials.

Training for helpdesk officials will be
accomplished virtually.

TA Facility to develop portfolios and
documents readily available to be shared with
new staff.

TA Facility have been consulting with most of
the education service joint secretaries on
major deliverables (e.g. CIDP) so that they
are aware of TA interventions.

Task/s for writing/training team developed in
advance.

Meeting will be documented and will be
shared to track the progress.

Provide e-copy of training manual to each
participant.

CEHRD is planning an online capacity
building programme for LGs that the TA can
help develop and include a modular approach
to build capacity.
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SECTION D: PROJECT AND FINANCIAL
MANAGEMENT

Internal Programme Assurance Systems

105

106

107

108

109

The project continues to operate according to its project management plan guided by the
British Council Project Management Framework, which sets out the minimum and best
practice standards required across all areas of project management, to ensure quality and
consistency in delivery. The British Council Project Management Framework consists of
12 project management standards, tools and templates, and project assurance
mechanisms for effectively managing projects across various stages of the project life
cycle. The framework guides the project at different stages of project assurance (self-
assessment and management assessment) to ensure compliance, efficiency and
effectiveness of project delivery.

A number of internal business, programme and quality assurance mechanisms established
during the first year of the programme continue to ensure robust management of the
programme. These include:

¢ Project plans and programme management standards (including a project management
plan, contract guide, governance plan and issues log). Further revision to the Project
Management plan post CIDP is in progress.

Risk management (see below).

Robust financial systems and checks including monthly financial backstopping with the
Lead Finance Controller and Project Board.

Internal and external lessons learnt interventions built into our programme planning.

Wider corporate mechanisms such as Financial Control and Compliance Framework,
Enterprise Risk Management Framework and impact plans and reports.

Beyond the standard project assurance processes, the British Council also applies strict
standards with regard to recruitment and induction of staff and long-term consultants. This
includes:

o All staff are subject to rigorous background checks prior to contracting.

o Staff are provided with the Code of Conduct during the induction process and are
required to comply with this throughout the length of their contract.

¢ Mandatory in-house training is also undertaken by all full-time TA staff on British
Council systems, which includes modules on fraud awareness and anti-bribery,
information management, child protection, and environmental awareness.

Further, monthly progress review meetings are convened, with project progress and issues
reported through internal monthly project progress report provided to internal project board
and British Council’s global Management Control Check (MCC) mechanism. This platform
facilitates oversight from the British Council at both the regional and corporate/global
levels. Monthly internal Project Board meetings also provide an opportunity for senior
managers to provide oversight at the regional/global level.

This internal project management platform provides an online programme “health check”,
using Red, Amber, Green (RAG) ratings across a range of key programme areas to assess
progress and record and manage issues, with key areas including:
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Risk and Issue Management

110

Project level risks are reviewed, recorded and updated regularly on the SSDP TA risk
management matrix, through regular risk review sessions in which all members of the team
actively participate. Each risk is assigned a risk rating (calculated through likelihood and
impact) to support prioritisation and development of appropriate mitigation strategies.
Risks are escalated and managed as appropriate through the defined risk and issue
management process. Risks are also reviewed, managed and updated monthly through
the internal Project Board meetings. Inherent country level risks are recorded through the
British Council’s global risk management software JCAD, which is reviewed and managed
by senior members of staff associated with the project, with oversight from Regional
colleagues on a quarterly basis.

Delivery

111

The TA Facility is on track with meeting the delivery milestones set out in the contract and
the project management plan. Two key milestones achieved have been submitting the
Inception report in June and Capacity Assessment and Capacity Development in March
2020. The TA Facility has started the implementation of the CIDP since March 2020. The
Covid-19 crisis has affected further progress in the delivery of field level activities.
However, project management support through virtual means is ongoing. Details of
support is available in the technical report in Section 2.

Procurement

112

113

Procurement of goods and services for the SSDP TA Project Office and operations
includes equipment, IT and other professional service providers, travel and workshop
venues. Procurement is achieved in accordance with standard British Council procurement
policy. Procurement of short-term experts to deliver technical services (e.g. capacity
development support) occurs as per the British Council recruitment policy. The British
Council strictly follows Value for Money procurement for goods and services. The TA
finance and admin team negotiates with suppliers to obtain Value for Money to ensure
better long-term value for aid expenditure.

The Project team has been maintaining a register of suppliers with name, address, nature
of goods/services supplied, prices, reliability, goodwill and service efficiency. It is British
Council policy that all records relating to procurement be retained for a minimum of seven
years after closure of the project.

Monitoring and Evaluation

114

Post CIDP approval, the TA Facility is working on monitoring and evaluation plan for the
project, with this plan being expected to be completed by the end of September. The
Project Team will also use a standard British Council Results and Evidence Framework
tool to capture and analyse evidence of participation and impact data for the SSDP TA for
the rest of the project period.
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Information Management

115

The project online records management system is in the process of being upgraded to a
considerably faster and more user-friendly SharePoint online system. The project staff will
receive training on the new system and additional features, including a new document
collaboration mechanism which will contribute to greater efficiencies within the team.
Further, as the project involves gathering large amounts of personal data and where large
amounts of personal information are being transferred between multiple partners or third
parties across international boundaries, a Privacy Impact Assessment will identify and
reduce privacy risks within projects and business activities. The Privacy Impact
Assessment (PIA) has started and will be completed a few months into the delivery of the
core CIDP activities by August 2020.

Resourcing/Consultant Management

116

A consultant management system has been introduced, led by the TL and supported by
the Project Manager (PM). This includes monitoring progress against the plan through
weekly one-to-one meetings, deployment days (planned versus actuals), and quality
assurance of the time sheet submitted at various levels.

Child Protection

117

Measures for child protection and safeguarding vulnerable adults have been strengthened
throughout this last reporting period. New clauses have been introduced in contracting
external suppliers and vendors, and a British Council led child protection information
sharing session has been conducted for all new suppliers. A project specific child
protection risk assessment will be conducted in Q2 to assess areas of potential risk,
particularly in relation to mentoring pilot and school level EMIS training.

Project Governance and TA Facility

Project Governance

118

119

120

In order to smoothly run the TA and ensure compliant, efficient and effective delivery of
the TA, a TA governance plan has been developed. It sets the management framework to
lead, direct and control the project. It articulates project accountabilities, roles and
responsibilities, and control points to enable effective, efficient and timely decision making.
The plan will be reviewed throughout the project lifecycle and updated whenever there is
a substantive change.

An organogram is prepared in line with the TA TOR, clarifying a simple line of responsibility
and accountability of each member supporting the TL to successfully deliver the project
results. A project board is also set for overall leadership and oversight functions. The
project board consists of senior British Council Managers from Nepal, TA Facility TL and
senior Managers from South Asia and the UK, led by the project Senior Responsible
Owner (SRO) (Country Director, British Council Nepal). The PM reports to the board on a
monthly basis.

Similarly, a Project Operations Manual has been produced. The manual sets out
procedures by which all TA Facility members are expected to abide. Parts of the manual
constitute “how to” guidance, others are minimum standards. The manual is intended to
be a dynamic and live document which is updated annually, at minimum, at pre-determined
update points to ensure continual improvement of programme management in response
to lessons learned or emerging priorities. The PM and finance manager are responsible
for implementing the processes and systems contained in the manual on a day-to-day
basis.
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121 Other part-time staff positions are based in the main British Council Nepal office in
Lazimpat supporting project delivery, monitoring and review, including the SSDP TA SRO,
Senior Business Development Manager and back-office support teams, including Finance,
IT and HR.

122 The Programme office team based in Kathmandu have also been supporting
implementation, with quality assurance and backstopping by regional and global
colleagues including:

e Director Operations, South Asia, based in Islamabad

¢ Principal Schools Consultant, Education and Society, based in the UK

e South Asia Regional Commercial Finance Manager, based in Pakistan

e Regional Education and Academics lead, South Asia, based in Colombo

e Colleagues from the global project delivery unit, contracts and legal teams, based in
the UK

TA Facility Team

123 The project suffered a major human resource gap between October 2019 and February
2020 due to vacant TL and PM positions. Both positions have now been replaced with the
PM joining from January 2020 and TL joining from February 2020. The TA has also
recruited an Education Quality Facilitator, Assessment and Examination Specialist and a
Sub-National EMIS Support Consultant identified during the Capacity and Institutional
Development Plan (CIDP) development, and in accordance with provision in the SSDP TA
TOR.

124 All recruitment has been managed in accordance with British Council policies and ADB
guidelines, which require senior level regional approval for each post recruited or
extended. The current organogram of the project team may be further refined according to
delivery requirements throughout year 2.

125 The current SSDP TA Facility organogram is shown below, with proposed changes to the
TA Facility for CIDP implementation and Covid-19 response shown in Table 22
below.
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Figure 1:
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Table 21: Proposed changes to TA Facility for CIDP implementation and Covid-19
response

TL/Education Specialist (Chief Technical 1 International 32.00
Advisor)

Eigil Rasmussen (Jan 2019-Oct 2019)
Dr. Fawad Shams (Feb 2020-Dec 2021)

Deependra Bikram Thapa 1 National 34.00
DTL/Education Programme Management

Specialist

PM 1 National 34.00

Raj Kumar Trikhatri (Jan 2019-Sept 2019)
Ashim Kharel (Jan 2020-Dec 2021)

Deergha Narayan Shrestha 1 National 34.00
TA Co-ordinator

Ratnaa Maharjan 1 National 34.00
Finance and Admin Manager

Amanda Seel 1 International 6.00
Education Specialist (Quality)

Education Specialist (Quality) 1 National 12

Dr. Ganesh Singh (Feb 2019-June 2019)
Dr. Kishore Shrestha (July 2019-Dec 2021)

James Shoobridge 1 International 6.00
Education Specialist (EMIS)

Sambedan Koirala 1 National 18.00
Education Specialist (EMIS)

Dilaram Kadel 1 National 12.00

Building Design and Supervision Engineer
Social Safeguard Specialist 1 National 9.00
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Dr. Shambhu Kattel (Feb 2019-Feb 2020)

Rajan Shrestha 1 National 9.00
Environment Safeguard Specialist

Sudarshan Shrestha 1 National 9.00
Information and Communication Specialist

Neera Shakya 1 National 18.00
Education Facilitator (Quality)

Dr. Ganesh Bahadur Singh 1 National 12.00
Assessment and Examination Specialist

Sadichchha Thapa 1 National 6.00
National EMIS Support Consultant

Support Staff

Office Assistant Support Staff 36.00
Office Helper Support Staff 36.00

Source: TA facility

126 The British Council is in the process of contract amendment with the ADB to incorporate
necessary changes required for delivery of CIDP and Covid-19 response interventions.
The TA TOR clearly recognised the need for mobilising necessary additional experts to
support key quality interventions identified by the CIDP. The TA has thus proposed four
additional roles (described in Table 22) and some amendments to the inputs of existing
TA consultants as outlined in Table 23 below.

Table 22: Proposed Additional Roles

Distance Education
Specialist (International)

Education Sector
Governance and Capacity
Building Specialist (National)

Education Equity Specialist
(National)

The Specialist will bring in international good 4
practices on distance education to advise on
teaching and learning through alternative means.
The two main strands of work for the expert are:

e Support to strengthen and monitor strategies for
reaching teachers and learners through distance
modalities during the Covid-19 pandemic;

e Support to accelerate the implementation of the
plans under the SSDP for the development of
blended/hybrid approaches to TPD, to respond to
an anticipated increased demand/need for these
in the short to medium term.

The Specialist will provide inputs to the TA Facility 10
on design and implementation of capacity

development activities at federal, provincial and

local level.

The specialist will provide equity related inputs
under SSDP implementation support. The specialist
will support equity related DLI/Programme Result
Framework (PRF) analytical reporting, equity TWG
and other equity related issues in TA priority areas.

DP Coordinator (National)

The DP Coordinator will support the DPs to follow 14
up on implementing the SSDP, particularly on DLIs

and programme results framework progress,

maintain good communication among key
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stakeholders, identify any related issues, and
develop remedial measures.

Source: TA facility

Table 23: Proposed Changes to Existing Roles

Education Specialist (Quality) — International 6 9 (additional 3)
Education Specialist (EMIS) — International 6 8 (additional 2)
Education Specialist (Quality) — National 12 23 (additional 11)
Education Specialist (EMIS) — National 18 19.5 (additional 1.5)
Building Design and Supervision Engineer 12 10 (reduction of 1.5)
Social Safeguard Expert 9 7.5 (reduction of 1.5)
Information and Communication Specialist 9 14.5 (additional 5.5)
Education Quality Facilitator 18 14 (reduction of 4)
EMIS Support Consultant 6 7 (additional 1)

Source: TA facility

127 In addition to the above changes, the TA will also require an Events Coordinator to support
logistics and administrative tasks emerging from simultaneous field activities and events
once the Covid-19 situation is under control, assumed to be in late 2020 or early 2021.

128 CIDP and TA Facility will be revisited in January 2021 depending on the CIDP
implementation situation then. Any necessary changes will be mutually agreed with the

ADB.
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SECTION E: CONCLUSION

129

130

131

The SSDP TA Facility has been on track in attaining key deliverables since the inception
of the programme up to June 2020. The inception report, CIA, CIDP and this annual report
have been on target. Technical and logistic support to the government to hold the JRM,
BRM, TWGs, status report writing support, DLI meetings, DLI and PRF reporting have
been provided in a timely manner and have been acknowledged by the government. The
technical work led by the TA Facility is done in keeping with high quality standards and in
full consultation and engagement of all stakeholders including the government and DPs.

Given the challenges posed by the Covid-19 pandemic, leading to a lockdown of all
activities in the country since mid-March 2020, including the closure of schools, the TA
Facility has been in consultation with the government as well as with other development
partners to help design an alternative delivery model for the SSDP. Specific consultations
have been made with the CEHRD, DACS and other agencies to identify key areas in which
the TA can extend support to the government to roll out activities. The government has
identified four areas where they are seeking TA advise and support: 1) Help with school
reopening through support at various levels; 2) Help to develop a communication platform
for all tiers of government; 3) Help to develop a teacher training programme for teachers
to assist them to reach out to children through families and parents; and 4) Help with
updating and strengthening the online/virtual learning opportunities for students of Grades
4-8. The TA has already started with the support initiative for all four areas by developing
concept notes for activities and seeking further government advice for refining the
initiatives, to be rolled out imminently.

The TA Facility is making revisions in the CIDP, taking into account the current lockdown
situation and will share an amended CIDP with the ADB in due course for a formal
agreement and endorsement.
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APPENDIX 1: DESIGN AND MONITORING FRAMEWORK

Progress against indicators (Design and Monitoring Framework) -TA 9215-

The SSDP TA is responsible for implementing Package 1 (Programme management, co-ordination and technical support team) which is a part
of TA 9215 and will contribute to the Design and Monitoring Framework along with other TA/resources.

Outcome
Technical and

management capacity

of the school
education system
enhanced

Outputs

SSDP policy
implementation
strengthened

By 2023:
Education sector capacity

enhanced through the capacity

building plan at national,
provincial and local levels

By 2022:

¢ 1a. Manuals for key SSDP
policies and interventions
developed and
disseminated to all districts
and Local Government

e 1b. Training for equity and
quality interventions for
provincial and local level
officials implemented

e 1c. Capacity building
initiatives implemented in
apex national education
institutions

TA progress and final reports

la-c TA report

CIA conducted in 2019 resulting in development of
the CIDP in 2020, which is now under
implementation.

e Environment Management Framework (EMF) and

Social Management Framework (SMF) completed
in English and Nepali and shared through CEHRD
website. Social and Environmental Safeguard

reports completed and submitted to CEHRD. — 1a

A safeguard handbook on environmental and
social safeguards (Nepali language) was
completed in the first quarter of 2020. — 1a

Orientation and dissemination of PIM, EMF and
SMF to 223 representatives from Local
Governments, district Education Development
Coordination Units and federal officials. — 1c

Completion of manual on school construction
procedures in Nepali and English to support the
safe school building construction including model
schools. — 1la

The SSDP PIM and the SSDP TRM were revised.
—1la

Draft IEMIS policy developed and shared with
CEHRD for comments. — 1la

Communication Strategy prepared and finalised
after various consultations. — 1a

Development of Resource handbook for Schools
covering school safety, social and environmental
safeguard, use of ICT for school management and
fiduciary management. — 1la

Trainings provided to NEB and CDC officials on
assessment framework. — 1b

IEMIS trainings provided to various stakeholders
for utilisation of web based EMIS. — 1c

TA has provided capacity building support to NEB,
CDC and PETCs through various
sessions/workshops in Assessment and
Examination, Curriculum and TPD/CPD to
strengthen their capacity. Support under IEMIS
and MOEST/CEHRD priority themes has also
translated into training and capacity building
initiatives for various national and sub-national
government tiers. — 1c

CIDP mitigation plan in response to COVID
situation and concept notes for COVID response
initiatives were developed by the TA. — No
indicator

SSDP programme
management and
monitoring capacity
enhanced

By 2022:

e 2a. Five budget review
missions and five joint
review missions held in a
timely fashion.

e 2b. 75 percent of DLIs in the
common DLI framework
achieved and 75 percent of
DLI disbursements
completed.

e 2c. Effective harmonisation
of support to SSDP from all
DPs maintained.

e 2d. Web-based EMIS
operational for tracking
policy implementation and

e 2a-c. Aide memoires of SSDP
review missions

TA provided technical and logistics support to:
MTR Mission / BRM held in May 2019. — 2a

JRM held in November 2019, BRM held in May
2020. - 2a

Mobilised TWGs and DLI coordination. — 2b

TA is continuously supporting MOEST/CEHRD in
DLI monitoring and reporting for all SSDP DLIs.
TA has planned for specific interventions to help
support MOEST / CEHRD in DLI achievement in

CPD/TPD, EMIS and Assessment and
Examination areas. — 2b

e TA will support the DP Coordinator role from July

2020 — July 2021. — 2c
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sector performance

e Web-based EMIS activities initiated; training

reporting. disseminated to schools and LGs, but curtailed
due to Covid-19 lockdown. — 2d
External reviews and By 2022: ¢ 3a. Annual fiduciary reports; » Being undertaken by a separate contract.

evaluation capacity
strengthened

Knowledge
management
strengthened

e 3a. Three annual fiduciary
reviews held with actions
taken.

e 3b. An independent midterm
evaluation undertaken.

e 3c. A final evaluation of key
programmatic interventions
of SSDP undertaken.

By 2022:

e 4a. Three annual education
conferences held.

e 4b. Four research studies
completed and
disseminated.

e 4c. Two study tours held for
policy makers and
practitioners.

e 4d. Two exchange
programmes or institutional
twinning initiatives
implemented.

Source: Annex 1-TA facility description of action

financial management and
audit reports

¢ 3b. Midterm evaluation report
e 3c. Evaluation report

¢ 4a. Conference reports.

e 4b. Research study reports
e 4c. Study tour reports

e 4d. MOE report.

e Considering contract duration of TA until
December 2021, below is the status on
knowledge management indicators:

e During the CIDP development process it was
agreed that TA will organise two national
education conferences — one in 2020 and another
in 2021. TA may have to revisit the plan
depending on the Covid situation. No progress on
these indicators in the reporting period. — 4a

e During CIDP development process it was agreed
that TA will commission 2 research studies. But
after review of CIDP in May 2020 considering
Covid crisis and adaptation of CIDP to address
Covid needs, we are proposing only one research
study to be conducted by December 2021. No
progress on this indicator in the reporting period. —
4b

e During CIDP revision process in response to
Covid crisis, it was agreed to organise 1 study
tour out of the originally proposed two: EMIS or
Education under Federalism. The final decision
about scope of study tour will be finalised after
consultation with the government. — 4c

e During CIDP development process it was agreed
that TA will only develop concept note for twinning
programme and exchange / twinning programme
will not be implemented by December 2021. — 4d
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APPENDIX 1A: PROPOSED REVISIONS TO THE DESIGN AND MONITORING
FRAMEWORK

Existing Indicators for Output 1 are as follows:

By 2022:

la. Manuals for key SSDP policies and interventions developed and disseminated to all districts and Local Government
1b. Training for equity and quality interventions for provincial and local level officials implemented

1c. Capacity building initiatives implemented in apex national education institutions

Proposed New Indicators under Output 1

1d. Coordination activities at all levels to support programme management and policy implementation — This indicator
will ensure inclusion of all key meetings and coordination events held to support programme management and policy
implementation.

le. Communication activities at all levels to support policy implementation and programme management — This
indicator will ensure inclusion of communication and visibility related interventions that are contributing to
programme management and implementation.

1f. Background research and assessment for strengthening policies and programmes — This indicator will contribute
to capturing all background research and assessments that contribute to programme development and
imnlementation.

Existing Indicators for Output 2 are as follows:

By 2022:

2a. Five budget review missions and five joint review missions held in a timely fashion.

2b. 75 percent of DLIs in the common DLI framework achieved and 75 percent of DLI disbursements completed.
2c. Effective harmonisation of support to SSDP from all DPs maintained.

2d. Web-based EMIS operational for tracking policy implementation and sector performance reporting.

Proposed Revision to indicator 2b under Output 2

2b. Support provided for 75 percent of DLIs in the common DLI framework to be achieved and 75 percent of DLI
disbursements completed.

Existing Indicators for Output 4 are as follows:

By 2022:

4a. Three annual education conferences held.

4b. Four research studies completed and disseminated

4c. Two study tours held for policy makers and practitioners.

4d. Two exchange programmes or institutional twinning initiatives implemented.

Proposed new indicators under Output 4

4a. Two education conferences held.

4b. One research study completed and disseminated.

4c. One study tour held for policy makers and practitioners.
4d. Concept note for institutional twinning initiative developed.
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APPENDIX 2: CIDP WORKPLAN UP TO DECEMBER 2020

Month/Quarter

Jun

Jul

Aug

Sept

Oct

Nov

Dec

Possible Delays due to Covid-19 and possible mitigation strategies

1. MOEST and CEHRD

1.1 Support to SSDP implementation

1.1.1 Structured support for DLI/PRF achievement:

1.1.1.1 Support to develop and implement ASIP, AWPB and PIM

1.1.1.2 Monthly meetings of DLI committee (at least 12 by July 2021)

1.1.1.3 DLI/PRF workshops for each SSDP reform area

There is a change in the mode of support to for designated activities under 1.1. They related
more on coordination and communication support together with organising virtual meetings.
Therefore, all meetings planned to be organised physically will be conducted through virtual
mode.

The updating of DLI Matrix has already begun and an updated report was shared during the
May BRM, 2020. The DLI Matrix is taken as a live document. Based on discussion in
respective TWG meetings, IVA reporting, updates on the works of other parallel TAs and
consulting services and so forth, the TA team is updating information regularly. TA team will be
sharing information on updated matrix with DPs and government through the DP focal point.

Both 1.1.1.2 and 1.1.1.3 support activities do not seem possible physically in the near future.
Therefore, virtual meetings will be conducted for these activities to happen possibly from
August onwards.

1.1.1.4 Support to SSDP reporting and Joint Monitoring Visit

Joint monitoring visit on EGRP was being completed by TA while the visit for model schools is in
the pipeline. The visit to model schools will be carried out in 2021 due on the Covid-19 situation.
There is a strong likelihood of this being completed in 2021.

1.1.2 Support to language interpretation

This support will be continued when the BRM/JRM is held virtually and/or physically. SSDP TA
facilitated the simultaneous language interpretation during the virtual BRM in May 2020.

1.1.3 Support to DACS

1.1.3.1 Support to BRM and JRM

JRM scheduled for November

1.1.3.2 Support to Status Reporting (Analytical reports to DPs)

This will be continued. Professional inputs will be incorporated in the status report prepared by
CEHRD. Given the status of lockdown, logistics support will also be provided as in the past.

1.1.3.3 Support to TWG strengthening

TA is providing coordination and communication support along with organising virtual meetings
as well as providing expert advice in relevant TWG.

1.2 Reporting mechanism on physical progress from LGs

TA is coordinating with MOFAGA to receive progress reports.

1.3 Support to immediate training and professional development
needs

1.3.1 Support CEHRD/ MOEST to conduct trainings on immediate
needs

Two training events on Foreign Aid Negotiation Skills and Plan/Project were planned for the
first quarter of 2020. This has now been postponed to the last month of the last quarter of
2020. The second one will be conducted in 2021 in close coordination with CEHRD and
MOEST.

1.3.2 Technical Support in capacity development workshops /
trainings

Experts from the TA team have been providing required support based on demand. This will be
continued.
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Aug
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1.4 Strengthening Knowledge Management

1.4.1 Organisation of national conferences (Two)

The original plan of organising the first national conference was schedule for the 3 quarter but
given the current lockdown has been pushed to the fourth quarter. The second conference will
be held in 2021 as scheduled.

1.4.2 Organisation of one media visit

Given the continued lockdown situation due to Covid-19 it is not likely that field level activities
can be initiated any time soon. Therefore, one media visit scheduled for 2020 will be dropped.
The only media visit will now occur sometime during 2021.

1.4.3 Organising study tour

One study tour planned for the second quarter of 2020 could not take place on time due to the
COVID-19 situation and therefore has been dropped. The second study tour will be organized
in 2021 as scheduled.

1.4.4 Preparing a concept note for the twinning programme and
identifying potential partner(s)

This has been rescheduled for the last three quarters of 2021. Therefore, there will possibly be
no impact of Covid-19.

1.4.5 Research study

The original plan was to conduct two research studies, but the SWAp adaptation study will now
be dropped given that the government is managing the development of next sector plan
separately. However, the other study on SBA/CAS will be carried out as scheduled in the last
quarter of 2020, to further continue in 2021.

2. Local Governments

2.1 LG Staff development

2.1.1 Pre-training phase

Work plan has been completed despite the lockdown and Covid-19 situation.
Finalised Training content, Selection of LGs, No. of training groups, Budgeting for training.

There has been a delay in developing training materials due to lockdown situation. TA team
has already held numerous meetings in May with government officers all of which were
conducted virtually. The meetings will need to continue until the finalising of training materials
is completed. The TA team will propose establishing a small write-up team for the training
module under the leadership of CEHRD to make it functional and with ownership. The
proposed Governance and Capacity Building Expert can help with these activities and take the
leadership in LG training plan development including module writing and other aspects.

After completing the write up, there is plan for pre-testing of materials in September. Due to
Covid-19 it may not be possible to meet face-to-face, and the testing will possibly be organised
through virtual meetings to receive feedback from participants.

Printing process can be done through online process.

ToT has been planned for October. If ToT participants are unable to receive information and
required skills through virtual meetings on the planning process, there will be an opportunity for
catch up during the schedules training at LG level. Wider consultation including ToT
participants is needed to explore alternatives.

2.1.2 Training phase

Face-to-face training to LG officials planned for November/December . If Covid-19 situation
persists, this may have to be delayed until 2021.

2.1.3 Post training phase

This will occur in 2021 once the LG training is concluded in December 2020.
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2.1.4 Support CEHRD in developing follow up training programmes
possibly taking online modular approach.

This activity has been moved to the next year given that the initial five-day LG training has
been delayed due to Covid-19.

3. Schools

3.1 Development and distribution of Resource Book for Schools
(Protocol/checklist handbook) covering school safety, social and
environmental safeguards, use of ICT for administrative efficiency
and fiduciary management especially public procurement processes.

Printing of handbook is planned for August. All the materials for handbook will be ready by July.

3.2 Support CEHRD with school reopening by providing assistance
for developing safety and hygiene protocols for the schools, and their
printing and dissemination to LGs.

3.2.1 Develop a concept note for the school reopening support for
CEHRD.

3.2.2 Support with the development and printing of safety protocols
and routines as part of the safety guidelines for 38,000 schools.

3.2.3 Virtual training of selected LG officials on school reopening
safety protocols.

3.2.4 Distribution of teacher guides and safety protocols to PGs, LGs
and teachers by CEHRD.

3.2.5 Monitoring and reporting.

4. Integrated Education Management Information System (IEMIS

4.1 Support in IEMIS Policy Development.

Development process is continuing, and draft policy was presented virtually to stakeholders
and feedback received.

4.2 Strengthening of Web-based IEMIS and sector performance
reporting (according to endorsement from EMIS TWG).

4.2.1 Web-based IEMIS Strengthening with required reports for Flash
I/Il.

This activity will be completed by the end of July or early August 2020.

4.2.2 Develop Grade 8, 9 and 11 exam system in current IEMIS.

This activity will be done in the first quarter of 2021.

4.2.3 Initiate the incorporation of new key features into IEMIS upon
discussion in IEMIS thematic group.

There are demands for the TPD/CSS related information to be added in EMIS therefore this
activity will be initiated from July 2020 onward.

4.2.4 Continuous dialogue with other government line agencies to link
IEMIS with other database sources.

Zoom sessions with LGs and other line agencies are continuously happening.

4.2.5 Facilitate and coordinate regular analytical reports by using the
IEMIS data.

The Grade 8 exam result is currently being analysed and the report will be shared soon.

4.3 IEMIS Capacity Development

4.3.1 Provide technical backstopping to the school, local, provincial

and national level on IEMIS.

Providing technical backstopping through telephone calls and emails, while the face-to-face
training will be delayed.
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4.3.2 Develop IEMIS focused capacity development training modules
(YouTube videos) and facilitate capacity development initiatives.

Three videos have already been produced and uploaded in the net. Similarly, one FAQ has
already been prepared and has been provided to the schools and Local Governments.

4.3.3 School Level IEMIS Support (targeting schools from 28
districts).

The face-to-face training will be delayed but the zoom session with schools and the Local
Governments are taking place regularly.

4.3.4 LG level capacity development (as part of LG training).

Zoom sessions with LGs and other line departments/agencies are continuously taking place.
For example, four days of zoom session with all LGs of Bagmati Province took place from 14-
18 June 2020 where EMIS section head from CEHRD, and EMIS National and Sub-National
Consultants from TA will facilitate and train all the LGs.

5. Communication

5.1 Support SSDP Communication Strategy (endorsement)

The communication strategy was shared with the MOEST and CEHRD twice; in a workshop
and then in a meeting by the TA team. The draft of the strategy for comments and inputs was
first shared in December 2019 with the government and the DPs. After the initial comments
and their incorporation, the next draft was shared with the CEHRD in January 2020. Regular
follow ups have been made with CEHRD since then. The endorsement of Strategy now rests
with the government, while the TA will continue to follow up.

5.2 Capacity support at federal and provincial level

Capacity support will be clubbed with TA facility’s support for LG during trainings scheduled for
November and December.

5.3 SSDP - Key Communication activities in the strategy to be
supported by the TA for CEHRD:

5.3.1 Support to operationalisation of two toll-free hotlines to respond
to questions (from LGs and schools) and facilitating clarity on
thematic issues, resources and services.

Concept note on operating the toll-free number and SOPs have been shared with the CEHRD.
The concept has been endorsed in principle but the provisioning of required human resource to
manage the day-to-day operation is awaiting decision.

5.3.2 Support to disseminate SSDP TRM.

TA will ensure dissemination of TRM by August.

5.3.3 Initiate a push SMS service to ensure timely outreach to
concerned stakeholders at the province, LG and school levels with
the relevant information.

Telephone database of all Local Government representatives and chief administrative officers
has been compiled and shared with CEHRD. The push SMS is ready for operation subject to
CEHRD'’s go ahead.

5.3.4 General and Specific SSDP thematic information, appeals made
more visible

Support is being provided to CEHRD’s engagement in radio, television and social media

5.3.5 Support revamping of thematic information under the SSDP
toolkit site.

6. Continuous Professional Development/Teachers’ Professional Development (CPD/TPD)

6.1 Technical support in the implementation of on-going
CPD/TPD programmes.

6.1.1 Organise regular review/follow up meetings with CEHRD and
PETCs and provide technical support for ongoing CPD/TPD
curriculum development, in particular the appraisal, development and
implementation of distance and online approaches and

Virtual operating mode is in practice and will continue until the lockdown is lifted and face-to-face
interaction is possible. TA will continue to provide expert support to the government to help
develop virtual modes of teacher training.
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material/courses for teachers’ capacity building in the key subjects of
maths, science and English.

6.1.2 Identify students low performing areas in maths, science and
English subjects and share with CEHRD and PETCs.

Virtual operating mode is in practice and will continue until the lockdown is lifted and face-to-face
interaction is possible.

6.1.3 Support PETCs in adapting their current training curricula and
teaching/learning materials using distance delivery modalities.

Virtual operating mode is in practice and will continue until the lockdown is lifted and face-to-face
interaction is possible.

6.1.4 Support collaboration across distance/ virtual learning initiatives
in response to Covid-19, to explore the possibility of replicating and
expanding successful practice. This will include collaboration with
existing initiatives, such as: the British Council/Cambridge University
Press supported initiative to reach English teachers and learners with
a view to applying some of the ideas to maths and science subject
teaching, or the government’s television, radio and virtual/portal led
initiatives by helping with content review and development for quality
assurance with a special focus on Grades 4-8.

Virtual operating mode is in practice and will continue until the lockdown is lifted and face-to-face
interaction is possible.

6.2 Development of Mentoring system as a part of new TPD/CPD
model for teachers

6.2.1 Revise and finalise the concept paper on teacher mentoring

Will continue working virtually with International Consultant (Quality Education) and counterpart
official at CDC.

6.2.2 Develop Mentoring programme document and tools and
templates

Will continue working virtually with International Consultant (Quality Education) and counterpart
official at CDC.

6.2.3 Work with CEHRD to select provinces, municipalities and
schools for piloting

Virtual meetings will be held with CEHRD officials as well as selected provincial officials, LGs
and schools.

6.2.4 Organise orientation programmes to selected provinces,
municipalities and schools

Will be conducted using a virtual mode.

6.2.5 Organise workshop to further consult upon and agree the
process and tools and, thus, the content of the final Mentoring Pilot
Design Document

Will be conducted virtually if the lockdown continues beyond July 2020.

6.2.6 Finalisation of pilot design document including monitoring and
evaluation, roles and responsibilities and implementation workplan

6.3 Piloting of innovative school based “Mentoring system” as a
part of TPD/CPD programme

6.4 Quality Assurance and printing of teacher guides for
enhancing student learning

6.4.1 Develop a concept note for quality assuring and printing of
teacher guides

6.4.2 Support with the quality assurance and printing of 200,000
teacher guides for enhancing learning of students at homes

6.4.3 Distribution of teacher guides to teachers by CEHRD
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6.4.4 Monitoring and reporting

7. Assessment and Examination

7.1 Strengthen NEB and link its functions to ERO/NASA to
provincial and local level institutions

This is a coordination activity taking on the opportunity to engage NEB, ERO and other
agencies and provide platform to share such as formation of subject expert team to develop
‘framework for Grade 8 standardised test’. There will be no impact of Covid-19 in this
component as such.

7.2 Organise aresearch to review and recommend SBA and CAS
programme

This is a research study to be carried out by an external researcher. Due to the Covid-19
situation, study activities might be slower. Therefore, possible activities need to initiate earlier
than planned (previously planned for Q3). As this study requires field work, it has to be
managed accordingly.

o Concept note has been drafted by the assessment and examination consultant and
shared with the TPD consultants under TA for further input.

e SBA relates more to the assessment area, but CAS is more concerned with improving
classroom teaching learning and therefore an essential part of TPD. In order for the
study to feed into TPD it should be commissioned as soon as possible. In the present
situation desk review can be undertaken; stakeholders’ interview/interaction can be
undertaken virtually or through mobile phones; observation of classroom teaching can
be carried out in a small sample at possible locations, and forms/artefacts can be
shared by the teacher as scans/photos.

7.3 Provide technical support in the foundational work (including
item development activities) to develop standardised tests for
Grade 8 examinations.

Following activities will be undertaken in the development of item for Grade 8 science, maths
and English subjects:
e Desk work to develop mapping of learning outcomes against cognitive skills and
preparation of final forms and coding list development.
e Development of item writing manual with support from international expert incorporating
examples from CDC curriculum
e Organise training to the item writers — it will be part by part training, starting with virtual
mode and online sharing
e Draft items from the item writers will be collected, discussed in the item panel and
finalised. As item panelling will be done after some bulk of items prepared and will be
done in small team, Covid-19 impact will be less. Iltem panelling will be done accordingly
to the rules and regulations of NEB.

e Compilation of items for pre-testing

7.4 Develop a concept paper and detailed plan for the
establishment of an item bank.

Concept note will be developed and shared with international expert. NEB requirement and
expectations will be drafted by national consultant and support from international expert is
expected in the followings:

e Develop a concept note on establishing an item bank to justify establishment of item
banking in NEB. This concept note will also include item banking practices in some of
the countries in order to develop a case for item banking and draw lessons from best
practices.

e List down the major activities/tasks that are required in the establishment of item banking
and associated capacity development — preferably in a sequential order.

e Suggest networking mechanism among the concerned stakeholders including recording,
reporting and data/information retrieval process.

e Prepare a tentative budget that will incur to establish item bank and capacity
development package.

e Facilitate familiarisation workshops on item banking. The modality of workshop will
depend upon the COVID-19 situation. Preference is on face-to-face workshop where
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province and local levels will also participate. If a face-to-face workshop is not possible
by the end of 2020, then virtual workshop will be organised for the central level officials
which will be facilitated by the international expert. Based on the content of this
familiarisation workshop, national consultant will organise a dissemination workshop to
the province and local levels The number of sessions that will be required for the
dissemination workshop (face-to-face or virtual) will be decided in consultation with
international consultant and NEB and CEHRD.

7.5 Technical support in the finalisation of Assessment
Framework for Grade 8 examinations

¢ ‘Framework for Grade 8 standardised test’ has been developed and shared in NEB
board meeting. It is now in process in NEB. If there are comments and suggestion from
NEB, it will be revised accordingly. The timeline for the approval depends upon the
NEB initiative and ministerial process.
e Dissemination of the framework will be organised once framework is approved.
Options for the dissemination can be:
o If face-to-face participation is possible it will be organised in Kathmandu where
province and LG representatives will also be invited. OR
o If face-to-face participation is not possible, dissemination can be undertaken
through following approaches:
e Organise virtual dissemination with the assistance of CEHRD and NEB. OR
e Organise virtual dissemination with the assistance of CEHRD and NEB to the
province and LG and face-to-face to the ministry and other Kathmandu
participants

o Disseminate through NEB television slot (NEB can be requested to provide 2 slots for
this purpose. This should be done even when face-to-face dissemination is organised
in order to reach wider audiences).

7.6 The TWG needs to be informed about progress on aregular
periodic basis.

As required — virtual if needed due to the Covid-19 situation.

8. Curriculum Implementation

8.1 Support LGs to develop local curriculum and curriculum
adaptation in the local context by establishing a help desk at the
CDC.

8.1.1 Finalise the concept paper on helpdesk at CDC (both English
and Nepali language version).

Will continue working virtually with International Consultant (Quality Education) and counterpart
officials at CDC.

8.1.2 Establish a helpdesk at CDC for support LGs to develop local
curricula and curriculum adaptation.

The CDC has already allocated a room for helpdesk. The BC is in the process of procurement
of the equipment and materials based on the list provided by CDC. The physical set up could
be established even in lockdown situation.

8.1.3 Organise training/orientation for CDC officials on use and
management of helpdesk, and operation of helpdesk.

It will be organised virtually if the Covid-19 crisis continued.

8.1.4 Periodically monitor and review the progress and management
of the helpdesk, and report to relevant officials at CDC and TWG.

This is dependent on lifting of lockdown as virtual monitoring will not be possible.

8. 2 Develop an orientation manual for developing the local
curriculum.

8.2.1 Finalise the orientation manual on development of local
curricula.

Will continue working virtually with International Consultant (Quality Education) and counterpart
official at CDC
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8.2.2 Translate the manual into Nepali language.

8.2.3 Print the manual and distribute to LGs.

8.3 Organise orientation programmes for LG Local Government
Education Unit (LGEU) members on adaptation of the curriculum
to the local context and development of local curricula.

8.3.1 Organise orientation programmes for LG/LGEU members on
adaptation of the curriculum to the local context and development of
local curricula.

Will be conducted virtually if lockdown continues beyond July 2020.

8.4 Support to TWG on curriculum

Will continue virtually as long as the Covid-19 crisis continues.

9. School Safety and Environmental & Social Safeguard

9.1 Development of Handbook for Construction procedure of model
as well as other School with checklist covering school safety,
procurement and social & environmental safeguards.

Printing of handbook is planned for August. All the materials for handbook will be ready by July.

9.2 Support for finding the actual progress of retrofitted school
buildings in various district.

9.3 Preparing checklist and questionnaire for Capacity Assessment of
school safety (Structural and non-structural), environmental and
social safeguard and random site visit for Assessment.

Checklist and questionnaire for Capacity Assessment will be ready in June and field visit may
start from September if the Covid-19 situation and there is ease on the national lock down.
Should the situation continue, we will schedule it for the next consecutive month in 2021

9.4 Combined study, discussion and review of CSS framework and
model school design; drawing and CSS related documents,
monitoring and supervision.

9.5 The design of training programme/manual and implementation on
school design, school safety, environmental and social safeguard for
government engineers, sub-engineers, school management,
teachers, students, contractors involved at site and representatives
from local authority.

Training manual and its content will be ready by June and training at the field level may start
from September if the Covid-19 situation and national lockdown is eased. If the situation
continues, TA will plan for online training, or shifting the schedule in the next consecutive months
of 2021. Online training is possible for technical group; for non-technical face-to-face is needed.

9.6 Support for establishment of safeguard and school safety
implementation mechanism (Nomination of Safeguard and school
safety focal person at provincial, municipal and school level).

9.7 Support to CEHRD/TWGs for feedback in report writing and other
safety, social and environmental related documents.

9.8 Regular backstopping to the focal person and compliance
monitoring of the Environmental and Social Safeguards.

9.9 Studies on existing practice on environmental and social
Safeguard and School Safety implementation.

Source: TA facility
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APPENDIX 3: DLI Y3 AND 4 PROGRESS REPORT

Source: CEHRD, MoEST, IVA

JFP
Refere
nce

SSDP Year 3 and Year 4 DLIs® Progress Report [As of June 30, 2020]
Progress

DLI

Achievement
Definition

Reading proficiencies and habits strengthened in early grades

EU:
Euro
2millio
n
Globa
|
Partn
ershi
p for
Educ
ation
(GPE)
:USD
Imillio
n
USAI
D:
usD
0.5mil
lion

National
Early Grade
Reading
Programme
(NEGRP)
minimum
package is
rolled out in
20 fully
covered
districts
reaching all
community
schools.

All community schools
(20 districts) have
implemented the
approved NEGRP
package in the
appropriate grades and
frequency, supported
by the prescribed
number and type of
teachers and staff. The
impact of this DLI will
be ensured when an
independent
verification agency
(IVA) conducts sample
survey of NEGRP
schools.

Partially Achieved

The minimum package has
been rolled out fully in 16
districts supported by
USAID. However, all 5
components of minimum
package: (a) teaching
materials, (b) teacher
training and class support,
(c) community mobilization,
(d) student evaluation, and
(e) monitoring and
evaluation), have not been
fully rolled out in 4 additional
districts (Taplejung,
Dhanusha, Rasuwa, and
Tanahu) supported by the
Government of Nepal.
According to CEHRD,
components (a) and (b)
were delayed because
Janak Education Material
Centre (JEMC) could deliver
the material in 4 districts
only after November 2019
(after the Dashain/Tihar
festival).

Final achievement report of
16 districts has been
prepared and submitted to

Possible
mitigation
measures

Possible
Impact of
Covid-19
(Low,
moderate and
substantial)’

Moderate
Impact

° DLIs approved by the Steering Committee on March 12, 2020 and updated in light of TWG meetings held in April and subsequent
IVA report.
" Low: Expected to be achieved by July 15, 2020; Moderate: Expected to be achieved by October 2020; Substantial: Expected to be

achieved by December 2020
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the MOEST from CEHRD.
CEHRD is issuing a letter to
EDCU of 4 districts to get
required information about
the status of the
implementation of the
minimum package of EGRP.

Year | EU: NEGRP 80 percent of all Ongoing: Likely to be Low Impact For Year 4
4 Euro | minimum community schools in | achieved by July 2020 30 NEGRP
2 package is selected 29 districts Supply of the districts:
1.4 | million | rolled outin | have implemented the | CEHRD has released Sferﬁsinr?jrtﬁ“als Eghoms will
Sgg 29 districts app'roved NEGRP ' bgdget for additional 10 package might | instructed
(all LQS) minimum pgckage in d|str|ct§ (Khotang', Rautahat, | pqo delayed by the
1.979 | reaching at the appropriate grades | Sarlahi, Mahottari, during year 4 CEHRD to
million | least 80 and frequency, Sindhupalchowk, Myagdi, because of the | act quickly
USAI | percent supported by the Kapilbastu, Dailekh, Achham | restrictions in once the
D:US | community prescribed number and | and Nawalparasi West) the movement new
D 2| schools type of teachers and covering a total of 30 due to Covid- academic
million staff. districts. NRs. 9,000 have 19. year begins,
been provided to each I.‘]?tl.low'nfg
intervention school through |I0(1Ego?lvn
LGs to procure EGRP '
materials.
EGRP subject teacher
training of 15 days has been
conducted through EDCU in
some districts.
The Curriculum
Development Centre has
made a Print Ready Copy of
Teaching and Learning
Materials (TLMs). JEMC has
initiated its printing. Very few
copies of the materials have
been printed. Similarly, the
teacher training programme
had been initiated. However,
due to the current lock down
for combating Covid-19
pandemic, the teacher
training programme is on
hold.
Year | ADB: | 1,000 basic | Basic schools refer to Delayed: Likely to be Substantial CEHRD
3 USD | schools the same schools that | achieved by November Impact should
3M provided with | benefit from the 2020 o upload the
2.2 activity- provision of subject Communication | information
to all the on its
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based kits for
maths,
science, and
English
language
(partial
disbursemen
t allowed.)

teachers for maths,
science and English as
per DLI 2. Activity-
based kits refer to the
package of e-
resources for maths,
science and English
subjects developed,
updated and approved
by the CDC in year 2.

The activity-based learning
kit that includes audio visual
materials, learning software,
e-books and documents
related to project work and
practical workbooks have
been prepared based on the
content approved by the
subject committees at the
Curriculum Development
Centre (CDC). A web-based
software application has
been developed for the
effective and easy use of the
kit content by teachers and
students. These materials
are made available on the
CDC library as well as on
CEHRD’s learning portal.
CEHRD is in the process of
communicating and
informing all schools of
Nepal about the online
availability of these
materials.

However, all public schools
may not have computers
and internet facility or
speedy internet, which
would serve as a barrier to
accessing kits.

website at
the earliest
on the
availability
of material
on CDC
website.

schools
(including 1000
basic schools
under this DLI)
from CEHRD
will be delayed
because
schools and
CEHRD are
closed due to
the recent
lockdown.

Year

2.3

Word
Bank
(WB):
usD
8M

Revision of
curriculum
for Grades
9-12
approved

Revised curriculum for
Grades 9-12 will have
agreed elements of
diverse learning needs
of students.

Ongoing, and likely to be
achieved soon

CDC has revised curriculum
of 44 subjects (including 4
compulsory subjects) of
Grades 11 and 12. They are
approved and available in
CDC website.

Curriculum of 33 subjects of
Grades 11 and 12 are ready
to submit_to Curriculum
Development and Evaluation
Council.

Curriculum revision of 20
subjects is proposed for next
year programme.

No impact of
Covid-19.
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Curriculum revision of Grade
9-10 is proposed for next
year programme (5
compulsory and 25 optional
subjects).

Year | ADB: | 1,000 basic | Full complement of Completed, IVA has Low Impact Phone
3 USD | and 500 subject teachers submitted the verification - survey will
4AM secondary means that a school report to the MOEST. IVA verification | be
3.3a schools have | will have at least one Is not possible | conducted
full maths teacher, one through field with the
’ visit. head
complement | science teacher and teachers for
of maths, one English teacher. getting
science and | Each of these teachers teacher
English may teach both the status;
subject basic and secondary teacher
teachers levels in the same details of
(partial school. The 500 the school
disbursemen | secondary schools e'.‘?Ctron'%?"
t allowed). exclude the model ét'm‘?%ss' €
schools. The number survey will
of schools is be
cumulative over the conducted
years. with
This DLI is achieved teachers’
when the MOEST representati
report confirming ve to the
achievement of the DLI SM(;S fOL
target is verified on a ggﬁ]ploe the
sample basis by an schools.
independent third party Phone
recruited by the JFPs. survey will
A school will be be recorded.
counted for the DLI
only when it has at Schools
least one teacher for have
each of the three g'ready
subjects. Partial Sgliréte d
achievement of the DLI through
is possible with fewer random
number of schools sampling.
meeting the DLI.
Year | ADB: | 4,500 Trained subject Partially Achieved Substantial Options for
3 USD | subject teachers refer to Impact is virtual
3M teachers for | maths, science and A detailed record of 4,287 expected for the | training
3.3b science, English subject (2,916 cumulative number of | raining planned | through
maths and teachers who have past three FY and 1,371 of '2222091 ?/ 20. electronic
. . , eachers medium can
Enghsh_ received thg new one- | current FY) teachers _ are to be trained | be explored
trained in month, subject-wise (teacher’s name, subject, this year which | if the
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new subject- | training implemented school, LG and district) who | is unlikely given | lockdown is
wise training | by the CEHRD. received training in English, | the time thatis | further
from schools | Specific training, which | maths, and science has now left. The extended.
that have full | may be certification been collected. Data ?gé@rg?t;
complement | based, will be collection on the remaining DLI tarlggtuofmg
of teachers developed for each of training events that have 4,500 teachers
in these the subjects (maths, been completed is still in the | planned to be
subjects. science and English) process. Training data has trained each
These and will cover teachers | been recently received from | year. As per the
teachers in Grades 6-8, and Nuwakot, however it has not | AWPB that
should also | Grades 9-10 or 9-12. been received from Khotang | destines to train
be from The number of trained | who were previous ETCs 800 teachers
schools that | subject teachers is which have been dissolved | P€" Ero"'”.ce In
have cumulative over the last year. Full report will be ;nneg ESnSI? éince
rec_el_ved years. prepa}rgd when the thus accruin,g to
activity- remaining data are collected | 5 600, out of
based kits. from Khotang ETC. which 1,371
teachers have
Training is further going on already been
for FY 2019/ 20 as some trained this
PETCs first organised the year.
provincial training The
programmes gn_d nhow are achievement of
organising training this DLI is
programmes of the Federal | gelayed
Governments. Due to because
COVID-19, training was training has
postponed from April. been affected
However, virtual TPD due to
training has been initiated government’s
from three PETCs of notification
Province 2, Bagmati and re;thrg:rti':gs of
Gandaki Province recently. ﬂot moregthan
25 people due
to the Covid-19
pandemic.
Year | WB: Number of This DLI is achieved Achieved No impact of
3 USD | teachersto | when at least 25 Report is in compilation Covid-19
oM be percent (of the process.
3.3c redeployed baseline) of the excess | A virtual meeting was held
reduced by teachers are on 30 June 2020 between
25 percent of | redeployed as per the DLI partner World Bank,
the baseline | approved guideline. SSDP TA Coordinator and
CEHRD to discuss on the
reporting format.
Year | ADB: | 2,000 basic Full complement of Delays expected Moderate SSDP TA
4 USD | schools and | subject teachers Teacher redeployment isin | impact will provide
3M 1,000 means that (i) a the process. The list of 1020 | Since the follow up
3.4a secondary secondary school will | secondary and 2063 upper s::hoc:]:sdare and g.ther.
schools have | have at least one basic has been prepared ég\s/%_lgue o ggor c;ptattcl)on
full maths teacher, one (Year 4 recruitment can PP
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complement | science teacher and target) by MOEST/CEHRD be further CEHRD/MO
of maths, one English teacher authority, this DLI is likely to | delayed. EST
science and | each, and (ii) a basic be met. Moreover, the
English school will have one government has made a
subject teacher teaching maths | policy to recruit volunteer
teachers and science subjects teachers for English, maths
(partial or two separate and science which will also
disbursemen | teachers for these help achieve the DLI.
t allowed). subjects, and another
teacher for teaching
English. Each of these
teachers may teach
either secondary or
basic or both the basic
and secondary levels
in the same school.
The 1,000 secondary
schools exclude the
model schools. The
number of schools is
cumulative over the
years.
Year | WB: Time Spent | This Disbursement Ongoing Low impact In close
4 USD | Teaching Linked Results (DLR) coordination
6M (TST) is considered achieved | CEHRD has included it in I'I)gl‘(zg\t‘vrnr?;‘t \évétr:]s\é\lltgnt
3.4b enha}nc!ng if: a. The provision of the PIM (currently a draft) so further extended | the SSDP
monitoring TST is included in the that it becomes mandatory the collection of | TA will
system SSDP PIM_ for L_Gs to follow and report information support
operational b. The achievement on this. LG level data could be CEHRD in
in 400 LGs. report will include the collection will start from July | delayed due to getting the
list of 400 LGs that first week (once the final increased and information
have implemented TST | PIM is shared with the ongoing through
scheme. LGs). engagement of | electronic
IVA conducts a List of 4,500 schools that LGsincoping | media.
representative sample- | carried out TST monitoring | With the.
based verification. has been submitted for IVA pandemic.
verification. (Year 3 Target).
Year | WB: Single This DLR is considered | Achieved and disbursed Not applicable
3 usD subject achieved when
6 certification Implementation This DLI achievement has
4.3a | million | policy for Progress report been verified by the IVA and
Grades 11 including the number of | verification report has also
and 12 student beneficiaries, been shared with the JFPs.
implemented | mark sheet copies of
Grades 11 and 12
examinations, and
summary of results by
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subject is prepared and
disseminated.
Year | ADB: | MOEST The approved Ongoing Low impact Working
4 USD | approves a framework refers to teams
0.5M | framework guidelines for Draft Assessment Face-to-face consisting of
43b | Finla | for development of Framework for Grade 8 has | meetings and officials from
nd: conducting standardised test been submitted to NEB for ‘é"orkShOps 1o NEB and
. . - evelop the CDC have
TBC standardised items. _ approval process qnd item framework are been formed
test for This DLI is achieved development activities have | not possible due | who will be
Grade 8 by when JFPs verify and been initiated. A virtual to government working
Local agree with the MOEST | meeting of the NEB was notification through
Government | on the approved held on May 12, 2020 under the online
s. framework. chaired by the Board Chair. | Covid-19 meetings
MOEST will provide Examination and situation. and will
the approved Assessment expert from ;?emplem
framework for SSDP TA presented the framework
conducting framework and discussion accordingly.
standardised test for was held based on which
Grade 8 by Local further refinement of the
Governments. framework will be done for
the final approval of the
MOEST.
Approval of the framework is
expected by 15" of July.
Year | ADB: | Implementati | Approved school- Completed
3 USD | on of specific multi-year
5M approved quality improvement Separate Head Teacher and
5.3a school- plan will include needs | subject teachers for maths,
specific assessment and science and English have
multi-year comprehensive been ensured for all
quality planning for upgrade to | selected 100 schools.
improvement | a model school,
plans in including construction Budget has been provided to
additional or retrofitting of all model schools for
100 model buildings, water and implementation of their
schools sanitation facilities, master plans.
initiated science laboratory,
library, ICT laboratory,
e-resources and
playground. The DLI is | Achievement report has
achieved when been prepared and
MOEST submits the submitted by the MOEST.
school-specific plans, UNICEF has verified the
with detailed costs and | report and shared with other
5-year implementation | JFPs on 10 Juneand they
plan, and confirms endorsed it on the same
deployment of head day.
teachers (one full-time
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head teacher per
school) and subject
teachers (one subject
teacher for each of
maths, science and
English subjects to
teach both basic and
secondary levels), and
the JFPs review and
agree. Partial
achievement of the DLI
is by the number of
model schools.

Year

5.3b

ADB:
usD
4M

The 100
schools
selected in
2017
provided
with science
and ICT
labs,
libraries, e-
resources
and maths,
science and
English
language
kits (partial
disbursemen
t allowed).

The 100 schools
selected in 2017 will be
provided with ICT
laboratories; libraries;
e-resources; science
laboratories; and
maths, science and
English language kits,
in accordance with the
specifications in the
Guidelines for the
establishment and
operation of model
schools and with the
detailed school-specific
quality improvement
plans. This DLI is
achieved when the
MOE report is
submitted and an
independent, third
party verification
confirms that ICT
laboratories; libraries;
e-resources; science
laboratories; and
maths, science and
English language kits
have been provided to
the 100 schools
selected in 2017.
Partial achievement of
the DLI is by the
number of model
schools.

Delayed

Budget of approximately
NRs. 15 million is released
to all selected 100 schools.
Collected data shows that
only 65 schools have ICT
labs. So, this DLI is not likely
to be achieved by July.

A template for collection of
information and progress
update from the schools
regarding model schools'
physical, educational and
governance aspects has
been developed. It will be
sent to the schools for
reporting purposes.

Substantial
impact

Collected data
indicates that
the level of
implementation
can be further
delayed due to
Covid-19. It will
also negatively
effect the
establishment of
ICT labs and
libraries.

Implementat
ion should
be done as
soon as the
Covid-19
crisis is
over. SSDP
TA
specialists
will extend
necessary
coordination
and other
support to
this end as
and when
required.

Year

ADB:
usb
3M

The 100
schools
selected in

The 100 schools
selected in 2017 and
2018 will be provided

Delays Expected

Substantial
impact

Construction
must be
initiated as
soon as the

Page 77




TA 9215: SUPPORTING POLICIES AND IMPLEMENTATION IN THE SCHOOL SECTOR

(SSDP -TA FACILITY)

5.4 2018 with ICT laboratories; Budget has been released to | Implementation | Covid-19
provided libraries; e-resources; | all the 100 selected schools. | might be crisis is
with science | science laboratories; Master plan has been disturbed as over.
and ICT and maths, science developed. The overall ColnStr(;JCt'orll i
labs, and English language report preparation is in the Leeaégla)vl\gg d\::'é
libraries, e- Kits, in accordance with | process. to Covid-19.
resources the specifications in the | A template for collection of
and maths, Guidelines for the information and progress
science and | establishment and update from the schools
English operation of model regarding model schools'
language schools and with the physical, educational and
kits. detailed school-specific | governance aspects has

quality improvement been developed. It will be
plans. sent to the schools for
reporting purposes.
Year | EU: 30 percent A brief has been Completed and it is the Substantial It seems
3 Euro reduction in prepared summarising | process of IVA impact less
2 the the total number of verification. possible for
6.3 | million | aggregate OOSC brought into IVA was the
GPE: | number of basic schooling in each | IVA has sampled 5 districts: mobilised to the | verification
field but called as shared
usD OO0SC inthe | of the 15 selected Achham, Jajakot, Bara, back due to the | by the IVA.
1.2mil | 15 most intervention districts. Dhanusha and Sarlahi to current Covid- EU and
lion disadvantag | Former OOSC enrolled | meet with more than 6,000 19 crisis. Finland
Finla | ed districts either in flexible students. The IVA team have agreed
nd: (according to | learning centres or members had moved to to explore
Euro | the Equity regular schools can be | Bara and Dhanusha but possibility of
1.2mil | Index). included in this list. A were called back due to the wawving
lion dataset listing the COVID crisis. '“di_pe”_de”t
names and profiles of }’Oerr'ﬂ']?:tgﬂ
the OOSC brought into CEHRD has
basic schooling, proposed to
including the flexible sit with the
learning centres or World Bank
formal schools in which and IVA to
they are enrolled. further
discuss on
possible
alternative
mechanisms
Year | EU: 250,000 This DLI is considered | Achieved With the Covid-
4 Euro | cumulative achieved if 250,000 A total of 256,000 0OSC 19 situation, all
2 number of cumulative number of | enrolled in school. schools are
6.4 | million | OOSC OOSC ages 7-12 years | Achievement report Clos‘Td and ;
WB: brought to old are brought to prepared. ﬁg;&éﬁg?:ﬂ in
usD schoo_ls or schools or Learning school has been
6 Learning Centre. The DLI pending. This
million | Centres achievement report situation is likely
(LCs) includes: (a) a report
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Finla summarising the to affect Flash |
nd: different interventions reporting.
Euro and initiatives
TBC implemented to bring
OOSC into schools
and LCs; (b) MOEST/
CEHRD publish
enrollement data of
age group 7-12
students in school/ LC
disaggregated by
genders in the EMIS
report and the
estimated population of
that age group in Year
4; and (c) reduction in
OOSC (from baseline
AY 2015/16) is
calculated based on
the EMIS data of age
7-12 school/ LC
enrolled students in
comparison with total
student population of
that age group in that
year (Year 4).
Year | WB: The PPTS in | PPTS programme Completed and the IVA Low impact For the IVA
3 USD | Grades 9, needs to cover all verification report has verification
6millio | 10, 11 and | community schools been submitted to the IVAhasbeen | purpose,
73 | n 12 and Pro- | running Grade 8, for JFPs. mobilised but phone
poor Science | the application falled back due | survey with
. o Covid-19 the student
Schola_rsh|p process, and Grade 9 Programme h_as been crisis. beneficiaries
(PSS) in and above for implemented in all 77 - phone
Grades 11 scholarship districts. In total 310,936 Students’ interview
and 12 (only | distribution, in students (167,987 girls; selection for with the
for girls) additional 50 districts. 142,949 boys) belonging to | year 4 mightbe | head
implemented | The same provisions the first to fifth quintile delayed dueto | teachers
in 50 on reporting format, submitted the PMT Covid-19 crisis. | where
additional coverage and eligibility | application. be”ef'c'ar'?s
districts. conditions stated in gtrj d;?rzr;nty
Year 2 are applicable. For PPTS in Grade 9 and and Cros’s
10, students of first quintile verification
were selected. For science through
in Grade 11, students of bank
second and third quintiles accounts of
(up to third quintiles for girls the
and up to second quintiles beneficiaries
for boys) were selected. ziﬁ:ee”
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However, for non-science
subject in Grade 11,
students of maximum first
quintile were selected for the
scholarship.

Of the total eligible students
from the 77 districts, the
scholarship was disbursed
to 12,725 students.

Year

7.4

ADB: | 5 percent
usbD increase in
4 Gross
million | Enrolment
Rate (GER)
for
secondary
education
over the
baseline
(girls 61.6
and boys
61.8)

The GER in secondary
education (Grades 9-
12) for girls and boys
will be 5 percent higher
than the 2015 baseline,
and reach 61.6 percent
for girls and 61.8
percent for boys by
Year 4 (2019) and will
be 7 percent higher
than the 2015 baseline,
and reach 63.6percent
for girls and
63.8percent for boys
by Year 5 (2020).

The DLI is achieved
when EMIS data
provides evidence of
increase in GER as
above for girls and
boys in Years 4 and 5.

Achieved,

Achievement report has
been submitted to the
JFPs.

Nepal has made significant
progress in enhancing
access to education at all
levels of education. The
various projects including
SSDP implemented in the
sector have contributed in
increasing access to
education.

The EMIS data collected in
the Academic Year (AY)
2018/19 reveals that the
Gross Enrolment Rate
(GER) at the Secondary
Level (Grades 9-12) is 66.2
percent. GER of girls at this
level of education is 67.5
percent. Similarly, the GER
for boys at this level of
education is 65 percent.
These figures represent
increase of GER by more
than 5 percentage points.

The possible reasons for
significant increase in GER
include (i) low dropout rates
and high promotion rates (ii)
implementation of single
subject certification for
Secondary Education
Examination (SEE) which
enables students to pursue
with their studies in Grade
11 despite low performance

No impact of
Covid-19.
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in few subjects, and (iii)
schools desire not to hold
students back in the same
class for poor performance
in just few subjects.

Year | EU: € | Afurther 120 | The number of safe Partially achieved. Low Impact This will be
3 3.22m | school school blocks further
illion | blocks established through 114 (92 blocks from the EU has discussed
8.3a retrofitted in | retrofitting on approved | CEHRD and 22 blocks from | Indicated that with the VA
non- locations equals or World Vision International) there might be a | and DLI
possibility of partners.
earthquake succeeds the targets school blocks are disbursing
affected that are included in the | completed. without
districts. DRR/CSS independent
implementation plan Achievement report has verification due
within the periods been prepared and to COVID-19.
defined in the plan for submitted to the DPs.
these targets to be As many
met. schools are
being used as
guarantine
centres, it is not
possible to visit
the schools for
IVA verification.
Year | EU: DRR to be DRR/CSS background | Achieved Low Impact
3 Euro included as study report presented
0.08 a priority and endorsed during Study has been completed EU has
8.3b | million | area and the SSDP MTR and and report has been ;?]d'cate.d rt]h"’t‘)t
thematic agreed actions based submitted to the DPs by the ere might be a
) possibility of
study for on the report’s MOEST. disbursing
informing the | recommendations without
SSDP MTR reflected in the SSDP independent
and review MTR Aide Memoire. verification due
of School to the Covid-19.
guidelines
for DRR
Standards
for school
construction,
retrofitting
and SDM,
based on
SSDP MTR
recommenda
tion.
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Year | EU: A further 120 | The number of safe Ongoing Substantial Construction
4 Euro | school school blocks Impact must be
3.22 | blocks established through Budget has been released to _ initiated as
8.4a | million | retrofitted or | retrofitting, on additional 120 schools. Construction soon as the
constructed approved locations School selection is already might be lockdown is
. . affected due to lifted with
in non- | equals or succeed the completed. Drawing and the Covid-19 the regular
earthquake targets that are design have also been sent | gffect. technical
affected included in the to schools. support from
districts. DRR/CSS CEHRD
implementation plan Engineers.
within the periods
defined in the plan for
these targets to be
met.
Year | EU: Establishme | School guidelines for Completed No impact is
4 Euro | nt of public DRR Standards for anticipated; the
0.08 | database school construction, Organised a CSS TWG DLI target will
8.4b | million | with all retrofitting and School | meeting and finalised ?el m;(t);g mid-
planned/ Disaster Management | requirements for uy '
ongoing/ revised as agreed establishment of public
completed during the SSDP MTR | database with all planned/
reconstructio | based on the ongoing/ completed
n and recommendations of reconstruction and
retrofitting of | the DRR/CSS retrofitting of safe schools.
safe schools. | background study Assessment on physical
inventory related information
collected in IEMIS has been
completed. CLPIU has been
provided the datasets to
report data on school
reconstruction and
retrofitting.
Year | ADB: | Submission | The unaudited financial | Completed Low impact
3 USD | of unaudited | statements will be Audited financial report has
2 financial based on actual been submitted to the World
9.3a | million | statements expenditure data of Bank.
for FY SSDP conditional
2018/19 grants submitted by at
based on least 60 percent of the
actual Local Governments in
expenditure | year 3.
data from
the Local
Government
s on SSDP
conditional
grants.
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Year | WB: Satisfactory | Critical PSF areas Delayed Low impact The SSDP
3 USD | completion include those TA will have
6 of supporting the Revised unaudited Financial | Report close
9.3c | million | Capacity achievement of all 1-6 | Statement for FY 2018/19 verification is coordination
strengthenin | DLIs. AWPB for PSF based on actual expenditure flhelaygd as with WB
. . ereis consultant/C
g means establlshme_nt from LGs is yet to be restriction in EHRD to
AWPB on and operationalisation | completed. After the travel due to expedite the
key of TSU, and at least financial statement is Covid-19. report
Programme | USD3 million annual completed, report on PSF verification.
support allocation. will be prepared.
facility (PSF) | Satisfactory means the
activities. above two plus at least
80 percent of allocated
PSF budget (based on
the actual contract
value) spent.
Year | GPE: | 75LGs have | The DLRs are Completed No impact Approved
3 USD | integrated considered achieved e-copies of
7.1 SSDP when duly approved Programme Implementation plan
9.3d | million | activities in | AWPBs by the Manual (PIM) mentions that eleore.clic g
their AWPB respective municipality/ | LGs will prepare AWPB f;]nml:’gr:' l'_%
rural mqmmpallty mcpr_poratlng_SSDP _ website.
council include activities. While checking the
activities and budget website of 476 LGs, 90 LGs
for the implementation | have integrated SSDP in
and supervision of their AWPBs for 2018/19.
SSDP DLRs, which are
defined to be delivered
by the LGs and or Achievement report
schools in the compiling year 3 and year 4
Government of Nepal results has been sent to the
(GON) SSDP MOEST from the CEHRD.
Transition Plan in
federal setup. The
achievement report will
include: (a) List of LGs
fulfilling this DLR per
MOEST/CEHRD report
and (b) AWPBs of LGs
in Year 3, Year 4 or
Year 5- whichever is
applicable for the
claimed period.
Year | GPE: | 200 LGs The DLRs are In progress, data Low impact WB will
3 USD | have made | considered achieved collection has been Data collection | provide
1.2 data on when LGs would make | started. is affected due | follow up
9.3e | million | conditional public the amount of to Covid-19. and g.ther.
grants fund released to Programme Implementation gﬁor c;g&}[tcl)on
_relga_sed to schoqls of their _ Manygl (PIM) has a CEpIERD/MO
individual constituency against provision that LGs are EST to get
schools, different school required to prepare AWPB
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consistent
with the
Grant
Management
Guideline,
public on
user-friendly
websites (or

expenditure heads
such as teachers’
salary, textbooks,
student scholarship of
different categories,
school operational
expenditures, and
other sub-heads for

with the incorporation of
SSDP activities. CEHRD
had planned to get
information from the LGs by
early April to get the list of
LGs with AWPB
incorporating SSDP
activities.

reports from
LGs.

accessible each tranche release
spaces) according to the Grant | The information collection is
Management ongoing but might take
Guideline. The another two to three weeks
achievement report will | for the completion of the
include: (a) AWPBs of | achievement report.
LGsin Year 3, Year 4
or Year 5- whichever is
applicable for the claim
period and (b) LG
endorsed Grant
Management
Guidelines (GMG).
Year | ADB: | Training MOEST will submit a Ongoing, Moderate Plan for
4 USD | impartedto | copy of the list of an impact Year 5.
1 additional additional 1,000 Procurement manual has | Training will be
9.4a | million | 2,000 secondary schools been revised in line with the gelayed "
secondary provided with training new procurement act and | ezcdazfneeo €ss
schools in based on the manual has been recently approved coupled by
procurement | to the JFPs. The JFPs | by the MOEST. However, itis | possible
procedures will jointly verify. unlikely that the training will | extension of
be completed by July 2020. Covid-19
lockdown. May
not be achieved
by July 2020.
Year | ADB: | Submission The unaudited financial | Ongoing
4 usD of unaudited | statements will be
2 financial based on actual First trimester Financial
9.4b | million | statements expenditure data of Management Report (FMR)
for FY SSDP conditional of FY 2019/20 is submitted
2019/20 grants submitted by at | on the basis of expenditure
based on least 75 percent (565 from 577 LGs.
actual LGs) of the Local Second trimester FMR was
expenditure | Governments in year 4. | delayed due to lockdown,
data from This DLI is achieved now it has been submitted
the Local when JFPs verify the on the basis of expenditure
Government | unaudited financial from 709 LGs and no
s on SSDP statements submitted comments received.
conditional by MOEST.
grants.
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Year | WB: Number of This DLI is considered | Ongoing Low impact The
4 USD | unaided achieved when the . selection
8 schools implementation 100 schools have already Selection process
9.4c | million | receiving progress report been selected and received | Process might | should be
block grant generated from Grant grants. 400 school selection ?e delayed due - initiated as
e 0 administrative | soon as the
reaches 500 | Management System is in the process. process as the lockdown is
(GMS) (a) shows that application is to | lifted and
500 eligible unaided be received SSDP TA
schools received Block from LGs. will provide
grant and (b) includes coordination
disbursement support to
information confirming this end.
that these schools
meeting accountability
criteria received block
grants
Year | GPE: | 65 additional | The DLRs are Achieved: No impact E-copies of
4 USD LGs have | considered achieved 144 LGs have integrated plan
7.1 integrated when duly approved SSDP in their AWPBs for FY explored for
9.4d | million | SSDP AWPBSs by the 2019/20. This also includes :/erlflitgltlon.
activities in | respective information for LGs that had vCebsite
their AWPB. | municipality/rural already integrated SSDP '
municipality councils activities in Year 3, and new
include activities and 65 LGs separately
budget for the
implementation and Achievement report has
supervision of SSDP been sent to the MOEST
DLRs, which are from CEHRD.
defined to be delivered
by the LGs and or
schools in the GON
SSDP Transition Plan
in federal setup. The
achievement report will
include: (a) List of LGs
fulfilling this DLR per
MOEST/CEHRD report
and (b) AWPBs of LGs
in Year 3, Year 4 or
Year 5- whichever is
applicable for the
claimed period.
Year | GPE: | 100 The DLRs are In progress, data Low impact Data can be
4 USD | additional considered achieved collection has been provided
0.6 LGs have when LGs would make | started. If the lock down | through
9.4e | million | made data | public the amount of g“gxttcér%%‘gdﬁg tehn;?rg;/grr:tlf
on fund released to Lettgr has been prepared. will be dela),/ed. lock-down is
conditional schools of their and is in the proces of being extended.
grants constituency against posted on CEHRD website.
released to different school Data collection is in the
individual expenditure heads process.
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schools, such as teachers’
consistent salary, textbooks, The information collection is
with the student scholarship of | ongoing but might take
Grant different categories, another two to three weeks
Management | school operational for the completion of the
Guideline, expenditures, and achievement report.
public on other sub-heads for
user-friendly | each tranche release
websites (or | according to the Grant
accessible Management
spaces) Guideline. The
achievement report will
include: (a) AWPBSs of
LGsin Year 3, Year 4
or Year 5- whichever is
applicable for the claim
period and (b) LG
endorsed GMG.
Year | ADB: | Atleastone | This DLI is achieved Completed No impact
4 usD designated when an independent,
15 education third party verifies, on a | The target has been met as
9.4f | million | office sample basis, that 325 new education officers
appointed in | such designated have been appointed by the
the education officer is Public Service Commission
sanctioned available in at least and sent to LGs. A total of
positions in 452 out of the 753 569 LGs have at least one
60 percent of | LGs. The designated education officers.
the LGs. officer refers to a
person of level 7 or
above as defined by An achievement report has
Local Level been submitted to the ADB.
observation and However, it was informed
monitoring survey and | that the verification protocol
Sanctioned Positions needs revision and MOEST
List, 2018. and ADB are working
towards that.
Year | ADB: | Web-based | Sample-based Achieved and Disbursed Not applicable
3 usD EMIS, with independent
4.3 disaggregate | verification refers to a Verification is completed and
10.3 | million | d data for third-party validation of | IVA report is received.
a gender and school-wise EMIS
social data, based on a
groups random sample of no
operational. | less than 5 percent of
the total number of
public schools in the
country. This DLI is
achieved when the
final report of the
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sample-based
independent
verification of the EMIS
data is made publicly
available

Year | WB: 4 percentage | This DLR will be Achieved and disbursed Not applicable
3 usD points considered achieved if
6 improvement | the second round of Verification is completed and
10.3 | million | in teacher EMIS sample IVA report is received.
b and student | verification is
data conducted with a
accuracy representative sample
compared to | of all schools in year 3
discrepancy | by an independent
in sample agency and
verification discrepancy calculated
survey from verification of self-
carried out in | reported EMIS data is
year one, or | reduced by 4
95 percent percentage points
accuracy in relative to first round of
the sample verification or 95
verification percent accuracy in
survey self-reported data if in
carried out in | case accuracy is equal
year three. or higher than 95
percent. (student
enrolment, total,
female and Dalit, and
teachers)
Year | ADB: | Second Sample-based Achieved and Disbhursed Not applicable
4 usD round of independent
2 sample- verification refers to a Report is submitted and the
10.4 | million | based third-party validation of | fund is already disbursed.
b independent | school-wise EMIS
verification data, based on a
of EMIS random sample of no
completed less than 5 percent of
with at least | the total number of
95 percent | schools in the country.

accuracy of
student and
teacher data.

This DLI is achieved
when the final report of
the sample-based
independent
verification of the EMIS
data, showing at least
95 percent accuracy
of data on the number
of students and
teachers, is made
publicly available.
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APPENDIX 4: EMIS FAQ
SATHThd $TH RIS T8 THJTES

3

faTaTs IHTY T SUTaE TP Wl

afessT 3T
e digerdr

fafd: o330
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TESC TS S NI g f=d
U: UTfIPTd] dashboard I 81 T3eT faearas! A ¥ ®is 1 ¢fRAud, & HusI 8l 2

3. ) foeaad 3R W) WS | TI) aRIMHT 3% o &t faendfa sy wRar o
ﬁ?%_"f%ﬁ;a?ﬂ!medashboardmmselectyear clicleef, Qowkﬁqﬁw
DS WK search T | aﬁa@ﬁmﬁwmﬁm%ﬁ@ﬁmﬂ
f=ITeTaa Ro0l04 BT HAT AR 00 HRHP! QTS ! 3T Y [HITATATE 004 P ST 3UST T
TS | 311 00 I T faemeff yg T |

: foemaad uftd e Wit fiat ) @ tie Sifgd 89 #el are e 2
3. foeeaare At T4 31 view TRIGHT TR STUHT R TRIA download TR THT

BT T A1 !

W: gTHI Ut T 147 formerd ¥ Srafaem= &= o+ 3| faqars safk 71 td fia

3. TIGHIA fSeraas! M, Afeed! MieS/AuTd! AH I gTdd! Uiiidid! AH Tl
SHERY fea 31 gTHld 731 TRd 99T U333 !

U: gﬁm 3UST Tlﬂ'f ﬁ ﬁEIT?ﬁ?ITs: dropout YR Wﬁtﬁ, a® <« faemedf dropout Eﬂ':-'g:l',
THATS B FFars 2

3. E@r_{ &rrscs‘im student HT\_rrﬁ, edit IIT\_:Fﬁ, Edit Class Details ﬂTTﬂTef, Select Class !
BT3HT FAD IRG X Ok TH, 3 I fagmdie! faaxur firams= g avars Edit TRR fBers |
TR FAT3ar afg 001 AT 3UST TRD! 81 4 Tl TR T TRR Y010l AT ANIDI U,
T ST g !

v: SEAgfad! TR BT, O, gferd B, gferd BT auT surETa faavon wnfea
PelaIc g 2

AR NEACIENINE) JI-j,i-l aggregate reports HI Student level Information HI SITH, caste HI D
BT YA YA Eferd, 1 BTg A U SIS, B/C BT 4l YA ST/, O DR submit TTRAT

Y e 3R faemdfe! fdavur e 1 a7 surgma faenffe faaror Aty W
disability AT ST, $1 H+1 S(UNTAT 81 Aifg SITIR FIde T X submit T !

: T3eT faanaas! Ry wrad Srudis THu- Ul Hgiare Je T giar 2
3. UTfdiehTaTe oIfdlel aT1d | dashboard #T STeI# | AT gramaeie +New School & T&#AT
feFeteh 17 | TdeTergent @IS TERX T 309 | 31 IS Il Wloo] HUH  faegrergent

T FAGOT gleeld | THATS ReTH | AT Create 310 | 316 fA@mergee @i T4, profile

U9 X foarag & we 3RS Hia Femaw aoe! @ Wit SR Yo TeIY | JHeiRie
CEIGEARIE] community aided HI EEi| ﬂ‘lld‘q, TRITTA 81 YA institutional company HI REi|
TS, TSI B Y- TS AT ST TS, T 81 U TETHT TS, ST B U STHET
TS 3 submit T4 | 3§ dashboard IIT\_Sﬂef, OIS | 3d dashboardaﬁ@?‘f 3TAIS T !
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U: T3cl faemaas) i wrad Srues Hsdea! © o fSmeadadT vrid Brad 949
3q IS US| TRId BIId AT & 7T uai?

3. fSegreoree afileT a8 | view THASAT Sed T cFglaic download IRY Tadol
ﬁmo—«lﬁl

U: 3AHT Hup) Rigree! faavor af¥ srase 1= giar 2

9T T3] AU 8T, TFAHAT AV Al T §oaS | A | s |
qISE R0l PI AN A TeT o §elgro A A

TFHEHAT 00l HTTH gATS | Bret gefglen | I AT ATl
0LE T WLy T el AT year AT ITI wbb It | 3T
teacher #T ST | Personal Details #T ST, T e et RIgTehel A ¥ fegTerd SIsal &
i T sy o7 gt Rie A Ay

~ Teacher Options

" Ovenview  bersord Detals (" Education Inforation  Teaching History € Educaton History retlred W S 34?" ElT WT
A
 Traning formation " Leave Infonation  aame Detals 3T =
U 3T AT el
- Teadher it
[Tl [ e e [ S [ G [ Wy [ Gemde [ e [ o] delete IIRfeA | caY foreean
77003 w77 Madan Subed 2 4 1 212020 2100 200 Edft | Delete
77005 T [Nehen Kamr Adhia 7 3 1 R WS Fdt | Delete
T eewe ; s | HES Fol TAGTRAI ATH ST ar
77007 277 Ram Sundar Shah 2 4 1 10/12/2022 10/12/2022 Edit | Delete S
77008 2077 Shreedhar Kumar 2 4 1 27/11/2019 27112018 Edit | Delete m ﬁ-
77008 W7 R R b, 7 3 1 R By Eit | Dekete ol HAT oIl
700 T pugs rasdrander 7 3 T e [ Edt | Dekete 2

freth © 8= add et | Tt
fRIeTehen! TdaROT 3MUST IE]el $UAT UTST 91ef T o Uoof Ie]9al @1 Hfg AR STrells
R3S e |

P ¢ B THA SISTASHIT JHE=RId

v: faemaae e Mest U W@l B, udls U+ IR B @) A1 faaeast 9w
Grade 8 Exam Managementm%@%,%'{ﬁ?ﬂ?

3. foemeaars stEaar afi= T e, MBTIAHT S G, 31 H&fT ¢ AT ISl !
3 o w7 gffad T amsA |

. femaud e st Uy Wl B, iudis Ut TR&! B aR Al faameae! twd
T SaTHT RIF 989 T TR UAR H<S, & T+ gidT ?

3. faaraae abere foemeaars s af| T e, MBRIHT S e, ol
TS BTIHT HE&fT ¢ AT T ST AT AT 7T TS | TTfidbiah! abaTe School Level
Exam Management HI \)1|:|, I foemaaes! ®is AT ‘v'ﬁf‘ﬁ, 3 1 foeeae! foweTd 3o
T & fob &1 ARerd T |

U: BTH 71 SiTeT Y81 Wl f uaet faemaaes! wivra fowgsr Yo e+ A fode) 38,
School Level Exam Mgmtmmmmﬁﬁﬁ@ﬁ%ﬁﬁm?
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3. TIfeispTaTe I T4, School Level Exam Mgmt AT ST, I 43 313HT 914 * fSenaaes)

PIs IR T T, 319 Y fSerrerges! Tiord fowad Yo T 31f3 g 7+ |

v: foemeger A quiferm™, 91 ST FIREEX YAt U FET ¢ BT template
SI¥ArS el JHAT &0 fp gea 2

3. T, I ] FRICES RIe] 81 X [Sareddrs Ui g AfGIgIa | SR Sidl dT

f3, ¥ YR D! B YA AT AHAT HUD] HHT TTG] SIS g TS |

. foenaaa e rseiar We! faemdf G=m U1 H&T ¢ B template AT SFRATHT
faendf en #9 5, I fasy g2

3. foenauars s dfe T4 Tsa, STNEISHT S aiGH, JBldlc 008 ITeldh!
Eé? Hﬁm—éﬁﬂ‘HGﬁ | TS T4 IS 31 Tt Al T&T$&‘IT(,ﬁtemplate
ST3Tars T avma, el gTes

U: faenead v 3 uf srudts RIS aR UIfiaTa & SIS T4 Wisel
@Tell Ut 3TSSD T & HTHI 8l 2

3. UIfipTd Ued ST3ars T School Level Marks Mgmt AT 514 | faermerd A9 1+ gl
SI3AIS CITIcHT fadteh T | S iTd TiferepTal U <l HeaT T Xg ! [l HT fadd T TRa!
O ORUH! B | Id YS! feidd d Ufgd SIS-dle Hud! TRid A far g1, X ufgd srears
TR T HAD! WTell ToRie Bl |

TR SUATSHI JHEfd
q:m$&ﬂcaﬁ'templatemﬂ%%mmﬂw ?

3. R (I BET ¢ BT template HTAS 1G] SAIETSHT TR Class 8 Marks Hal Taide

T fad=5 313 8¢ T8 School Level IEMIS HADIHT H&T ¢ BT template TS RIS
S TG T 3T3GS | TS TG Class 8 Marks Hal STH®] §UGS !

U foemeaas) e Caﬁtemplate GI'q?ﬁgTﬁ?ﬁ,Tﬂ' Q%ﬁwmtrﬁ%?%ﬁrmﬁ
aﬁ,mﬁaﬁ?%ﬂf%@ﬁmaﬁaﬁ?ﬁﬁ%aﬁuﬁﬁmmﬁw@

3. TN ITRITAT Y HAh! qUTSe Ufed 2 &l ¢ Bl template TS TRIFTHID! RS | Bt

TS T+ WY HTH! WS TR Ufd 7 3UaIs TR TRITHT Big U ol &+ 4 3Uars

%ﬁ?ﬁ%qﬁmﬂ&n@ﬁ | IS T T A §Ig | URIAHT i dvo 199 31 Suars
TS |

U fyemeraa a1 uifrdTa P& ¢ BT template TS el Tad TR W=D, T AT8Y
i s+ 2

3. TRITH HUH! Mcged! HH faid! § Y- Il §8 | HEMT ¢ B template HT T Y
Ufgd Buttons 3 List, Subjects X Information §I0 | T S &1 HA TTeld Tod Y+ | TS
T & YA XMegedrs 9l HHT eIy S 3udrs 99, §9 |
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u: foemaaa a1 iierera e JMESia! BIad (Udis el Tad Uaid H-=3, 4l argt
i s+ 2

3. THRITH YS! Xeeed! HH P! B 1A IO 576 | o< JSa D] BIRITH 9d Hal
UfRe Buttons YA e §IUGH, A &9 HA Tl TN §6 | T Buttons 13 e Ja =<l

TS B b & 13 I YArd e |
W: T PIRUE TGT BT ¢ DI template ATS DT BIATHT AF THUAT YA AR T 2

3. W] gHad TF{‘HET Ufgal 7 save as T X Excel Macro Enabled Workbook &1 SUHT Td
T 1 I W3] ST |1 Td TR 4 3UdTS go |

U: fyeneayus +a ¢ 3 TWde 3udrs T dre! dv faeraae! SaTHaESHT Class 8
marks“—lﬁﬁﬂ'@'@l,%ﬁﬁw ?

3. UifdeTare afH Tﬁ, permission management EIRCIERETl Upload Practical Marks IR
SUIREE!

doR ¥ dsRied gEie
: T3el faemaaar aFt ggdel RN f[Auags 8+ drgex ¥ i, Il AT
Wmmwﬁsﬁﬁaﬁﬁmvmw&ﬁmﬁ

3. g% feenaas! geH=<T ufed gd fovaafeas! trid Rt | 5 faendfa srger 3
YDA BB e gler! 31 A faameiien! TTi0rd & ST |1 IO d! 3idh 8Ter | 3Udle
T | T WTaP! [SIaad! ggdie! doRk Mdlelued | Uil die! fawaTd Yo amms-
STIHT HAYER AT IR Yol A3 31 Y fawgen! ToR Ao | Gl dret fosemTa Yor
qﬁmﬁmmnﬁww&ﬁﬁﬁwaw fAdTe | I Tifehar Yeefted

T: 3 AoRe TR g Vsxfte el wrelt A5 & vual 81 2

3. g JSXiicHl faaRuT GEE-Id! A1l ¥d Uwa ufgel FS=iie AT TR & & G 4R
gfgel ArSIUs | I A1l quIs ST UaTe STUR cTedh] I USRiie gaue !

0. 3iferea Arae! Ao a1 dsxiie FAeTeg W & 1 ush 2

3. Grade 8 Reports HT S School Level Marks Sdiae Tlef, GL Sl Qobkiﬁiﬁ% SR
TTEUD! TR a1 FSTMe HabTed !

. T3eT foameae S9d) 7+ emat shdie e v, o foermeae! dor 8Vt gt
<fe=s, & Hus! g1 gl 2

DoB

Symbol Number Name (Nepali) Gender NEP ENG MAT SCI SOC HEA MOR CAR COM OPT GPA
2061-5- TH. C+ C+ c c C+ B+ B D+

300900117600109 AACHAL MEPALI 20 FEMALE FR. As A+ - A A+ As A+ A 244
TOT. B B C C+ B A B+ B D
TH. A A A+ A A+ As A+ A A

300900117600062 AAKRITIPANT 2063-6-3 FEMALE PR. As A+ - A+ A+ As A+ A - 344
TOT. A A A+ A A+ A+ A+ A A
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3. SFARH HUD! TGIaHT SHUTTHT $- JHET &4 | JIS®! doRdls Udbdlct gl | 3l
feremmerm FregeR 3 fowg Uiy Ve Yud! e, SF 99 fSenaad ©¢ 94 | 98 BRU g9
o] ST g 3t | T T FHIY THebT T School Level Exam MgmtIIT\_rlﬁ,
7Y e HI8 IR 9 T, 3 31 fygrerare Frgere! favg gers o 1 e 3N
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U: UfereTa A UpRS! R TR I3 © d9as doR ¥ dsiieur saik
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Source: Web-based EMIS
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APPENDIX 5: PROGRAMME THEMATIC AREAS
DETAILS

6A: Concept Note: Distance, digitalised and online approaches to: (i) strengthen
immediate support to teachers for learning continuity; and (ii) accelerate the
diversification of in-service teacher training/CPD modalities

1. Background: SSDP plans, the evolving governance structure and the new challenge
of COVID- 19

From the outset of SSDP (2016-2023), in line with international ‘good practices’, it was planned
to implement multiple modalities of TPD, in which various remote and school-based
approaches would supplement face-to-face training courses. These were planned to include
web- and app- based self-learning resources, online short modular courses, support for the
development and sustenance of teacher networks (communities of practice-CoP) and the
expansion of school-based professional development for secondary teachers.

The fundamental changes in governance structure, which included a reduction to just seven
PETCs, creates a longer-term opportunity for more contextualised and effective CPD systems,
but considerable new demands in the immediate term. With limited time as yet for capacity
development for PETCs and LGs, the target set in SSDP PRF (training of 19,500 secondary
and 68,900 basic teachers) has been proving very challenging to achieve. The current DLI
target to train 13,500 teachers in science, maths and English subjects is at risk of not being
met. More recently, an additional important priority makes even further demands; to provide
induction training for the 27,000 teachers recently appointed on the recommendation of the
Teacher Service Commission (TSC).

These already significant challenges have, of course, now been superseded in the short term
and magnified in the intermediate to longer term, by the Covid-19 pandemic. Schools have
been closed since March 2020, leaving many children with no or very limited support for their
education. The poorest children, especially girls, children from remote areas, children with
disabilities and those from marginalised communities or highly stressed families are the most
at risk of learning loss and of ceasing to engage with the education system. Meanwhile
teachers, head teachers and local education leaders are also directly affected, with many
struggling to reach out to and support children and their families.

2. Strengthening Immediate Support to Teachers for Learning Continuity and Risk
Reduction: Rationale, initiatives in process and indicative further support needs

Given the Covid-19 crisis, for the foreseeable future, the most urgent priority for education is to
reach all children, alongside their parents and wider communities, with information and support
to reduce the risks from Covid-19, to mitigate learning loss and risks of dropout and associated
harms and, as far as possible, to promote continued learning.

Teachers and school communities (as well as ECED and NFE facilitators and managers) need
to remain central in the second of these (promoting continued learning) but also have a
significant role to play in the first (dissemination of accurate information and support). For this,
they require basic guidance, resources and tools to reach pupils, parents and families in a
timely and effective manner. Teachers (and head teachers) also need to be linked up with each
other so that they can give mutual support as they continually respond to an uncertain and
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evolving context including, in due course, preparing for school reopening. This clearly implies
not only the identification and provision of effective and appropriate tools and technologies but
also developing confidence in their use at all levels in the chain.

Nepal has already taken a number of steps to address this situation. The MOEST released
detailed Guidelines for Facilitating Students’ learning through Alternative System in May 2020.
Subsequent to the Guidelines, the Guidelines, the MOEST has come up with an extensive
television-based initiative for reaching out to all the grades across the country starting in June
2020. Prior to that, in April 2020 MOEST in coordination with Development Partners (DP),
developed a workplan to respond to prolonged lockdown situation. CEHRD identified various
possible ways of continuing education with a focus on engaging learners virtually, in case
where schools will remain closed for an extended period. These include:
¢ Anonline portal that provides access to virtual lessons and guidance for the ECED,
Grade 1-6, Grade 6-8 and Grade 9-10 curriculum
e A mobile app that can be used by teachers and parents to support children to
continue their learning
e Educational radio and television programmes
e Printed learning packs

Since then, radio as a medium for the teaching learning process combined with awareness
raising has been particularly pronounced, along with online platforms and television. Some of
the main initiatives that are now in process are discussed further below.

Radio: In the context of Covid-19, Radio Nepal’s national network has been broadcasting an
informative and awareness programme which is mirrored through 150 FM stations across the
country in three separate languages — Nepali, Doteli and Awadi. Promoting education through
radio also features prominently in the World Bank’s brief on how countries are using technology
for education® in the Covid-19 pandemic environment across the world. According to a recent
rapid assessment report, 80 percent of the children surveyed stated that radio was the most
effective communications tool to garner information on Covid-19.°

Given its clear potential, the use of radio featured strongly in discussions at the ICT TWG
meeting in April. The CEHRD currently only has 15 minutes of airtime (7.25pm-7.40pm) every
Saturday which is being used for parents, teachers and students’ engagement in schools and
serves as a platform for sharing information on policies and practices. Considering the
uncertainty on when and how schools will reopen in Nepal, the CEHRD/MOEST must revisit its
education engagement programmes with Radio Nepal. Through Radio Nepal’s five regional
broadcasting centers and FM stations, the CEHRD could capitalise on Radio Nepal’s country
wide network programmes which are distributed through V-Sat to run education programmes
for all levels of primary and secondary schools. Education outreach programmes and teacher
training and TPD can be targeted to specific geographical regions and schedules.

8 https://www.worldbank.org/en/topic/edutech/brief/how-countries-are-using-edtech-to-support-remote-learning-during-the-covid-
19-pandemic

9 Rapid Assessment on Impact of Covid-19 on Children in Karnali Province and Province Il of Nepal; Save the Children, May
2020
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Television®: Television was also strongly highlighted in the ICT TWG meeting as an
appropriate medium to use for education in the current emergency. Television is being used by
CEHRD for mandatory subjects for Grades 9-10. CEHRD is broadcasting education content
from 11lam-3pm every day except Saturday, but the format and specific audience has remained
the same since the lock down; CEHRD needs to ensure that the airtime on Nepal Television
Plus must also cater to other grades. The four-hour airtime each day could be segmented to
cover all grades from 1-12 using alternating hours and days to ensure a larger number of
children are reached even with the current airtime on Nepal Television Plus. However, more
resources would be required if CEHRD’s current ongoing work on content development for
Grades 1-8 is to be operationalised.

Similarly, CEHRD’s prime airtime on Nepal Television (national) every Tuesday from 7-7.25pm
should be used more productively to meet the requirements of current and changing times for
debates to address challenges to education service delivery. At present, the prime time is being
used to rebroadcast old content related to case studies of community schools and model
teachers. Television can serve as an appropriate platform for inclusive engagement of
representation of all three tiers of government including students and civil society.

On-line learning: The online learning platform initiated by the CEHRD is noteworthy. It first
went live following discussions at the ICT TWG in April. The platform is open and accessible
but is limited in its use to only a small percentage of the 34,000 plus community schools due to
access (hardware and software) and connectivity. Data related to potential use of the learning
platform indicates that less than 7 percent community schools have connectivity with the
learning platform, and access to the portal does not guarantee that a large percentage of
community school students will engage with the learning platform.

Table 1. Access to and Use of Computers and the Internet in Community
Schools

Provinces With With Used for Used for Avg. no Avg. no.
Computer Internet Teaching Administration of Comp of Comp

Learning for TL for Adm.
Province 1 1678 516 1058 179 5.9 1.7
Province 2 497 110 224 54 6.2 15
Bagmati 1636 626 1088 143 7.6 1.8
Gandaki 1487 523 985 152 7.9 1.6
Province 5 1498 404 901 128 6.5 15
Karnali 357 104 225 34 6.4 1.7
Sudurpaschim 836 189 545 72 5.9 1.8

Total 7,989 2,472 5,026 762

10 At the time of developing and submitting this concept note, further details on television-based initiative by the MoEST were
being finalised, to increase the existing airtime significantly and reach out to all the grades and not just Grades 9 and 10 which
is the current practice.
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Initiatives by other Development Partners:*?

There are a number of organizations are working on the area of remote delivery in Nepal. For
illustrative purposes example of British Council led initiatives is provided here.

BC/CUP support to English Subject Teachers : The British Council and Cambridge
University Press are working on a multi-pronged approach to English language teaching and
learning that will directly support learners, support English subject teachers in their
engagement with learners and own CPD, support English subject trainers (of PETCs) for
understanding different virtual approaches and developing radio lessons and, further, support
CEHRD for developing its overall capacity of remote learning, familiarity with overall tools and
ability to guide and support the PETCs. The main specific activities will include!?:

e A series of 3 webinars for 12-15 CEHRD staff members to develop their
understanding of remote delivery, awareness of various online learning tools and skills
in using those tools; as well as provide access to online learning activities (May 2020).

e Building the capacity of a group of trainers on adapting the curriculum and textbook
(Grade 6-8) content to fit a radio lesson

o Develop 16-20 audio stories from the textbooks (Grades 6-8)

o Develop 16-20 radio lessons and broadcast it (from July 2020).

¢ Virtual support to teachers in the existing ELTP pilot districts of Chitwan, Dhading and
Ramechhap (through already-formed COPs using WhatsAP/Viber) including use of
bulk SMS, e-mailed print resources with ‘wraparound tasks’ focusing on reading skills,
use of ‘TeachApp’ and weekly webinars. In case of the TechApp, once the teacher
has downloaded it, the App runs offline as well.

e Capacity building of 21 ELT roster trainers (teacher educators) for English language
(three from each PETC) including a series of 5 online webinars focusing on the CPD
framework for teacher educators, develop their understanding of the TPD curriculum
and communicative method for English, knowledge of existing online materials for
session planning and access to various self-study materials (Originally planned for
late May/early June).

The work will explore possibility of replicating the same model for maths and science.

In summary, as of now there are a number of important initiatives in process, but the
challenges are daunting. Indicatively, SSDP-TA could support CEHRD in the areas of:

¢ Identifying a practical strategy for reaching learners — teachers reaching the families to
help facilitate their learning through television, radio, online and other approaches.

o Further capacity development of teachers in understanding different tools/
platforms/approaches — training in maths, science and English for existing and new
teachers using blended methodologies.

¢ Further coordination and integration of approaches? Evidence suggests that radio and
television programmes are more effective if teachers have guidance how to follow up
and learners also have printed activities, worksheets, follow up activities®.

¢ Identification of the most urgent and emergent needs to prioritise content for review of

1 Further initiatives will be explored in due course to learn from and possibly collaborate with

2 Further discussions will take place with the BC technical team to understand these activities in more depth.

13 CEHRD in partnership with Nepal Education Cluster has developed worksheets for children in early childhood and Grades 1-3
to be used at home.
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existing materials and further development

¢ Learning from the BC/CUP approach (and others) and applying more widely, e.g. to
maths and science teaching and learning

3. Accelerating the diversification of in-service teacher training/CPD modalities

Whilst immediate support to learners and teachers is the most urgent priority, there is also a
strong case for continuing, and indeed accelerating, implementation of the existing plans to
diversify TPD modalities, in particular with regard to introducing remote learning strands. It may
be an extended time before large-scale face-to-face in-service courses can resume. In the early
stages of school reopening, no doubt teachers will have additional responsibilities, not least in
supporting pupils to re-enter, re-settle and catch up on lost learning ground. For the subjects
prioritised under the SSDP (English, maths and science), there was already an issue of
teachers being unable to participate in PETC-based trainings because of a lack of teachers to
cover for them; this problem is likely to intensify. The newly appointed teachers will likely be in
particular need of support to start their teaching careers in such difficult circumstances.
Distance learning modalities would do much to address these anticipated situations and thus
help keep progress in TPD and CPD as ‘on track’ as possible.

Moreover, the work being (or to be) done as described above to support emergency remote
teaching can be built upon for more systematic and sustained CPD in the future since, out of
necessity, teachers will be becoming more familiar with distance and virtual learning and
support approaches, including specific skills in using various platforms and technologies.

With some of the virtual initiatives (British Council led, others to be explored) already underway,
there is scope to learn from them and to focus on developing virtual CPD approaches and
online modules in maths and science to start with, since these are priority subjects under SSDP
along with English. The SSDP-TA can support CEHRD and PETCs in adapting core in-service
courses in maths and science for distance learning though hybrid modalities. Coordination with
other initiatives like British Council/Cambridge University Press can also be explored to develop
strategies and programmes.

Some initial thoughts on the approach to diversifying TPD courses

Based on existing training curriculum: at this stage, the focus should be on digitalised and
online/remote content that is adapted from the existing face-to-face curricula for maths,
science, English and other selected trainings.

Modular approach: Existing training curricula, for example the Grade 8 maths teachers
training curriculum, would be divided into 5-10 modules to take the teacher through the entire
process. The modules would be designed to be sequential and for teachers to work through
them at their own pace and convenience (though normally to be completed within an agreed
total period-indicatively 4 months as standard but with possibility to extend to 6 months). The
online self-learning modules (possibly using some learning management system - LMS) will
cover all the content areas that a teacher should know and do in organising classroom and
undertaking teaching and learning activities in the subject and grade(s). The LMS will have the
capacity to also monitor teacher participation through built-in checks that will not allow teachers
to skip any sections/sessions without proper completion.

Standardised and user-friendly layout: Each module will have (a) course title, (b) objectives,
(c) expected outcomes/achievement at the end of the module, (d) indication of number of hours
needed to complete the module (e) detailed learning content (related to pupil learning and
assessment of that learning) and (f) self-assessment.
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The detailed learning content for each module might indicatively include:

¢ Introduction to the curriculum topic/concept/objective — activities and quizzes to
ensure the teacher grasps these fully

e Locating the concept or topic within the curriculum sequence (for example what prior
knowledge/concepts would learners need in order to learn this new one?)

e Thinking for oneself — the self-learners are required to use their existing knowledge to
suggest what methods might be used (before seeing ideas, demonstrations)

e Presentation of how to teach the concept/ idea/ topic. Video/ DVD/SD cards will be
critical to_substitute for face-to-face demonstration. This could be supplemented with
activities to try, illustrations, quizzes, reading material and so on.

¢ Reflection questions — what might be common difficulties that learners face with this
concept or skill? This could be done through face-to-face or virtual teacher
groups/clinics where small groups come together and share their experiences or

challenges.

e Continuous assessment — how to know a pupil’s progress, e.g. how far have they
mastered the content/understood the new concept?
e Questions for reflection (throughout and at the end)

It is important to rethink that the virtual training programme for teachers should not be limited
to mitigate or address the current stalemate caused by Covid-19 pandemic. The virtual training
programme could be a viable alternative approach to on-the-job teacher preparation for those
schools where the numbers of teachers are limited, and schools cannot afford the absence of
teachers for weeks. It is even more prominent in the case of teachers teaching maths, science

and English subjects in higher grades.

CEHRD needs to mobilise its audio-visual section, coordinate with CDC and PETCs and revise
and improve the existing training curriculums and modify them to be used in distance mode.

4. Indicative workplan

Activity

Months/
duration

CEHRD/
PETC Inputs

SSDP-TA
inputs

Notes on additional
expertise required

Scoping and Mapping

Discussions between CEHRD, SSDP-TA
and other programmes and initiatives to

obtain clear mapping of current situation
and needs in terms of content and

platform for:
1. Risk reduction communication and

learning continuity (learners, teachers and
parents/communities)

Priority Content

Modality (radio, television and phone-
based apps, social media groups)

2. Priorities for developing distance/virtual
TPD courses
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And to identify roles for SSDP-TA (scope,
level, specific tasks) in both strands

Strand 1- Immediate Support to
Learning Continuity and Risk
Reduction

Review feasibility of various modalities in
place currently for reaching out to
teachers and learners

Identification of the most urgent and
emergent needs to prioritise content
development

Strand 2-TPD Modules

Critically review the existing teacher-
training curriculums being implemented
by PETCs and identify priority learning
content for digitalisation in the first round

Clarify specific modalities/ combinations
of technologies

6B: School Reopening Support: Student Learning, School Safety, Health and Hygiene

In response to the Covid-19 crisis the development partners are coming together in Nepal to
provide immediate assistance to support the school education sector. The GPE will support
most disadvantaged LGs (100-125 LGSs) in regions that have been impacted by COVID-19
through school grants to ensure safe re-opening of schools and continued learning!. Selected
LGs will be required to develop a response plan for the implementation of project activities,
including a timeline, physical and financial reporting mechanism. Following are the list of
activities to be supported:

a. Welcome to School campaigns.

b. School sanitation & health protocols, including health screening, availability of
hygiene products and minor refurbishments or Water, Sanitation and Hygiene (WASH)
facilities.

c. Teaching at the right level, including conducting formative assessments in
classrooms when schools reopen to understand the learning gaps and providing
additional support to children falling behind, including remedial instruction.

The SSDP TA Facility made a quick assessment of some of the health and safety related
needs of schools in consultation with the CEHRD as follows:

A. General School Safety and Safety Equipment

LG selection criteria will be detailed in the Project Implementation Manual. Schools with resource classrooms and special
schools will receive and additional allocation to address the needs of the children with disabilities.
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Schools must have their own safety strategy and necessary safety equipment considering the
current scenario of the Covid-19 pandemic as they prepare for reopening. The areas to focus
upon while reopening of schools are:
e Providing children with information about how to protect themselves;
Encouraging children to ask questions and express their concerns;
Monitoring children’s health and keeping them home if they are ill;
Arranging for ways to support children’s psycho-social needs;
Promoting hand washing and hygiene practices;
Looking for ways to Increase airflow and ventilation in classrooms;
Helping children develop habits of coughing or sneezing into a tissue or elbow and avoid
touching face, eyes, mouth and nose;

The schools need a lot of material and equipment to prevent their students, teachers/staff and
parents from current covid-19 pandemic while at school premises, such as:
e Covid-19 and other hazard warning sign boards and placards with important messaging
First Aid Kit and oxygen cylinder
Oximeter, thermal gun, gloves, medical mask and PPE sets
Sanitizer at the entry and exit points
Hand wash soap in toilets
Fans to increase airflow in the classroom
Sanitary pads for female students
Disinfecting equipment for the entire school before reopening as many schools are used
as Quarantine Centres

B. Conducting screening (through physical checking and conversation/probing) for the
school staff, students and visitors to confirm
e They are not sick,
No one in their family is sick,
They have not contacted anyone who was sick in last 14 days, and
They have not contacted any confirmed or suspecting Covid-19 case in last 14 days.

C. Daily Routines
¢ Avalilability of disinfectants, soaps, sanitizers to clean hands
¢ Disinfecting of surfaces in use
¢ Good hygiene practices like regular handwashing
¢ Availability and use of general protective equipment (GPE)
e Monitoring for signs and symptoms of Covid-19
¢ Reporting illness and quarantine, including anonymous reporting system.
¢ Physical distancing practices

D. Proposed Interventions by the TA Facility

The TA Facility has held preliminary discussions with the MOEST and CEHRD to develop a
better understanding about the needs of the government for schools during the Covid-19 crisis.
TA Facility can support in two areas as part of school re-opening which will be further discussed
and finalised:

1) Teacher manual finalisation and publication: Given that the schools in Nepal are now
closed for almost 4 months, a massive loss of learning has already happened. MOEST
has been trying to mitigate the situation by offering programmes for children through
television, radio and online mediums. However, both the access and efficacy of these
programmes is under question; households across Nepal do not have anywhere near-
universal access to any of the three mediums for their children to benefit from the
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2)

programmes. Rural and peri-urban areas are more compromised in terms of their
access (uninterrupted or otherwise) to electronic and internet mediums. The quality of
programmes relayed through these mediums has its own challenges. The MOEST is
looking to develop a guideline for teachers across Nepal to help then reach out to
families in their respective areas and guide them to facilitate the learnings of children
wherever these programmes are accessible. The TA Facility can help with quality
assurance and printing of these guidelines for all the teachers in the country; the
MOEST can pick up the responsibility for distribution and dissemination of guidelines to
teachers.

Safety protocol guidebook finalization, publication and trainings to LGs: As the number
of infected cases in Nepal begin to come down, the government is preparing a plan to
reopen schools in phases. The TA Facility in coordination with the MOEST/CEHRD can
develop safety and hygiene protocols that can inform school routines once they reopen.
The protocols will be prepared using a combination of illustrations and text, taking shape
of a small guidebook that will be made available to all the schools. The TA can assist
with dissemination of these safety protocols to LGs and schools by 1) helping the
concerned government department print the protocols; and 2) training selected LG
officials on these protocols so that the officials can then train school heads and teachers
in their respective municipalities.

A tentative activity plan is as follows:

Activities Jul | Aug | Sept | Oct | Nov |Dec

Support MOEST/CEHRD with school reopening by
providing assistance for developing safety and hygiene
protocols, their printing and dissemination to LGs.

Support MOEST/CEHRD with enhancing children’s learning
at home while they wait for schools to reopen by quality
assuring the teacher guidelines and their printing.

Develop concept notes for 1) quality assurance and printing
of teacher guides and for 2) developing safety protocols for
schools and their printing and dissemination.

Supporting with development and printing of 80,000 copies
of safety protocols and routines as part of the safety
guidelines for schools.

Supporting with quality assurance of 220,000 teacher
guides and their printing to enhance student learning.

Virtual training of LG officials on school reopening safety
protocols.

Distribution of teacher guides and safety protocols to LGs
and teachers by CEHRD.

Monitoring and reporting.

Source: TA Facility
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6C: Local Government: Training Plan Details

Province wise distribution of LGs and districts selected by the TA Facility are as

follows
Province Province Province 2 Bagmati Gandaki Province 5 Karnali Sudur Total
1 Province Province Province Pachchim
Province
Districts |10 X 9 4 7 4 4 38
LGs 99 X 89 37 54 27 40 346

Source: TA Facility

*All districts and LGs from Province No. 2 covered by USAID

Training cohorts will be formed accordingly

Province No. of LGs Total participants Training cohorts
1 99 198 8

2 X X X

3 89 178 7

4 37 74 5

5 54 108 4

6 27 54 2

7 40 80 3

Total 346 692 29

Source: TA Facility

Training planning and implementation cycle

\[o} Activities Tentative dates

1 Training content and resource material development May to July 2020

2 Pre-test of training September 2020

3 Revised training materials September 2020

4 Printing October 2020

5 Conducting TOT Oct/November 2020

6 Conducting training to targeted LGs Nov 2020 - January 2021
7 Monitoring during training at targeted LGS Nov 2020 - January 2021
8 Report writing January 2021

9 Follow up visit to measure impact April-May 2021

10 Review training May/June 2021

11 Plan for next training July 2021

Source: TA Facility

Note: This is a tentative plan and may change due to the Covid-19 situation.
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Training Content

The training content for the five-day training is as follows:

Policy Content | e Constitution provision (Education)

e Local Government Operation Act (LGOA) 2074 (Roles and responsibilities of LG
regarding management of school)

o Education Acts, Regulations and Policies

e Sustainable Development Goals (SDG), and SSDP framework
e Directives and guidelines

e Periodic education plan (15" plan)

Data: A_ _ e Socio-economic and Demographic information
gtrjir:gtlij(;il;? = e Education statistics (qualitative progress and qualitative problems)

planning o Education budget (government, community contribution, International Aid Agencies,
funding deficit)

e Physical and Human resource (HR) information
e Previous plans and programmes

Potential e Curriculum
Programme

and activities * EMIS

for planning e TPD/CPD

e Examination /Assessment
e Role of communication in education

Municipal Plan formulation
E?auncnailggn e Challenges and issues in education planning (Gap analysis/SWOT analysis)

process e Who should be involved in the planning process?

Develop Vision

Setting of objectives and targets

Identification of programmes/activities to meet the objectives and vision

e Timeline

o Determine resources (financial) needed to implement programme/activities
Plan implementation

e Municipal Education Plan implementation guidelines (practice writing on sample
implementation guideline for one activities)

¢ Implementation arrangements and required capacities

e Annual strategic implementation plan (sample exercise)

Monitoring, o Before implementation
evaluation and A .

: e During implementation
reporting
system o After implementation

e Techniques and tools for monitoring

e Reporting mechanism (vertical and horizontal)

Source: TA Facility
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6D: CPD/TPD: Background, Concepts Etc.

The new structure of education systems has merged National Centre for Educational
Development (NCED) and Department of Education (DOE) and created CEHRD. Under the
CEHRD the TTS and Educational Management Training Section (EMTS) are responsible to
implement CPD/TPD. The TTS is mainly responsible for developing policy for teacher
training (both general and technical education streams), the teacher competency framework,
certify teacher training curriculums, develop standards and formulate teachers’ capacity
development programmes. Most functions previously undertaken by NCED have shifted to
Provincial Governments and PETCs, as well as LGs.

The PETCs have been implementing CPD/TPD in a modular structure, which comprises a
three-part training workshop, self-study exercises and instructional counselling. According
to the module, the first part runs for 5 days in a face-to-face mode, and the second part runs
for 20 - 30 days and involves teachers performing assigned tasks to receive credit equivalent
to three days’ work. The final phase is instructional counselling, in which instructors visit
schools of the hub to evaluate teachers’ performance in the self-study exercise.

The existing provision of a 30-day long in-service certification training based on the TPD
modules that cover subjects and level-wise contents divided into two (15 days each)
modules (including 10 days of school-based practice) is supply-driven, rather than demand-
driven. According to the Status report (2017/18), teacher training programmes were carried
out based on the TPD modules that cover subjects and level-wise contents.

TPD training programmes being implemented are largely theoretical and lack practical part
(SSDP MTR Aide Memoire, 2019). The number of teachers receiving TPD training so far is
limited, and it would be very challenging to achieve the targets set in DLI and PRF. There is
a target to provide TPD training to 13,500 teachers within the next two years (2021).

Development of CIDP on CPD/TPD and undertaking of various activities.

CIDP for CPD/TPD has been developed based on the CIA report which has been shared
with CEHRD and DPs. In the process of finalisation of the report, comments and inputs from
the government as well as DPs were incorporated. Based on the CIDP report the SSDP TA
has undertaken the following activities as a part of its support to CEHRD in the
implementation of CPD/TPD.

Provide technical support in the implementation of on-going CPD/TPD programme

As documented in the CIA report, one of the major challenges related to CPD/TPD was
difficulty in achieving the SSDP (DLI and PRF) targets. In this regard, SSDP TA Facility
has engaged with officials at CEHRD/TTS and EMTS to discuss alternative ways to
implement CPD/TPD and revamping existing TPD through online as well as face-to-face
modes to achieve teacher training targets. The SSDP TA has carried out the following
activities.

e Organised a two-day consultation meeting with provincial education authorities. The
meeting was attended by officials from all seven Provincial Social Development
Ministry/PEDD and PETCs, as well as representatives from CEHRD. The meeting took
stock of existing situation of CPD/TPD at the provincial level and difficulties in achieving the
SSDP (DLI and PRF) targets. In the changed context of education structure and
responsibilities endowed to provincial and local level governments, the following consensus
was reached with regards to TPD/CPD:
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Standardised curriculum: There is a need to standardise and improve training curriculums.
The participants of the meeting agreed to revise the curriculum as required with the
involvement of Provincial Governments and use with endorsement from their respective
councils.

Competent trainers: Identified need to use competent trainers. The federal and Provincial
Governments will work together to develop capacity of trainers.

Standardised training process: Give adequate attention during the selection of relevant
teachers for training. There was agreement to use appropriate technology for training
programmes.

Establish better linkages between training programme and objectives: Establish necessary
links between training programme and its objectives. The training programmes will be
organised by establishing effective and efficient coordination between human and physical
resources and use of technology.

Maintenance of training information and reporting: It was agreed that the PETCs will
maintain a retrieval training information data and reporting system. Reports generated from
the system would be shared with relevant authorities.

Coordination: PETCs agree to coordinate with federal, provincial and LGs to resolve issues
and challenges related to training curriculum while organising training programmes at the
provincial level.

Follow up of DLIs and PRF progress on CPD/TPD. A series of meetings have been held
with relevant officials at CEHRD/TTS, EMTS, CDC, and ADB Consultant to follow up on
progress, challenges and possible ways to track achievements.

Explored the possibility of collecting data and information on DLI 3.3a year 3 (1,000 basic
schools and 500 secondary schools have full complement of maths, science and English
subject teachers) and 3.3b year 3 (4,500 subject teachers for maths, science and English
trained in new subject-wise training through IEMIS system on a regular basis. The team is
revising the EMIS data collection format/checklist to incorporate necessary information of
TPD. Moreover, SSDP TA Facility on IEMIS has also explored and calculated the availability
of computers and Internet connectivity in schools for implementing alternative approaches.

Piloting of Teacher Mentoring as a Core Element of CPD

There is acceptance that due to limited capacity of the restructured ETCs, the targets set
in SSDP (DLIs and PRF) for CPD/TPD is challenging to achieve. There was also a newly
emerged need to provide training to 27,000 teachers recruited and selected by the TSC.
As identified in the CIDP and in search of alternative approach for teachers’ CPD, the TA
will develop and pilot test teacher mentoring as a new approach for teacher development
in Nepal. A concept paper on Teacher Mentoring has been drafted and shared with the
relevant officials at CEHRD and MOEST/DACS. The three-part concept paper includes a
detail introduction and rationale for teacher mentoring including review of international
challenges and trends and national context and rationale for teacher mentoring. The
second part provides an overview of scope and principles of teacher mentoring. The third
part presents key design questions to be answered that need to be further discussed before
piloting the programme.

As a ‘pilot’, the initiative would be intended to meet some of the most immediate CPD
needs of teachers as well as assess the feasibility of various approaches. It is also intended
to generate ideas to inform and guide Local Governments in developing their own effective
and contextualised teacher support systems. Thus, a pilot at this time has the potential
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both to help consolidate and sustain the work under SSDP and provide timely input into
the evolution of the next stage of education sector reform in Nepal within the federalised
governance structure.

6E: Further plans for environmental and social safeguard

Publication and
dissemination of
Safeguard booklet

Capacity
development of
safeguard focal

Dissemination at the federal, province and local level
Support for publication of safeguard booklet.

Support for the dissemination of the document at the federal,
province and local level.

Develop the training outline and content to deliver safeguard
requirement.

Support for nomination of safeguard focal person.

August 2020

September
2020 onwards
(depending on

persons of selected . . the Covid-19
rsalel] S sl S Conduct cap'acny development training to safeguard focal crisis)
persons at different levels.
Conduct capacity development training to school building
design consultants.
Rapid assessment Visit to provinces 2, 3 and 4 and organise province, district November

on existing practice
of Environmental
and Social
Safeguards
implementation in
school

and local level sessions to observe and assess environmental
and social safeguard status; analyse and identify the gaps.

2020 onwards

Monitoring

Visit the sample school sites for monitoring and reporting of
environmental and social safeguard.

CEHRD, SSDP TA Environmental and Social Safeguard
Specialist will visit the sample site to undertake status of
environmental and social compliance.

December
2020 onwards

Source: TA Facility

6F: Online training sessions on IEMIS: The below table describes Online
Trainings to Schools, LGs and PGs

4/5/20 EDD, Province 1  Teachers IEMIS Capacity 97 EMIS National
LG Officers | Development of Teachers Consultant
EMIS Sub-National
Consultant
4/8/20 Prabidhi Maitri Teachers IEMIS Capacity 35 EMIS National
Shikshak Samaj Development of Teachers Consultant
EDD, Karnali
Province
5/9/20 Prabidhi Maitri Teachers IEMIS Capacity 33 EMIS National
Shikshak Samaj LG Officers | Development of Teachers Consultant
EDD, Province 2 EMIS Sub-National
Consultant
5/25/20 Sudurpaschim LG Officers | 7 days on-the-job training to |45 EMIS National
Province the LG Officers Consultant
Director, EMIS
Section, CEHRD
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5/26/20 Tansen Teachers IEMIS Capacity 40 EMIS National
Municipality Development of Teachers Consultant
5/29/20 Rajbiraj Teachers, Education Cluster Meeting |25 EMIS National
Municipality LGs, EDCU Consultant
5/30/20 Local Level Staff  Newly Online Programmes, IEMIS, 53 EMIS National
Development recruited LG | Formation of Education Consultant
Forum Officers Plans EMIS Sub-National
Consultant
6/13/20 Bharatpur Teachers, IEMIS Capacity 37 Director, EMIS
Municipality LGs Development of Teachers Section, CEHRD
EMIS National
Consultant
6/15/20 Education All LGs from | IEMIS Capacity 50 Director, EMIS
Development 13 districts Development of LG Officers Section, CEHRD
Directorate, EMIS National
Bagmati Province Consultant
EMIS Sub-National
Consultant
6/16/20 Education All LGs from | IEMIS Capacity 50 Director, EMIS
Development 13 districts Development of LG Officers Section, CEHRD
Directorate, EMIS National
Bagmati Province Consultant
EMIS Sub-National
Consultant
6/17/20 Education All LGs from | IEMIS Capacity 30 Director, EMIS
Development 13 districts Development of LG Officers Section, CEHRD
Directorate, EMIS National
Bagmatl Province Consultant
6/18/20 Education All LGs from | IEMIS Capacity 50 Director, EMIS
Development 13 districts Development of LG Officers Section, CEHRD
Directorate, EMIS National
Bagmati Province Consultant
6/20/20 Hetauda Sub- Teachers, IEMIS Capacity Director, EMIS
Metropolitan City, LGs Development of Teachers Section, CEHRD

Bagmati Province

EMIS National
Consultant

Source: TA Facility
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APPENDIX 6: COMMUNICATION AND VISIBILITY

The SSDP TA TORs for communications and visibility state:

i) Develop and implement communication and visibility plan strategy for SSDP to
increase awareness of SSDP interventions among the target population groups at
provincial and local levels; ii) strengthen community participation; iii) enhance
partnerships between government and development partners and with community
representatives; iv) and Increase awareness and visibility of EU and ADB support
(together with other development partners) for the education sector reform programs in
Nepal among stakeholders in the EU and in the global community.

Objectives i), ii) and iii) in the TORs mentioned above are directly linked to SSDP’s
Communication Strategy which has been drafted by the TA team and is awaiting endorsement
by the CEHRD/MOEST. The Strategy was developed on the basis of CIA carried out by the TA
facility in three provinces; in addition, consultations with MOEST and CEHRD officials were
carried out focusing on prevailing communications practices in the system and the need in the
new federal context. The Strategy has identified communication priorities and also outlined a
communication matrix related to SSDP outputs including equity and inclusion issues.
Communication options for target population were identified and categorised in the Strategy.
The draft of the Strategy was first shared with MOEST, CEHRD and DPs in November 2019. It
received three rounds of inputs and comments from DPs, but no input came from MOEST.
Lapses in communications not being giving priority have been accepted by the MOEST and
CEHRD, more so during the federalisation’s transitional process. The strategy is yet to be
endorsed by the MOEST as of submission of this annual report.

Evidence: To support the communication and visibility objectives i), ii) and iii), while
supplementing the communication strategy, five priority communication activities were
identified in consultation with the government. The concepts for these activities were developed
and shared with the CEHRD/MOEST for rolling out of the activities. A brief of these five activities
is provided here to indicate the steps taken by the TA to strengthen the SSDP communication
and visibility.

A Communication Platform for all Tiers of Government to engage Stakeholders
and develop and strengthen Partnerships

Communicating with LGs and Schools (Head Teachers)

As part of the SSDP Communication Strategy already shared with CEHRD, two initiatives
focusing on direct communication between different government tiers have been proposed to
support smooth programme implementation under the SSDP. Under the initiatives, virtual
linkages between the CEHRD as the executing agency and local bodies and schools as
implementing units would also support reporting processes for the SSDP including for DLIs.
The two initiatives are Short Message Service (SMS) and Toll-Free Telephone Numbers.

1. Short Message Service (SMS)

The SMS service through the country’s two largest telecom companies will have very specific
audiences including the Local Government institutions and their representatives and school
head teachers as direct recipient of communication through messaging. End line beneficiaries
of the communication will be schools and children in primary and secondary level education.
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Outreach
The mass SMS will be segmented into the following categories for messaging:

All head teachers — for CEHRD’s direct reach to schools and children (not complete)
LG authorities for education (Office of Mayors, Chairs) — not complete

All frontline service provider, Education Officers (Technical administrators)
Provincial level service delivery Institutions and representatives

Chief Administrative Officers of all 753 local governments completed

All Mayors and Deputy Mayors of municipalities completed

All Chair and Deputy Chairs of rural municipalities completed

All 77 Education Development Coordination Units completed

All Model Schools selected so far under SSDP completed

Benefits

e Mass SMS will be instant and direct to specific groups or sector wide group

e Direct messaging to individuals/representatives to communicate critical and time
sensitive information such as in the current Covid-19 pandemic situation and
education

e Short messages will draw attention of audiences compared to lengthy circulars and
emails

¢ Messaging through SMS require simple mobile sets as compared to IP based instant
messaging

e With SMS messages being paid for, only value based relevant messages are
sent/received

SSDP TA Tasks

¢ Vendor for SMS selected and ready to operate

e Compiled data of mobile phone numbers of Mayors, Deputy Mayors, Palika
Chairpersons and Deputies, Chief Administrative Officers, EDCUs, Model School
head teachers

e Work in progress for collecting phone list of Education Officers of LGs

e Work in progress for verifying 34,000 school head teachers contact numbers

2. Toll Free Telephone

The foremost intent of this communication platform is to fill in the interpersonal and
administrative communication void as a result of the transition into federalization. The platform
would help connect education officers and officials in municipalities, rural municipalities and
provinces directly with the CEHRD. The toll-free two-way communication is intended to facilitate
in the implementation of the SSDP through accurate, relevant and timely information and bring
clarity on interim/current practices and policy. The communication channel should help provide
municipal officials access to information from federal officials and their response for better
guidance on SSDP implementation.

Outreach

CEHRD will be able to support SSDP implementation by engaging with Education Officers in
municipalities and Palikas, School administrators, SMCs, Head Teachers and possibly even
students.

Benefits

The toll-free platform will largely address the following subjects:
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Request for technical support
Implementation process
Grievances and solution
General enquiry

Feedback and suggestions

The toll-free platform will improve the delivery and support services of CEHRD’s technical and
programme support to LGs and teachers/schools. The platform will help generate confidence
in the CEHRD by simply being available to directly communicate with specialists and LG
authorities. Communication will be made easier for implementing agencies, schools and
teachers to get the concerned answered. No cost will be involved for beneficiaries.

SSDP TA Tasks

e Concept note for toll free number and draft standard operating procedures shared with
CEHRD and CEHRD leadership has been engaged for discussions

e A virtual and email communication group has been set up amongst representatives
from the MOEST, CEHRD and TA team to deliberate the benefits of the initiative

Some other possible initiatives for strengthening the communication platform are as follows:
3. Radio Public Service Announcements (PSA)

With an almost full country coverage of the government’s national radio network including FM
stations, PSA targeted towards LGs and school teachers and children can be initiated. The
objective will be to communicate current information and any other messages. There will be
cost implications which can be discussed.

4. Television Public Service Announcements (PSA)

Similar to radio PSAs but largely targeted towards urban centres. This will have more cost
implications than radio engagement.

5. Active engagement of social media

With complete control of content over various types of social media platforms which have
dedicated following, the CEHRD could consider being more active in its engagement. Cost
implication to CEHRD and TA are almost nil other than time of their respective human
resources.

Tentative Activity Plan

Push SMS
Activities Timeline Comments
Signing of contract with Vendor Week of Use of the British Council’s current vendor with messaging to 3,765
June 15 phone numbers (current). Approximately two messages a week will

cost Rs 30,000 a month.

Adjustment to the contract or new vendor selection if Head Teachers
data base of more than 34,000 is put together for direct audience
communication by CEHRD. This can substantially increase the cost.
Sending approximately two messages a week to head teachers and
education officer would approximately cost Rs. 70,000 a week @ Rs
1 per SMS or almost Rs. 300,000/month. Increasing the SMS to say
4-5 a week would quadruple the cost.
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Compilation of phone data of specific

Week of

audiences given to vendor for segmentation of | June 22

following:

1. Mayors
Deputy Mayors
Palika Chairperson

EDCUs of 77 districts

©NOOGAWN

Palika Deputy Chairpersons
Chief Administrative Officers

Model Schools Head Teachers
Separate segmentation of the above
list based on Province, District

Provisions to include phone data base for the following

1. Education Officers
2. Specific DLIs related such as scholarship districts only

Orientation by vendor to TA team and

Week of

designated CEHRD personnel on features of June 22

Push SMS. Handover of username and
password. Hands on testing by TA team.

All messages to be dispatched by the CEHRD. TA will pay monthly
bills. Close approximate of budgetary implication are dependent on
CEHRD setting up a calendar of monthly SMSs. However, this could
be in addition to need-based messages it will send out.

Push SMS ready for dispatch to respective Week of First message:
i EHRD 2 . .

audiences by C June 29 1. Covid-19 updates related to education.

2. Work on audio note production for Grades 1-8

3. Check for regular update on CEHRD and MOEST websites

with links to the two platforms.

4. Launch of the online platform.

Set up a calendar for messaging Week of Calendar based on scheduled/tentative developments
June 29
Hotline

Activities Timeline Comments
Review of the concept note and 26-30 June Concept note shared with CEHRD/MOEST leadership team on
SOPs. Provide inputs into SOPs 18 April. CEHRD DDG in principle agreed to the concept.
Incorporating inputs into SOP 1-3 July Crucial agenda could be the human resources needed for day-
provided by CEHRD. to-day operations, response management and archiving of calls.
Q&A preparation for respective 6-17 July Each thematic lead in the TA Facility works with respective

thematic work streams.

CEHRD counterpart to identify and prepare a set of questions
and response.

Selection and bringing on board
personnel to manage the toll-free
station.

Office space/location centre for
phone operation

3 July -3 August

Orientation of toll-free management and understanding of SOPs.
Introduction to CEHRD organizational structure and responsible
personnel

Procurement process for two toll-
free NTC telephone lines

3-7 August

Marketing and profiling of service

10 August onwards

CEHRD Social media, Radio and television, website

Television and Radio

Activities

Timeline

Comment
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Regular public service
announcements (PSA) related to
concurrent development through
Radio Nepal's national networks (G
to G)

21 June onwards

Among other timings, the PSA could also be used during the
Saturday 7.25 airtime. The government is looking to considerably
increase the airtime on television for reaching out to students of
all grades for their education starting in June 2020.

Social Media Engagement

Activities Timeline Comment

CDC’s YouTube channel Immediate The CDC site has become very active as seen by the addition of
curriculum for Grade 2-8 for maths, science and English. CEHRD

https://www.youtube.com/channel/ does have people to engage in this social media platform. The

UCITKRA1F1QI_61JIEbSBOVA/pla homepage of the channel must be updated to give a sense of

ylists currency to visitors.

Mirroring of radio and television

PSA on this channel

Activate the CEHRD Facebook Immediate The Facebook page is inactive since the last post on 28 May

page

https://www.facebook.com/Center-
For-Education-And-Human-
Resources-Development-
244444993084053

2019. Being a controlled medium, the CEHRD has direct two-way
communication reach. Messaging and feedback are instant for
immediate action. The platform will also mirror television and radio
PSA in addition to personalised messages from the
CEHRD/MOEST to its followers. Marketing to profile its presence
requires (just 569 followers) specifically targeting teachers and
students, LGS)

The old DEO face should be taken down so as not to confuse
audiences. https://www.facebook.com/DoEnepal

Objective iv) in the TORs (ADB-EU visibility) has been addressed at various levels since the
TA Facility was initiated. TA Facility has been adhering to the communication and visibility TOR
for increasing awareness about SSDP interventions among stakeholders at various levels by
following branding and marking requirements and ensuring that both the ADB and EU are duly
acknowledged at all forums and activities. Examples include various workshops and events
conducted under the CIA; meetings and workshops held under various thematic areas; reports
prepared, and presentations made highlighting the SSDP TA and its donors.

Evidence:

Print and Electronic Media Stories (at least one per year)

The TA team will be engaging with select media outlets to profile specific program activities of
the SSDP TA as well as challenges being faced in meeting SSDP objective.
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SSDP TA Facility’s Item writing Training

The National Examination Board (NEB), the ADB-EU funded School Sector Development Program
Technical Assistance Facility (SSDP TA Facility) and ACER India (funded by ADB) jointly conducted a
training for “Item Writing” for development of standardized test for grade 8. The fourteen-day training
for English, mathematics and science teachers and other practitioners covered fundamentals and

framework for writing items. There were 112 trainees (39 science, 36 English and 37 mathematic) with
representation from all seven provinces. The training was conducted with a fusion of physical and virtual
platform; a break away from the tradmonal mode of delivery in keeping with the government’s COVID
19 ic social

With functions of examination
for grade eight devolved to
municipalities (753), the
government’s national SSDP
program emphasizes on

4 " making formative and
summative assessment more
skills and learner focused as
onnosed to focus on content

The SSPD’s
ltem  writing
training  for
112 English,
Math and
Science
teachers in
partnership
with  ACER
India in July
2020 profiled
EU/ADB

support for program |'mplementat|on in the COVID 19 pandemic situation. The story of the

training also highlighted takeaways for the teachers which took place using virtual platforms.

Blogs and Articles (at least two per year)

Opinion piece in The Hlmalayan Times 1t August 2019 “Restructure SSDP In line with
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federalism”
Lamsal,
Joint
Secretary,
Ministry of
Education,
Science and
Technology.
The first
paragraph of
the opinion
write up
acknowledges
the
contribution of
the donor
community
including the
EU and the
ADB. The
essence of the

Hari

opinion by the senior government officials hints at lack of ownership of the SSDP program by

provincial and

local governments.

https://thehimalayantimes.com/opinion/restructure-school-sector-development-plan-in-
line-with-federalism/
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SSDP Visibility and Branding on British Council Website

©@ BRITISH
eecounci.  Nepal

Leamn English Take an exam Our work in arts and education Digital Library Study in the UK What's on

School Sector Development Plan-
Technical Assistance Facility

School Sector Development Plan Technical Assistance Facility
platform on British Council Website

Newsletter Contact us Search Q

9@ BRITISH

@@ coUnciL | Nepal

Learn English Take an exam Our work in arts and education Digital Library Study in the UK What's on

Request for Quotation for
strengthening/upgradation of Web
Based IEMIS

British Council is seeking services from an IT firm to provide technical support to
strengthen/upgrade the existing Web Based |IEMIS system for effective use of data at
local, provincial and federal level for TA 9215 Supporting Policies and Implementation in
the School Sector Nepal's School Sector Development Plan - TA Facility - Package 1
Program Management, Coordination and Technical Support Team in Nepal. This TA is
funded by EU and ADB and being implemented by the British Council. Interested firms
are requested to provide a suppliers response and pricing approach based on the Terms
of Reference and Request for Quotation.

All related documents can be downloded from ‘Downloads' section below. The deadline

frr ciihmiccinn nf nuintatinn ic 10 Fahrmans 2090
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Various Reports and Documents
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Various Presentations

Establishment and Management of
Helpdesk Service Center
at
Curriculum Development Center

Established with the support of
SSDP-TA Facility: Co-financed by ADB and EU

o
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Training Manual

On
Design, Procurement and Construction of school Building

FOR
CEHRD/MOEST/CONSULTAMNT/LG’s Engineer, Overseer and Other Officials

Presented By: SSDP TA Facility: Co-financed by ADB and EU

S thimi, Bhakt
anothimi aktapur _

Training Manual

Oon
School Safety and new Construction of school Building

FOR
SMC’s member, School safety focal person, teachers and students

Presented By: SSDP TA Facility: Co-financed by ADB and EU

S thimi, Bhakt
anothimi aktapur -

ko) DEVELOPEIS B
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Various Photographs

JRM (2019) visit to Beldadi Gaupailka Kanchanpu, Province seven by representatives of the Ministry of Education
Science and Technology, European Union, World Bank, Asian Development Bank, DFID.

A student of Tulsiram Secondary School, Dhangadi in Kailali district demonstrating his drone to the JRM
representatives, November 2019.
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School visit by SSDP TA and DFID representatives to Province Two
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APPENDIX 7: TA WORKPLAN

The below section highlights the workplan for the TA Facility for the next 18 months. A
month wise breakdown of activities until December 2020 is attached as Appendix 3.

MOEST & CEHRD Year 2020 Year 2021

Q1 Q2 Q3 Q4 Ql‘QZ ‘QB Q4

1.1 Support to SSDP implementation

1.1.1 Structured support for SSDP DLI/PRF X X X X X X X X
achievement:

1.1.1.1 Support to develop and implement X X X X X X

ASIP, AWPB and PIM

1.1.1.2 Monthly meeting of DLI committee (at X X X X X X X

least 12 by July 2021)

1.1.1.3 DLI/PRF workshops for each SSDP X X X X X

reform area

1.1.1.4 Support to SSDP reporting and Joint X X X X X X X X
Monitoring Visit

1.1.2 Support to language interpretation X X X X
1.1.3 Support to DACS:

1.1.3.1 Support to BRM and JRM X X X

1.1.3.2 Support to Status Reporting (Analytical | y X X X X X X X
reports to DPs)

1.1.3.3 Support to Technical Working Group X X X X X X X

(TWG) strengthening

1.2 Reporting mechanism on physical progress | y X X

from LGs

1.3 Support to immediate training and
professional development needs

1.3.1 Support CEHRD/ MOEST to conduct X X
trainings on immediate needs

1.3.2 Technical Support in capacity X X X X X
development workshops / trainings

1.4 Strengthening knowledge management

1.4.1 Organisation of national conferences X %
(two)

1.4.2 Organisation of media visits (one) X
1.4.3 Organising study tours (one) X

1.4.4 Preparing a concept note for the twinning X

programme and identifying potential partner(s)

1.4.5 Research studies (one) X X

Local Government Year 2020 Year 2021

QL Q2 Q3 Q4 Ql‘QZ ‘Q3 Q4

2.1 LG Staff development

2.1.1 Pre-training phase ‘ ‘ ‘ ‘ ‘ ‘ ‘ ‘
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Training content and resource material
development

Pre-Test

Revised training Materials

Printing
Conduct ToT

2.1.2 Training phase

Conduct training for target LGs

Monitoring during training at targeted LGs
2.1.3 Post training phase

Report Writing

Follow up visit for impact

Review Training

Plan for next training

2.1.4 Support CEHRD in developing follow up
training programmes possibly taking online
modular approach

Schools

3.1 Development and distribution of Resource
Book for Schools (Protocol/checklist
handbook) covering school safety, social and
environmental safeguards, use of ICT for
administrative efficiency and fiduciary
management

a. Development of resource books

b. Printing

c. Distribution

3.2 Support CEHRD with school reopening by
providing assistance for developing safety and
hygiene protocols for the schools, and their
printing and dissemination to LGs

3.2.1 Develop a concept note for the school
reopening support for CEHRD

3.2.2 Support with the development and
printing of safety protocols and routines as part
of the safety guidelines for 38,000 schools

3.2.3 Virtual training of selected LG officials on
school reopening safety protocols

3.2.4 Distribution of teacher guides and safety
protocols to PGs, LGs and teachers by
CEHRD

3.2.5 Monitoring and reporting
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4.1 Support in IEMIS policy development

4.2 Strengthening web-based IEMIS and
sector performance reporting (according to
endorsement from EMIS TWG)

4.2.1 Web-based IEMIS Strengthening with
required reports for Flash I/Il

4.2.2 Develop Grade 8, 9 and 11 exam system
in current IEMIS

4.2.3 Initiate the incorporation of new key
features into IEMIS upon discussion in IEMIS
thematic group

4.2.4 Continuous dialogue with other
government line agencies to link IEMIS with
other database sources

4.2.5 Facilitate and co-ordinate regular
analytical reports by using the IEMIS data

4.3 IEMIS capacity development

4.3.1 Provide technical backstopping to the
school, local, provincial and national level on
IEMIS

4.3.2 Develop IEMIS-focused Capacity
Development (CD) training modules (YouTube
videos) and facilitate CD initiatives

4.3.3 School-level IEMIS support (targeting
schools from 28 districts)

4.3.4 LG level capacity development (as part
of LG training)

x
x

Communications

5.1 Support SSDP Communication Strategy
Development

5.2 Capacity support at federal and provincial
level

5.3 SSDP - Key Communication activities in
the strategy to be supported by the TA for
CEHRD

5.3.1 Support to establish toll free hotlines to
respond to questions (from LGs and schools)
and facilitating clarity on thematic issues,
resources and services

5.3.2 Support to disseminate the SSDP TRM

5.3.3 Initiate a Push-SMS service to ensure
timely outreach to concerned stakeholders at
the province, LG and school levels with the
relevant information

5.3.4 General and Specific SSDP thematic
information, appeals made more visible

5.3.5 Reuvisit thematic area information for
implementing agencies placed under the
SSDP toolkit site

‘ Year 2020
ot o2

Q3

Q4

Year 2021
Q1 Q2

Q3
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6.1 Technical support in the implementation of
ongoing CPD/TPD programmes

6.1.1 Organise regular review/follow up
meetings with CEHRD and PETCs and provide
technical support for ongoing TPD curriculum
development, in particular the appraisal,
development and implementation of distance
and online approaches and courses

6.1.2 Identify students low performing areas in
maths, science and English subjects and share
with CEHRD and PETCs

6.1.3 Support PETCs in adapting their current
training curricula using distance delivery
modalities

6.1.4 Support collaboration across distance/
virtual learning initiatives in response to Covid-
19, to explore the possibility of replicating and
expanding successful practice. This will
include collaboration with existing initiatives,
such as: the British Council/Cambridge
University Press supported initiative to reach
English teachers and learners with a view to
applying some of the ideas to maths and
science subject teaching, or the Government’s
television, radio and virtual/portal led initiatives
by helping with content review and
development for quality assurance with a
special focus on Grades 4-8

6.2 Development of Mentoring system as a
part of new TPD/CPD model for teachers

6.2.1 Revise and finalise the concept paper on
teacher mentoring

6.2.2 Develop Mentoring programme
document and tools and templates

6.2.3 Work with CEHRD to select provinces,
municipalities and schools for piloting (virtual
mode)

6.2.4 Organise orientation programmes to
selected provinces, municipalities and schools
(virtual mode)

6.2.5 Organise workshop to further consult

upon and agree the process and tools and,

thus, the content of the final Mentoring Pilot
Design Document (virtual mode)

6.2.6 Finalise pilot design document including
monitoring and evaluation, roles and
responsibilities and implementation work plan

6.3 Pilot innovative school based “Mentoring
system” as a part of TPD/CPD programme

6.4 Quality assure and print teacher guides for
enhancing student learning

6.4.1 Develop a concept note for quality
assuring and printing teacher guides

6.4.2 Support with the quality assurance and
printing of 200,000 teacher guides for
enhancing learning of students at homes

6.4.3 Distribution of teacher guides to teachers
by CEHRD
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6.4.4 Monitoring and reporting

Assessment and Examinations

7.1 Strengthen NEB and link its functions to
ERO/NASA to provincial and local level
institutions

Year 2020

Q1 Q2

Year 2021

Q1 ‘QZ ‘Q3 Q4

7.2 Organise a research to review and
recommend SBA and CAS programme

7.3 Provide technical support in the
foundational works (including item
development activities) to develop
standardised tests for Grade 8 examinations.

7.4 Develop a concept paper and detail plan
for the establishment of an item bank

7.5 Technical support in the finalisation of the
Assessment Framework for Grade 8
examinations.

Curriculum Implementation

8.1 Support LGs to develop local curriculum
and curriculum adaptation at the local context
by establishing a help desk at the CDC

Year 2021
Q2

(O]

8.1.1 Finalise concept paper on helpdesk at
CDC (both Nepali and English version)

8.1.2 Establishment of a helpdesk at CDC for
support LGs to develop local curricula and
curriculum adaptation

8.1.3 Organise training/orientation on use and
management of helpdesk, and operation of
helpdesk

8.1.4 Periodically monitor and review the
progress and management of the helpdesk
and report to relevant officials at CDC and
TWG

8. 2 Develop an orientation manual on
development of local curriculum

8. 3 Organise orientation programmes for LG/
LGEU members on adaptation of the
curriculum to the local context and
development of local curricula. (To be
conducted virtually if the lockdown continues
beyond July 2020)

8.4 Support to TWG on curriculum

School Safety Year 2020 Year 2021
Q1 Q2 Q1 Q 2 Qs
9.1 Support for finding the actual progress of X X
retrofitted school buildings in various district
9.2 Prepare model school construction X X
procedure handbook (Design, procurement,
construction and safety checklist)
9.3 Prepare checklist and questionnaire for X
Capacity Assessment of school’s safety
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(structural and non-structural) and random site
visit for Assessment

9.4 Combine study, discuss and review of CSS
framework, model school design; drawing and
CSS related documents, monitoring and
supervision

9.5 The design of training programme/manual
and implementation for government engineers,
sub-engineers, school management, teachers,
students, contractors involved at site and
representatives from local authority

9.6 Support to CEHRD for the nomination of
safety focal person at provincial, municipal and
school level

9.7 Support to CEHRD/TWGs for feedback in
report writing and other safety related
documents

10.1 Environmental and Social Safeguard
booklet preparation and dissemination

10.2 Support for establishment of safeguard
implementation mechanism (Nomination of
Safeguard focal person)

10.3 Support to develop training package
outlines of Environmental and Social
Safeguards

10.4 Support to conduct capacity development
training on Environment and Social Safeguard
to focal person federal, provincial, district and
local level

10.5 Support for the inclusion of environmental
and social safeguard clauses in the bid
documents of school building design

10.6 Orientation training to school design
consultants and engineers on environmental
and social safeguard screening and
assessment reports preparation

10.7 Regular backstopping to the focal person
on environmental and social safeguards

10.8 Support for the compliance monitoring of
the environmental and social safeguards

10.9 Studies on existing practice on
environmental and social safeguard
implementation

Source: TA Facility
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